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ABSTRACT

The vision statement of one large Midwestern community college is ‘atedito
helping students achieve lifelong fulfillment by providing a quality, innovative and
responsive learning environment. Each day, [the college] champions the aspoftions
individuals, communities and the state...” Helping each individual realize a lifeleamds
centered on providing a quality education so that he or she may benefit ecorypmicall
socially, and personally to achieve a better quality of life that expandsliboséts to the
community, state and world.

Evaluating where the college stands on access to individuals and the communities it
serves is critical. It is important to determine whether the population whihisetrvice area
is taking advantage of services at the community college to place theme&va@snore
beneficial and marketable position to earn more economically and become moreiypeoduct
members of society. This qualitative study is designed to examine the egpsrand
perceptions of General Education Development (GED) completers who have chosen to
continue their education at the community college. A research participatiostregsesent
to all graduates of either the spring 2010 or summer 2010 semester from a telidwes
community college. Out of 54 students who completed their degrees, six participants
described their experiences from the initial stages of getting th&rsGRrough the process
of entering college, completing the coursework and acquiring the degree. Easphgrd
provided a personal reflective essay and engaged in an interview and one perbegion c
Content from the personal reflective essays, transcriptions of the inteameWgerception
checks and educational records were the data used for this analysis. Althouglashszen

an increasing number of individuals who choose to continue their education after aogmpleti
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a GED, there is very little data determining the success level of tllisrdtpopulation.
There has been neither a formal analysis of the success of GED cosngheézing the
community college setting nor an analysis of whether or not the GED complaters
successfully reached their goals and the issues that impacted theotnangitialyzing the
transition experience and determining both the barriers and supports offeheditstitution
as well as the personal aspects of the individual can increase awareness/thahefit the
college in understanding what programming is needed and beneficial; fuotieeanalysis
can determine what aspects of the learner are critical to developtivandividual decides

to pursue higher education.
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CHAPTER 1. INTRODUCTION

“You are the embodiment of the information you choose to accept and act upon. To change

your circumstances you need to change your thinking and subsequent actions”

~Adlin Sinclair

America is certainly the land of opportunity, and that opportunity is becoming more
and more the function of education. Parents, educators, policymakers and both current and
former high school students (including dropouts) are increasingly convinced that some
postsecondary education is an essential prerequisite for finding reasoedipggaying jobs
(Bailey & Karp, 2003). Therefore, the belief is strong that in order for indilsdaancrease
the possibility of becoming productive members of society and thus, allowing feasad
community revenue and personal income, they need to access higher education. Both
positive personal and societal outcomes are the result of giving people the knowledge and
skills they need to get and maintain good jobs in today’s work-based sochetge T
individuals with the most education are much less likely to experience negatiyedad
personal attributes such as violence, addiction, illness, incarceration and other abuse
(Grossman and Kaestner, 1997; Maynard and McGrath, 1997; Witte, 1997).

Access to education, therefore, is a critical issue in today’s sodtesyof utmost
importance to ensure that all individuals have a chance at entering the higlagioadarena
and successfully reaching their goals. In the United States, communégesotlypically
provide the most accessible avenue for higher education, particularly to thesguizdi
who may be labeled at-risk or disadvantaged (Joost, 2007). These individuals may have a

variety of issues that serve as barriers to completing an educatiohal goa
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Generally, those who choose the community college may have charactératics
include lower test scores, delayed enrollment after high school or Gedacati®en
Development (GED) completion, part-time college attendance, lower sooimaic status,
and possibly full-time work commitments to support their families (Baileykihs &
Leinbach, 2005). Many of these same characteristics are represent#tizénaiividuals
who choose to enhance their job placement by obtaining the GED certificate. Those
individuals who obtained their GED were most likely to have dropped out of high school due
to an inability to perform at a successful level, personal reasons that havleweddahem
to focus on education, feelings of not being able to fit into the high school environment,
unaffordable tuition cost of a college or university, or a variety of other reaSensge &
Schaefer, 2002). Therefore, it would be assumed that community colleges have a number of
students who have completed the GED successfully and have decided to purssie a clas
degree, diploma or certificate. However, few studies exist that indicat@ Biacompleters
have transitioned successfully and completed their academic goals atthemity college.
This research was developed to provide insight into the transition experience of GED
completers into the community college and gain an understanding of issuaereogueby
these individuals. The patrticipants in this study were asked to share theieresps
evaluate the meanings these experiences had on them and consider the inackettss
left on them as they proceed forward from the educational experience. TheBeasarra
provided insight into their self-concept, the educational process and what it tm¢laes,

and for some, an awareness of who they have become as a product of higher education.
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Statement of the Problem

Community colleges have a mission of open access to all who decide to participate in
higher education. However, being egalitarian and providing open access to theanstitut
and providing opportunities for individuals regardless of their abilities to sucoese< a
dilemma for the community college. Increasing failure rates of studeatsnmunity
colleges shifted the concerns of access to higher education at the commuedtgctal
trying to retain students (Cohen & Brawer, 1996). Retention of students isal ¢sgue in
higher education. Research has shown that successful students who are moce likely t
graduate exhibit characteristics that include having a strong high scboxl,reoming from
higher income families, having parents who also went to college, attendiagecoll
immediately after high school, attending college full time, and not interrupténgdollege
studies (Adelman, 1999; 2003; Bailey, Alfonso, Scott & Leinbach, 2005; Cabrera, Burkum,
and La Nasa, 2005). As identified earlier, these characteristics ar@icatlyy
representative of the GED completer. The characteristics of the adnérledo has
completed the GED may be drastically different and include being frigght@md anxious in
the unfamiliar college environment, have poor self concepts in relation to acalmETesS,
and may be very proficient at life coping skills but not academic skills (Joost, 2007).
Providing the resources necessary for an individual to experience educaticeassaad
therefore be eligible to enter the job market at an adequate level that gqessewl and
professional gratuity is critical to the advancement of an individual in today&tyso®ue
to the fact that there is little research on the success of the GED gratioat@nsitions into
the community college, it is difficult to determine if there is a group of individuhtsare

falling through the cracks and not receiving educational support and beingdetaine
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educational arena to allow for successful completion of their academic gbaise are
several strategies for success in place when an individual attempts totbet&ED. The
individualized attention and the ability for the student to focus one-on-one with the GED
educational materials in a self-paced, personalized format may be thgisgahat the
individual needs to be able to successfully attain the GED (George-Ezzellg, Zhan
Douglas, 2006). As the traditional college or community college setting mayfeothis
educational format, it may be difficult for the GED completers to tramswuiell into the
community college setting and be successful on their own.
The Educating of America

The high school diploma and its equivalent neither provide nor guarantee an income
above the poverty level as they may have in years past. Today's economy iisgatarm
many who hold jobs as well as for those who are new college graduates looking for
employment. Due to layoffs, retirements, and company closures, it is beamimiag
difficult for individuals to gain employment. Employers are not only lookingkated
workers, but also those who are termed “knowledge workers” — those who have more
education are also able to continuously learn new skills with the ever-changintagapsc
within the workforce. Educating America can result in a more educated workfidriod
may lead to an increase in economic growth as educated workers inspireariae w
interaction which leads to increased productivity, more effective managantiie more
rapid integration of technology and other helpful and crucial innovations (Moretti, 2004). In
2006, of the top 20 fastest growing jobs, at least 15 of them required some form of post-
secondary education and several require a bachelor’'s degree or higher. Jelgitteaskill

development by on-the-job training are now becoming obsolete (Choitz and Prince, 2008).
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Those without an education may be competing for jobs with many who have
undergraduate degrees and even graduate degrees. In order for many to éden cons
looking for employment that requires a degree, they must step back and eaimpleasics
for a degree — successfully acquiring a GED. Completing the GED is a hugtakimdefor
many. Due to the constraints of lack of finances, family responsibilitiesgmmitments
and child- care needs, many consider getting the GED as the last $tegdutational
process.

Looking past this goal to another of attending college may be overwhelming and eve
inconceivable for some. In order to move out of poverty and make themselves more
marketable in the job search, getting the GED may not be enough. However, @ obnc
attending college and acquiring a new skill or earning a degree is nbtdeaaghose who
have not had that precedent set within their family structures. Confusion as to cost
commitment, sacrifice and more are beyond what some individuals can comprehend or
visualize for themselves. Getting these individuals in the door of higher education and
through the educational process has long been an issue for many colleges.

Purpose of the study

It is the mission of the community college to provide open access to a variety of
individuals who choose to increase their potential through higher education. Community
colleges offer career readiness programs, personal enrichment coursgs@mahities for
seamless articulation and access to colleges and universities. 2ZDgléj Qoted that:
even though college pays off for GED holders, only 30-35% obtain any post-secondary
education, only 5 to 10% obtain at least a year of post-secondary education, and very few

(between 0.5 and 3%) acquire even an associate’s degree (p. 42).
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The purpose of this study is to gain an understanding of the transition experience of
the GED completer that chooses to enroll in the community college. Having an
understanding of the transitions into the college that these individuals exp&aangeovide
insight into programs which aim to increase access and retention at threugyncollege.
Having knowledge of the transition experience for the GED completer can cathieyed
through an increase in research within this area. It is important that pdiiessvaand
administrators are aware of the student population of the community college ahe that t
needs of these students are being met. Although an individual's attributearge a |
determinant in the persistence and success of the GED completer obtainingea titheg
institution is an essential component in allowing for the success of the individualtstude

Research Questions

This study attempts to understand the transition experience of the GED conmpdeter i
the community college setting. Knowing how these individuals experienced thespobces
maneuvering through the various aspects of college such as admissions, testing, and
attending classes will help the institution understand what may or may not beangiiaer
in the institution or within the individual, to allow for the successful transition estpegiof
the GED completer into the community college setting. How does the communrgtyecoll
make itself more accessible and welcoming to the GED completer who desatesmpt
higher education? What does it take for an individual to consider him or hersgltoead
attempt college, and what aspects of college does he or she find intimidating ol?hél g
imperative to understand that the answers to these important questions for botlittitiennst
and the individual can be insightful to both entities — the GED student and the community

college.
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An objective in conducting this study was to obtain narrative data and provide rich
descriptions of the experiences of individuals who had completed the GED and who chose to
continue their education at the community college. Participants were chosen frerwlizos
had graduated from a large Midwestern community college who completed théir initia
application for admission by stating they had received their GED and had alisal &ppl
graduation for the spring or summer of 2010. These individuals may have chosen to earn
their GED and begin college right away or had obtained their GED and then afterdaope
time decided to pursue postsecondary education.

Therefore, the following research questions guided the development and dgdes arfdhis
study:

1). What difficulties were experienced when the GED student decided to ente

college after acquiring a GED?

2). What has allowed the GED completer to transition successfully into the

community college?

3). What are the GED completer’'s own thoughts/perception of his/her level of

success at the community college?
Theoretical Framework

The theoretical and empirical literature on the educational attainmemf G
graduates and college success draws from many disciplines including pgycaol
economic, demographic and personal/social psychology. While each of thesetpespec
has informed this research study, the conceptual models and consequent interofetiad
results relies on several theories directly related to the concepyzeohin the educational

process: the college transition theory and self-efficacy theory.
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A qualitative researcher is charged with making sense of the experaérthes
research participants, interpreting their personal stories, and detegnifitiiere are theories
available to explain the behavioral phenomenon (Stein, 2004). Qualitative reseatsh has t
potential ability to empower groups of individuals who are typically margel®y society;
the metaphor of “giving voice” is often used to describe the ability for quaditegsearch to
initiate social change — we are hearing the voices of those who are not thieeaairend
may not have the abilities, skills, understanding or awareness of how to have #sigese
or needs understood (Mishler, 1986; Rappaport, 1990).

This study utilizes qualitative research methods in order to seek to understand and
discover the meanings that people have constructed about a process or a phenomenon they
experience in their lives (Merriam, 2002). As a counselor in the communitgecisting,
this researcher is aware that there are individuals attending the compuliggye who may
have little support from others in the belief that there is a need for higher eduedip may
lack a thorough understanding of the process of accessing higher education, and wbo may
have the confidence or may lack skills to be successful in higher education. Itoorder
further understanding and knowledge of those who choose to access higher education and
who possess the aforementioned constraints, this qualitative study is of majdaimo@or

The constructionist view has the foundational belief that meaning is constructed, not
discovered (Crotty, 1998). Crotty continues:

As Heidegger and Merlou-Ponty repeatedly state, the world is ‘alwasadsl

there’. The world and objects in the world may be in themselves meaningless;

yet they are our partners in the generation of meaning and need to be taken

seriously. It is surely important and liberating, to distinguish theory densis
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with experienced reality from theory that is not. Objectivity and subjectivity

need to be brought together and held together rather indissolubly.

Constructionism does precisely that. (p. 44)

Research from a constructionist paradigm manifests the assumption$)th&tur
experience of or within the world does not dictate our understanding of the world. What we
understand to be knowledge of the world is not formulated through the process of induction
or testing of hypothesis; 2). The process of our understanding of our world comes from
interrelationships with others within our world; and, 3). The degree to which an
understanding remains consistent and stable over time is not fundamentatigedeme the
validity of the perspective of the individual; rather, the stability or abandainof¢he
construct relies on the commitment level by the individual of their personal tartérg) as
it is questioned within a community of participants within the interrelations of the
environment or situations (Gergen, 1985).

In regards to this research study, understanding how the individuals perceived their
experiences and maintained that perception throughout the experience provides isight int
several personal attributes. These may include the relationship of persareiess,
receptivity to new concepts and an understanding of how attempting and maneuvering
through higher education constructed their identity formation and philosophical
understandings of themselves developed throughout this experience — and ultiimaitely
reality of this experience. Chiari and Nuzzo (1996) argue that the terntriczizsism”
should be reserved for the approaches that struggle to overcome the realism-idea
dichotomy, and distinguish two broad categories of constructionism - "epistenadl@gid

"hermeneutic". Epistemological constructionists believe that thereecarahy equally
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legitimate constructions of one external reality, whereas hermemeuastructionists share a
view of knowledge as interpretation; an interpretation historically founded tatrer
timeless, contextually verifiable rather than universally valid, and liigally generated
and socially negotiated rather than cognitively and individually produced (p. 167).
According to psychologist Ernst von Glasersfeld (1995), the concept of reality
through the lens of constructivism is the intermingling of things and relationshiphich
we rely and infinitely believe others rely on as well. Davis (2002) providespdicaion of
the utilization of the phenomenological approach as being consistent with the
epistemological assumptions of constructivism. Phenomenology attempts toamdiénst
experience from the perspective of the individual, has the assumption that people make
unique meaning out of their experiences, and asserts that this investigatioa mizyrhed
by a hermeneutic philosophical position (p. 511). Utilizing the constructionist garaadli
this study has empowered the researcher to understand the reality or trhghs of t
participants’ experiences as constructed by the individuals within eackirofitique stories.
Rationale for the Use of Phenomenology
This research study utilizes the phenomenological method of inquiry. With the
phenomenological perspective, Edmund Husserl asserts that each person lives in and is
affected by a world that surrounds him or her and that most individuals take fadgttaat
experiences of the world that they live in (Aspers, 2004). As this nonchalardetbtvard
lived experiences is typically how each individual lives in his or her everyfdayhere must
be a process through the phenomenological methodology to determine how an individual
actually interpreted a certain experience. For this particular,stadgrstanding how the

GED completer lived through and was affected by the transition experience into the
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community college would be informatively critical. In order for an individoaldfine what
Husserl refers to as a “pure descriptive science of essential bslogrd, 1942), there is a
process that needs to be implemented by the phenomenological researchen thevhic
researcher regards the naturalistic standpoint of the everyday lifieesqeein relation to the
physical content and the spatial content of the experience. This inquiryesetiat
researchers go through a process of defining and eliminating their ownpaissisnand
biases, examine the phenomenon without presuppositions and to describe the deep structure
of the phenomenon experienced by the individuals based on internal themes that are
discovered (Marshall & Rossman, 1995; Moustakas, 1994). Understanding through this
unbiased and “pure” lens how both the physical and spatial content of the transition
experience affected the student would help both practitioners and administratoop @exkl
implement critical resources for assisting these transition studémthiéncommunity
college.
Significance of the Study

In order to understand the human experience, it is essential to gain an understanding
from the most basic perspective. Interviewing, observing and criticadlyzng the lived
experiences of others in order to formulate a unique perspective can provide essential
information to administrators and staff at the community college. This knowbedgassist
in providing impetus of direction and implications for future research that megeise our
understanding and allow for critical issues to be researched and produciserese
implemented, particularly for the student population at the community college.

The findings of this study will provide insight into the experience of the GED

completer who chooses to attend the community college to reach an educatignal goa
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whether it is through completing a course or acquiring a diploma, cedibcategree. These
findings will allow administrators, student affairs personnel, faculty aridedténe
community college to have a better understanding of the community college transition
experience and provide services that will enable these individuals to makenoduetive
and effective decisions concerning developing an admissions process thaé¢i giendly,
programming for populations who may struggle academically, financiallycunol s
economically, and putting in place retention aids for those who find the educational
environment intimidating or unwelcoming.
Role of the Researcher

Personal Narrative and Assumptions of Researcher

It is important in the research process for the researcher to be awa@ohar own
biases in relation to the study. Qualitative researchers try to intatadheir participants in
the most nonthreatening, unobtrusive and natural manner possible in order to ensure
authenticity within the relationship (Bogden & Biklen, 2003). Due to this consideyati
gualitative researchers are concerned with their own subjectivity and hawahisnpact
the study and have an effect on the data and final research product (LeCompte, 1987).
Qualitative researchers attempt to study objectively the subjecies sif research
participants (Bogden & Biklen, 2003). Although the collaborative process isivatneng
the researcher and the participants, (Morrow et al., 2001), it is important tstandethat
the biases, values and judgments of the researcher do become part of thie va#eags
(Cresswell, 1998). Bogden and Biklen (2003) provide assurance that being aware of

researcher bias is not only important but expected and accepted:
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“Acknowledge that no matter how hard you try you cannot divorce research

and writing from past experiences, who you are, what you believe and what

you value. Being a clean slate is neither possible nor desirable. Thetgoal is

become more reflective and conscious of how who you are may shape and
enrich what you do, not to eliminate it. On the other hand, do not be so head
strong about who you are and what you believe that it leads to being
unreflective and to losing your self-consciousness...you need to be open to
being shaped by the research experience and to have your thinking be

informed by the data”. (p. 34)

There are several strategies that researchers may employ te #aguhey are
conscious and aware of their biases and the impact of these on the study. A personal
narrative and disclosure of assumptions by the researcher is obligatoryaderstanding
that the researcher is the primary instrument of inquiry and thereby haspoasibility to
make his or her own assumptions, experiences and biases known concerning the topic of the
research (Morrow et al., 2001). The following narrative is designed to foeranat
understanding of the researcher’s position or standpoint of higher education and the
experience of transitioning into the higher education arena.

My pursuit of higher education came at a time in my life when | needed to exgeri
growth and find significance. The community college, because of its close pgyoamdi
lower cost, was my initial encounter with the higher education realm, and iicagitiy
impacted my life. This life change developed with respect to how my perceptiogedhan
regarding my own academic abilities and the limitless opportunities feomearand

occupational development that could lead to an enhanced quality of life. | wastlgnplici
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changed due to this process. | realized during my tenure at the communitg tadleh
could excel with my academic abilities and that my education was providirigenools |
needed to reach my personal goals and aspirations. | also found that my own geasnal
and aspirations were enhanced and became boundless due to self-perceivedhgrowth a
satisfaction in my choice of career. One of my first occupations aftergpony
bachelor’'s degree was as a GED instructor and then site supervisor. Durixgéhisree, |
found it very rewarding to see others reach the same conclusions | did in regard to the
benefits of education. Currently, as a counselor in the community college,dedtinge to
find ways to advocate and assist students to reach their personal and educati®nal goa
allowing them to experience what they deem to be success. My counselingoneteral to
be connected throughout the community college institution to a variety of ertétesre in
place to promulgate student success. | know what it took for me as an individual totransi
into the community college with a high school diploma and become somewhat corafortabl
with the education process. It is important for me to be aware of the impact of it anst
on students who may not have been comfortable in the secondary education setting; as well
as be aware of the strategies students employ themselves that allow thesudodssful in
the educational transition process. | work with many prospective or new studhents w
express fear, concern, confusion and frustration when trying to understand and navigate
through the college process. Knowing how students view their transition expeanignc
provide another perspective on what needs to be in place for those who wish to further their
education at the community college.

| also had several assumptions regarding what | believed the participémtsstudy

would provide to me through the interviews and essays regarding theinbraesperience:
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a). Due to lack of an educational emphasis in the household, the students would
struggle with understanding how to transition into college;
b). Most of the GED completers would be apprehensive toward postsecondary
education because they did not have an agreeable education experience in
secondary or possibly even elementary education;
c). The students were all “forced” into the college arena due to either economi
constraints (they lacked success finding a job so they decided to enhance thei
skills before beginning the job search again) or lack of finding other
employment;
d). The majority of the students would be non-traditional and would have family
and other outside factors that would inhibit their success level in college;
e). Students’ impression of college was merely as something that had to be
accomplished in order to allow them more opportunities.
Because | began my college experience with many outside constrasgamed my
experience would be similar to a majority of the participants, and | belibaethe empathy
| could employ regarding these similarities would allow for a building of rapwtr the
students. However, due to the fact that a phenomenological researcher musels awar
biases and not allow them to interfere with the research process, | maderesive effort to
set aside these assumptions so they did not interfere with the understanding ohithg mea
making that was determined from the students stories.
Summary
The community college is one avenue of higher education for a variety of students.

Many of those students who choose the community college are individuals who have
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completed their GED and wish to pursue higher education but may be doubtful of their
academic skills, unable to afford other means of higher education, or may piksesd-
risk factors. In order to conduct a valid research study that will provideatiitformation

to administrators and stakeholders within the community college settingnjastant to
define what is being researched and identify an appropriate research neglgoddiis
phenomenological research study will attempt to identify the issues thattithpgrocess of
a successful transition into the community college setting by those studenteawve entered

into higher education after acquiring their GED.
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CHAPTER 2. LITERATURE REVIEW
Overview

Education is arguably the most critical issue in allowing an individual to become a
productive member of society and opens the doors for a variety of opportunities in both
personal development and socio-economic development of an individual. However, there are
increasing numbers of individuals who have chosen to drop out of education due to a variety
of reasons. In 2000, American adults who dropped out of high school and were over 25
years of age were twice as likely to be unemployed as those who graduatedhuig|
(National Center for Educational Statistics, 2002); in addition, the median irafdimese
who dropped out and did not acquire a high school diploma was substantially less than the
median income of those who did graduate high school but lacked a college degree ($25,095
vs $34,303 for men and $17,919 vs. $24,970 for women) (National Center for Educational
Statistics, 2002). Research also shows that there are non-pecuniary benefiterto hi
education as well. Those who access higher education have increased lifarexpaact!
overall general health, improved quality of life for themselves and thedirehilincreased
social status, lower rates of incarceration, and higher rates of volunteadsrtar
participation (Williams & Swail, 2005). Additionally, higher education appeapsdduce
individuals who are more open-minded, cultured, rational, consistent, and less awdhoritari
than those with less education; students who pursue higher education pass the noly-monetar
benefits of their enrollment on to succeeding generations. Other traiteged¢hrough
education were decreased prejudice and enhanced knowledge of world affairs dnd socia
status (Rowley & Hurtado, 2002). Cohn and Geske (1992), postulate that parent’s education

levels positively correlate with health status of their children and lowdaahtprates as
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well as an overall more optimistic view of past and future personal progrbsese factors

allow for an enriched life experience for those who choose to access higheroaducat
Although the valid reasons cited above would be considered substantial for providing
incentive for an individual to pursue higher education, only 54% of traditional students who
possess a goal of obtaining a bachelor’s degree reach that goal withiedrgeoy

enrollment in college (Choy, 2002). Adults obtaining their GED typically rezeghiat

they need to continue their education but do not necessarily follow through. In am@mport f
the GED Testing Service (2005):

63% of those who passed the GED said they took the test in order to qualify

for further education. Very few GED holders go on to complete even a year

of postsecondary education, however. Reviewing studies of large, national

datasets as well as a few smaller studies, Tyler (2001) noted that Hewegyh t

college pays off for GED holders, only 30 to 35% obtain any postsecondary

education, only 5 to 10% obtain at least a year of postsecondary education,
and very few (between 0.5 and 3%) acquire even an associate’s degree”. (pg.

42)

Knowing how to access higher education, persistence, and completion of a
postsecondary degree is contingent upon many things including the personakattitibe
adult learner or GED completer. Reder (1999) found that college persistetius (lase
persistence is defined as completion or still working toward a postseconedential at
five years) was higher for students with high school diplomas (54%) than for those w
completed the GED (28%) at two year institutions; furthermore, 75% of high stiptmha

recipients were persisting through a four-year degree compared to 51% of GERteosnpl
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trying to acquire a four-year degree. Although it is challenging to detertme difficulties
attributed toward college access, persistence through college and completiogrekeafale

the GED completer, several issues have been found to have some impact on thede areas
report by the National Center for the Study of Adult Learning and Litg@2@96), the

following challenges have been documented:

1). Inadequate academic preparation, in particular limited exposure to
college-level reading and algebra, computer skills, and research paper
writing; (Santos, 2004; Warburton, Bugarin, & Nunez, 2001)

2). Financial constraints due to limited knowledge or understanding of access
to financial aid, lost wages if full time workers had to cut back on work
hours to accommodate college, and hidden costs of college such as
textbooks, supplies,transportation and childcare costs for those with
children; (ACE, 2004; Bosworth & Choitz, 2002; Cook, King, Carnevale,

& Desrochers, 2004)

3). The need for effective strategies to balance the scheduling/time
Management demands of all aspects of life such as demands of work,
family/relationships, and study/homework time commitments; (Gooden,
Matus-Grossman, Wavelet, Diaz, & Seupersad, 2002)

4). Difficulty navigating the college environment from understanding the
admissions process, understanding the learning environment, college
culture, and financial aid structure; (Brickman & Braun, 1999) and

5). Personal and psychological barriers, especially the fact that one may doubt

his or her ability to succeed as a college student and a need for significant
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levels of personal and career counseling. (Hill, 2004) (Zafft, Kallenbach, &
Spohn, 2006, pg. 7)

In order to provide an understanding for this study researching the General
Educational Development student who has transitioned into the community college, it is
important to conduct an all-encompassing review of the literature regahdiraspects that
impact and encompass the GED completer.

The GED Completer

The General Education Diploma is an alternative for those who chose to not follow a
traditional route of acquiring a high school diploma. Also known as the high school
equivalency diploma, the GED is awarded to students who can pass an examination which
determines that the test taker has a content knowledge equal to the minimuracegpact
high school graduate. Individuals who choose to drop out of high school and acquire the
General Educational Development certificate attribute a variety sbmeaas to why they
chose this method of equivalence to high school completion. The reasons expresses by thes
individuals are attributed to both personal and institutional characteristics ardeinarge
amounts of absenteeism (due largely in part to boredom and unhappiness in the secondary
education setting); poor study habits, and feelings of not “fitting in”, as wkltkof
support from teachers and lack of academic skills (George-Ezzellg,20G8). Getting a
better job and achieving personal satisfaction are the two reasons mosteXres
individuals working to get their GED. Positive role modeling is the third most ezport
reason for getting the GED. Among these top reasons for getting the G&erihg
education through either a technical trade program or a community colledpgévam the

list (George & Schaefer, 2002). Eleven percent of individuals aged 18 to 24 wivedeze
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high school diploma in 2001 took the GED test as the equivalent. Most individuals who
acquire the GED do so by age 20; however, age is increasing among those who take the
GED, and this appears to be related to economic situations and competition faeidcrea
wages (Elvery, 2005). Attaining a GED within four years of dropping out of high scasol h
been shown to increase the probability of attending college for both males and feimale
have chosen to leave high school (Murane, Willett & Parker Boudette, 1997). Garet, Jing,
and Kutner (1996) conducted research that found that completion of the GED, particularly
for women, was a strong predictor of number of years of vocational traininge@cad

Kroll and Qi’s (1995) study showed that those who received their GED weredoae t

times as likely to continue into higher education in either two-year comnuoligges or
four-year college or universities or attend vocational training as comparsdivimuals who
failed to achieve their GED.

GED completers tend to come from a disadvantaged background, frequently live in a
female-headed household by the age of 14, and among those female completerd have ha
their first child by 20. Of the GED completers who choose to go on to college, most are
older and take more time to transition into college (Miralani, 2006). Those who choose to go
on to college, compared to their traditional college-going counterparts of theagarhave
lower employment rates, hours of work and wages (Tyler, 2004). There afewestudies
researching the GED completer who decides to continue into higher education. edéthos
studies completed, some outcomes indicate that earning a GED may somewase¢ itiere
chances that an individual will continue his or her education or training, but provides little
evidence that the individual will find better employment or better earnimge€® Jenkins,

2005).
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Although there is a lack of information concerning the success of the GED camplete
into the community college, there appears to be much interest — enough to spark some
national foundations to provide funding for research in this area. The Ford Foundation’s
Bridges to Opportunity initiative, the Lumina Foundation’s Achieving the idrea
Community Colleges Count initiative, and the National Governor’'s AssociasithhmBys to
Advancement project are noteworthy organizations that are delving in to this pimemome
and researching the success of adult learners (Prince & Jenkins, 2005).

In summary, although there is an understanding by those who complete their GED
that higher education is beneficial, very few actually go on to higher edacatid of those
who do, very few are successful. Several areas of concern have been identifigil ttheou
limited number of studies that have been conducted on the GED completer who chooses the
community college route. These areas of concern include the need to addregssdisecés
inadequate academic preparation, financial constraints due to limited knowledg¥mf
access to financial aid, lost wages by those who may have to cut back on hours of
employment to access education; the need for effective strategiesdgarthe competing
demands of work, family/relationships, childcare needs and school; difficultyateng the
educational process; and personal and psychological barriers, especiabktoe |
confidence in personal ability and the need for personal and career counselihg (Zaff
Kallenbach & Spohn, 2006).

GED Completer's Choice of the Community College

Community colleges, as open access institutions, are available to all student

regardless of ability, background or goals for their pursuit of higher edacafhere is a

dearth of literature in existence that discusses the area concerningstudde graduate with

www.manaraa.com



23

a General Educational Development diploma and transfer into the community @ollege
order to advance their education. Lofstrum and Tyler (2005) state: “[Teelieéness of
GED [credential] acquisition as a route into postsecondary education is a woefully
understudied area” (p. 2). Little is researched or understood about eithansiikeoin or
success of GED students who choose to enter into the community college.

Dowdy and Golden (2004) conducted a study which showed that GED completers
possess a variety of diverse characteristics that distinguish them &aitrotral high school
students who choose the college route. Many GED graduates have been or stileare in t
workforce and may be married and/or parenting. Thus this diversity bringsharichuer
lived experience to the classroom; however, GED completers may not be asgfepar
college as their high school graduate counterparts who are more likely to be erposed t
college preparatory courses and career and vocational guidance.

The U.S. Department of Education (2001) submitted a report titled Profile of
Undergraduates in U.S. Postsecondary Education, which provided a summary of the
characteristics of the community college student. According to thistrdygse community
college student attributes are:

79% -- Students who work (full-time and part-time) in addition to taking

classes

69% -- Students who attend part-time

41% -- Students who are first-generation college students

41% -- Students who work full-time jobs in addition to taking classes

35% -- Students who are parents or have other dependents

35% -- Students who are at least 30 years old
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29% -- Students who have household incomes less than $20,000

17% -- Students who are single parents

In regards to the similarities between the GED completer chastieand the
student population who enter the higher education arena, it would be assumed that the
community college is the typical educational avenue of choice for those who havedbt
their GED. Community colleges have been in existence since 1945. Since thatdimye
individuals have made the community college their choice for higher education. Riesisons
choosing the community college other than overall general population expansion include
older adults returning to higher education to increase a skill or advance thaiti@utc
make themselves more employable, the ability to attend classeswgratid the offering of
financial aid. Many individuals choose a one year diploma or certificate t@gsces
occupational skill or to gain training, and many of these programs are provideddiipral
institutions or community colleges (Grubb, 2002). Other reasons for attending the
community college include coming to the community college to “sample” hagheration,
possibly due to close proximity to home and the fact that the community collegddaer
tuition rate. Some students may have very specific career goals thatroahlipethe
acquirement of an associate degree or certificate (Bailey, 208b). Further research on a
student’s choice for college suggests that the community college iseatteadause of
student’s uncertainties about college (“they said | couldn’t do it”); a resaéitbacks that
did not allow them to attend college traditionally; aspirations to receivergaimia specific
occupation; influence of family and peers; location (close proximity); andutistial
characteristics that appealed to the student (Bailey, et al., 2005). Berslawts6£002)

conducted a study which interviewed parents who had children who had enrolled at the
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community college. Consistent with the aforementioned research thespackoated that

their students chose the community college for factors relating to cost dnadstoidents’
uncertainties about college. For the majority of parents in the studyfitsiel
recommendation for postsecondary education was the community college due talfinanci
factors and the fact that they wanted to continue to be involved in their child’s education.
Stokes and Somers (2004) also found factors that relate to the area of cost as a reason
students choose the community college. On the Beginning Postsecondary Studsmt Surve
students who chose to enroll at a community college indicated that they werekelgrioli

be financially supporting themselves, work outside of college, have no high school diploma
and have lower academic achievement; further, these students were moravespons
immediate cost rather than net cost of attending the community college.

The majority of community college students are enrolled in vocationalitagh
programs, according to Boesel and McFarland (1994), and the fact that GED enraliments
vocational programs are substantial tends to increase the possibility hagré&dtiates will
choose the community college. Given that community colleges are open axtpssvade
a vocational and technical training format for many individuals who are workingne)
have family responsibilities and seek programs that are demanded algdahenkrket, it is
evident that the community college would be the choice for the GED completer. However, i
is important to identify whether these students are successful in reffobiingducational
goals at the community college. A study conducted by the National CenEfdoational
Statistics found that GED completers had on average more “nontraditional’tehistes
that predicted postsecondary attrition than those of the high school graduates who chose t

pursue higher education. Some of these characteristics were delayaedamtgiart time
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schooling while working full time, financial independence (were supportingsgebwed had
parental responsibilities (NCES, 2002). An initiative known as Breaking Througth vehi
designed to improve the outcome of low-skilled, low-literate adults who are loakgagrt
advanced employment by acquiring occupational college course credit aficatert
programs, observes that there are basically two categories of thesditionabstudents —

1). Students who are not ready for college; and 2). Students whose life preaaiges

that do not allow them to believe they can complete college credit. Of those indivithaals
attempt college, many may believe it is not a viable option. In other words, thesaualsi

do not have the information, skills or understanding of college expectations to allowothem
believe that they can manage college including the time commitment, lifengedléhat

occur, expense, and academic difficulty. Another barrier is not havingraediezational

and career goal that can keep them motivated; still other barriers arevadatitig college
environment (“I don’t belong here”), poor previous experience in school, lack of computer
and study skills, and possibly learning disabilities (USDE, 2007). Most regeands to
illustrate the facts that of most GED candidates who choose to pursue postsecondar
education, few will complete the first year or a degree program (Duke &gaasz 2007;
Murnane, Willet, & Tyler, 2000; NCAL, 2008; Reder, 1999; Tyler, 2005). Prince and
Jenkins (2005) found that those who choose to enter the community college and are low-
skilled should be encouraged by the community college or technical school tmisgham
goal of achieving at least one year of college level courses and eadeatal to help
formulate personal success. Persistence in higher education can benget@sma direct
result of goal-setting by the student, such as the goal of attaining a dedipma

(Boesel, Alsalam & Smith, 1998).
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Navigating the postsecondary educational system can be difficult, and someone who
has the above mentioned characteristics or traits may find the processcsit tlidt he or
she may decide that education simply is too challenging or not right for tHagedorn
(2005) describes “four corners of friction” for these adult students who mayebepétig to
navigate the postsecondary waters — access, success, retention, and inktitutiona
accommodations. Access may mean flexibility of class schedule and formatcertesting
rigor, and institutions that are supportive of adult commitments. Successeddes
grades. Retention (of which the definition is vague and is difficult to gauge at the
community college) is defined as course completion and as students who remained enroll
across multiple age steps. Institutional accommodation was determinesitwep asking
students to identify possible obstacles to attaining their academic gaalsdorn, 2005).

Each of these aspects, when considered by the institution as to how it impacts the student
can provide pertinent information to the administration and policymakers at the cagnmuni
college. Because institutional environments are unique, these areas of influgrivena
considerable impact on students’ academic goals, college experiences-aoacsts

(Astin, 1993).

The community college has provided opportunities for many disadvantaged
individuals who may not otherwise attempt postsecondary education (Fusch, 1996). An
institution’s understanding of how it serves its student population in regard to the above
factors can tremendously impact the success of its student population. A$3isiing
completers into the community colleges should be considered an integral fundtien of
community colleges. The transition from completing a GED and enrolling abtheunity

college appears to be more likely if the GED completer took the GED slasaecommunity
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college (FDE, 2002). If community colleges are not serving students well, grgnohthe
students who have so many compounding issues that impact their success may have no other
opportunity for education and are more likely to drain resources from their corenwamtl
government than contribute to them.

In regards to student success, many students have a variety of diffindkex) a
successful transition into college. Being able to understand the theareitétstations of
the experience of the college transition and then to explore the theory dfisalfyehelps
one to understand the motivations for successfully making and completing theamansiti
process.

College Transition Theory

Educational institutions are becoming increasingly concerned with enrollment
predictions and college retention. Navigating the higher education realm andguiyces
maneuvering through the educational process has been delved into by many in the
educational arena and has produced a large body of literature (Haggis & Pougetri2602;
2005; Laing, Robinson & Johnston, 2005; Macaro & Wingate, 2004; Peat, Dalziel, & Grant,
2000; Rhodes, Bill, Biscomb, Nevill, & Bruneau, 2002), but the transition of GED completer
into the community college has been less researched.

Students aspire to, apply to, and enroll in college through a complex process that
encompasses longitudinal and interactive experiences involving an individymiatiass
and achievements, learning opportunities and intervention programs in high schools and
through institutional admissions (Oakes, 2004). As has been noted in the literature review
for this study, the GED completer has existed on the peripherals of this typaehtst

demographic. The GED completer tends to have had a considerably varied path through the

www.manaraa.com



29

educational institution and consequently was not privileged to the understanding nor the
assistance of maneuvering through the above described complex passage. Some of the
characteristics of the individual who chooses the GED path, as mentioned aaxli®zing

in lower socioeconomic status (SES), coming from a single-parent family, ngasaiiools

two or more times, and earning average grades in elementary school (Chefm&iau
1997). These limitations and constraints offer some insight into the discombobulatireg nat
of the process experienced by the GED completers transitioning into colléigey asay not
have had access to the developmental and educational aspects of learning theipelieg
process.

Considerable demographic disparities exist in college enrollment and ¢cioample
rates along the lines of race, socioeconomic status, and gender, to name a fews & her
wide variety of demographic characteristics, goals, needs and lifenstances within the
student population at the community college. Acquiring a GED is a monumentalabnugert
for many; transitioning on and attempting and successfully completing postsey
education is considered for many to be an undertaking that is too gargantuan. Several
economic studies reveal that GED completers tend to have poorer labor markeesutcom
than those with a traditional high school diploma. A variety of studies on GED corapleter
reveal that these individuals complete their secondary school degrees ancbbegeat
substantially later ages than traditional high school graduates. Fustieetire GED
completers tend to enter a community college rather than a four year coli¢ige feasons
previously cited. Even though there are many personal, social and economicas benefit
pursuing a degree, as reviewed earlier, research shows that only 30-3&¥ ofcBients

go on to benefit from any postsecondary education; only 5-10% will obtain at leasarne
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of postsecondary education and only 3% actually gain an associate’s degnean@/lur

Willett & Tyler, 2000). Understanding and addressing the causes or constratntgtbit

an individual from pursuing advanced education has been overlooked by previous research
yet is critical information for community college administration atadf $n order to provide
programming that allows for successful transition of the GED completer intornfawanity
college. The successful transition process is not only benefited by understanding the
navigational process, but also by understanding the individual.

Change in an individual’s life is inevitable with the transition into colleghea® are
new educational and social environments that provide an impact on that person (Chickering
& Reisser, 1993). When adults make the transition into college, they are adaptiag int
process of continuing and changing reactions which evokes an individual’'s changing and
continuous appraisal of self-in-situation (Schlossberg, 1984). Understanding the
expectations of this new environment is required of the individual who wants to achieve
success. For the individual who has completed a secondary equivalency by going the non
traditional route of the GED completer, becoming aware of the underpinnings oswhat i
required in college takes additional learning. As previously noted, accessterere, and
finally, completion of a postsecondary credential is directly relatdidet level of skills and
knowledge that a student must acquire regarding college success. Acceegisal key
condition for those who consider post-secondary education, and the transition from high
school completion to college is a pivotal juncture for attrition in the educationakproce
(Hauser, 1993). Time management, computer skills, and math skills are just shme of t
areas that students must increase their knowledge and utilization of in ordeutodsstil

at college (Zafft, 2008). Nancy Schlossberg proposes a transition theory tbhatynot
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provides insight into factors related to the transition process and the environmelsp but a
the individual — whether he or she is a traditional or non-traditional aged csflepgnt
(Evans, Forney, & Guido-DiBrito, 1998). Schlossberg, Waters, & Goodman (1995) define
transition as “any event, or non-event that results in changed relationships,s;outine
assumptions and roles” (p. 27). The college transition experience creates afeaal@rpe
in any one of those individuals who choose to add higher education to their many other life
roles. In order to be considered a transition, there must be individual perceptions ef chang
attached to the experience. The role of perception is stressed in transitomsderstand
the meaning of the transition to the individual, one needs to understand the type (adticipat
unanticipated, and non-events), context (one’s relationship to the transition) and impact
(degree to which it alters one’s life) of the transition (Schlossberg, E3%6).

Schlossberg et al. (1995) denote three non discrete types of transitions: (1)
anticipated transitions — ones that occur predictably; (2) unanticipatsditnas — those that
are not predictable or scheduled and yet occur; and (3) nonevents — those eveoigidhat w
be expected to occur but do not. These nonevents have classifications as (a) personal —
related to the individual’s aspirations; (b) ripple — experienced dependent on themtarfieve
someone close; (c) resultant — caused by another event; and (d) delayed -tiagtampa
event that may still occur. It is important to note that nonevents are associagedithor
probability than possibility. When an event is likely to occur but fails to do so, this is a
nonevent (Schlossberg & Robinson, 1996). The transition process requires dealing with the
transition over a period of time. The individual moves from preoccupation with a wansiti
to an integration of the transition. The length of time needed to experience fylatiae

may vary with each individual’'s experience, depending on how the transition is vigwed b
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the individual. How an individual perceives the integration into the transition id base
what Schlossberg et al (1995) termed to be the “4 S’s”. These factors thataaffue
person’s ability to cope with transition are: situation, self, support, and stsateg

Situationrefers to interface of the individual with the transition in regards to the
constellation of experiential and perceptual factors. These factors includggee — what
precipitated the transition; the timing — is it viewed as “on time” or “oféti regards to
social expectations; control — what is perceived as within his or her conteothahge — is
this a change in role for the individual and is this change good or bad?; durationeers it s
as permanent, temporary or uncertain change?; previous experience witlaatsamsition
— how did the individual cope the last time this was experienced?; concurrent strégse- is
other stress present?; and assessment — how does the individual view the transitjards
to responsibility? Is it brought on by self or others, and how is the individual affgctbi b
perception?

The next factor o$elfis comprised of the personal and demographic characteristics
of the individual. It includes socioeconomic status, gender, age (emphasizing pgigetholo
social, and functional age over chronological age), stage of life, sthéalbfi, and ethnicity.

The factor olsupportrefers to the social resources that the student has available to
him or her including family and friends, close relationships, social networksytitsts and
communities that may assist the student through the educational process. The fahctions
support are defined as affect, affirmations, aid and honest feedback from otlaers, (E
Forney & Guido-DiBrito, 1998).

Strategiesthe fourth S in Schlossberg’s theory, include those coping responses that

are comfortable and inherent in an individual which helps to improve a situation (Marks &
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Robb Jones, 2004). The higher the levels of impact these factors have on the individual, the
better the outcome within the transition. For example, the better the individual andsrst

the context of the situation at hand, the personal and demographic charazt@risiecself,

the support available to the individual and the strategies (or coping responsedjvideal

has access to employ, the more positive the transition experience will be foditvidual
(Schlossberg, et al, 1995).

In theories of transition, the notion of identity is paramount. Unique and strange
practices force reconsideration of practices and, ultimately, in identigfagewent (Wenger,
1998). The individual’s identity trajectory is constructed through the student’aatiters
of past, present and future aspirations. An individual who had past failures in the educational
system may have lower aspirations for any success in the educational dtetgantsSvho
actively engage in considering the new practices that it takes to begrgrsigheir new
educational world, and who analyze and understand their reactions to thesegadiciice
for identity shifts that enable participation in the new educational environmemtitha
hopefully lead to success (O’Donnell & Tobbell, 2007).

For the mainstream student who chooses college after the traditional secontary
of completing high school and immediately pursuing college, the social environnagigys
to assist him or her by experiencing connections with others who have shareddghe sam
transition experience. For the GED completer who chooses the community caljageng
to the college environment may test the durability of those primary and secondary
socialization areas (primary includes those close in proximity and suppbrasd@amily, and
secondary includes outside support — work, church, and community, for instance). Students

are on their own in college in regards to managing their time, maneuveringhhhsu

www.manaraa.com



34

coursework and managing their finances while pursuing a degree (Tinto, 1987).0Many
those who completed the GED and decided to pursue higher education may have to work
long hours to support themselves and their families while trying to complete tlee dddris
pressure over and above the complications and difficulties experienced in theoctaaad
coursework can be an added source of frustration leading to attrition. Mositstwdke
meet new, diverse groups of peers whose values may not match their own. Thisiegperie
may challenge an individual who is outside his or her comfort zone and cause reof area
confusion and anxiety internally. These considerations and others can cause thectudent
guestion the importance of pursing an education and his or her commitment to tiglear
endeavor, and put pressure on his or her decision to continue or to drop out and make life
return to its more facile existence
Self-Efficacy Theory

Success in college largely depends on student’s own perception of theieshiidi
whether or not they can be successful in an attempt at higher educatiom a@tbRobinson
Kurpius (2001) have consistently shown through their research that acadessicsste
esteem, and holding a high value for and showing a strong commitment to education are
predictive of self-efficacy, which is a cogent predictor of academgigtence decisions.
The construct of self-efficacy began with Bandura’s (1977) publication of “$S&thEy:
Toward a Unifying Theory of Behavioral Change.” The tenets of self-effibave since
been tested in many disciplines and settings and have received support frormg Qoaly
of research in diverse fields. During the past decade, self-efficacydefgekincreasing
attention in the educational arena in particular in relation to academic nastif@intrich &

Schunk, 1995).
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Self-efficacy defined is the personal belief that individuals have inabdity to
exercise influence over events that impact their lives (Bandura, 1994). Accardingadl
cognitive theory, personal influence varies in regards to specific events. Depemndireg
event, it may entail managing regulation of one’s emotions, thought processksspieve
motivation, affective states and actions, or changing conditions within the environment
These contextual factors are scrutinized within the basis of selfafficdiefs. Self-
efficacy judgments considered in regards to these factors are both situati@slaspecific,
and typically individuals make use of these particular judgments in relation sireddgoal
(Bandura, 1989). These beliefs of personal influence or confidence affect theuablin
the choices he or she makes and the actions he or she pursue. People will want o engage
those tasks in which they feel confident and competent and avoid those in which they do not.
Studies regarding self-efficacy have been conducted in relation to attrib@mnmk,

1981), goal setting (Locke & Latham, 1990), problem solving (Bouffard-Bouchard, 1989),
reward contingencies (Schunk, 1983), and varied academic performances (Bouffard &
Vezeau, 1996). According to research, self-efficacy beliefs are cedelih other self-
beliefs within the individual as well as with personal motivation, academic chaicanges
and achievement demonstrated by the individual (Pajares, 1996).

Several research studies support Bandura’s contention that self-effecaeypk
with other self-beliefs such as influencing effort, motivation, persistendgerseverance
(Lent, Brown & Larkin, 1984; Schunk & Hanson, 1985). Bouffard-Bouchard, Parent, and
Larivee (1991) conducted research in which they found that students with highisalfyeff

also worked to increase memory and therefore increased persistence.
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Self-efficacy as defined by Bandura in relation to success in cdl&ggddard &
Goddard, 2001) is “belief in one’s capabilities to organize and execute the couasterof
required to produce given attainments” (p. 207). Self-efficacy and other anpgtieliefs
have one tenet in common: they are beliefs about one’s personal capalhbtyediffer in
that self-efficacy is defined in relation to an individual’s beliefs aboubhiger own
potentialities toward a specific performance and achieving speesiidts (Pajares, 1996).
Self-efficacy findings coincide on two major points: when efficacy seheé considered
globally in relation to an individual’s abilities and/or do not correspond to criterea for
particular task, the ability to predict whether the self-efficacy tsetiave any predictive
value is diminished or even nullified; when efficacy is reviewed in relation tdfisperiteria
for a specific task, prediction is enhanced. In other words, when an individual has
experienced success on a specific task, self-efficacy for the taskionegse, but this does
not extend to the individual globally. The fact that many GED completersitack
understanding of the college experience and expectations have been duly notedcat a crit
issue related to the student who chose to complete the GED rather than gradubighfrom
school. These particular students may have a deficiency in their sedicgflieliefs that
does not allow for individual success in higher education. It is not surprising thatonan
level learners who struggle have low self-efficacy for academicsgdhing learners may
tend to believe that they lack the academic ability to succeed and consequently avoi
academics and give up quickly when difficulties arise. They are convinddti¢lgalo not
have the capabilities to organize and execute courses of action that may bd fequire
achieving a given educational attainment (Henk & Melnick, 1995). This beliekpéem

their understanding, and they are convinced that academics guaranteeafadldmumiliation.

www.manaraa.com



37

Women in particular report lower educational self-efficacy, have lovieesteem,
experience higher academic stress and perceive less support for attémght@rgeducation
(Rayle, Arredondo, & Robinson Kurpius, 2005). In a study by Reisberg (2000), women’s
stress levels were significantly higher than men in a group of students ragtenéntation
and the first week of classes in a college setting. Factors contributingse women’s
stress were time spent on college coursework and child and home care respesisitilit
regards to the typical demographic of the GED completer as being an individual with a
variety of outside responsibilities and obligations, it would be understandable that women
GED completers had the same anxieties and stressors.

As cited in Margolis and McCabe (2006) self-efficacy theorists sudugsioiv self-
efficacy causes motivational problems. If students believe they cannotdateee
educational task, they will quickly give up, avoid it, or resist it. Such behaviors may
exacerbate other deficits and create additional academic difficultesas poor grades,
conflict with teachers, special education placement and ultimatelytiat. The key to
motivating and engaging these struggling learners is to get them to bbkgwean succeed
(Pressley, Dolezal, Raphael, Mohan, Roehrig & Bogner, (2003). Beliefs ¢aimiger
change behavior. Linnenbrink and Pintrich (2003) conclude that “as research has shown,
students are motivated to engage in tasks and achieve them when they believe they ca
accomplish the task” (p. 134). Pintrich and DeGroot (1990) propose that self-effiags\apl
major “facilitative role and that once an individual sees or experiences suitgesvould
increase self-efficacy and therefore may lead to increased usenitivaogtrategies and thus
better academic performance, and that students need to have the ‘will’ and thie skil

successful in classrooms” (p. 38). Tinto (1975) would be in agreement as well as expand on
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motivation as he hypothesized that a student’s own personal commitment to gaining an
education would positively influence his or her own academic persistence. dt thetdfore
be reasonable to predict that a personal value of commitment to education would also be
related to more positive self-beliefs and lower academic stress lassweetate higher self-
efficacy beliefs.

Students acquire their self-efficacy information from four sources: tidhiridual
task performance — known as enactive mastery (students’ recognition of the tdeghaech
they succeed on tasks); vicarious experiences (learning through otherseesps); verbal
persuasion (communication from which learners can interpret and evaluateatidor); and
their physiological reactions or states (how students feel before, dadraftar engaging in
a task) (Alderman, 2004). Based on what these students infer from these sources, personal
self-efficacy is developed. It's important that these sources be honest thnigtiorfor the
individual. For example, when the individual receives verbal persuasion, the leatner wil
believe that success will be substantial if the message giver providgésrgnedibility.
When a learner continually fails tasks after repeated exhortations taltgsaurances of
success from the message giver, future verbal communications frontlegmeessage giver
or people who hold similar roles will be less persuasive. Individuals can zgdal
providing sources of self-efficacy through messages by recognizing waamar succeeds
on a task and providing feedback to the learner on the task-specific skills whiehrtier |
used to bring about this success (Margolis & McCabe, 2006). How individuals interpret the
results of their performance attainments allows for them to alter tielvediefs and their
environments. Students with low self-efficacy may believe that thingsagldr than they

really are, which in turn fosters stress, depression and doubt in the individualissabilit
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High self-efficacy, in turn, helps create a less stressful attitude andsomress in
completing difficult tasks and activities. Research on the relationship resetefficacy
beliefs and academic success is abundant (Pajares, 1996). Researchers shmugdaont
assess the link between motivation and self-regulatory variables as outaasares and in
real academic contexts in order to better understand the relationshiprbetMfesfficacy
beliefs and motivation constructs (Ames, 1992). In providing for success of the GED
completer into the community college setting, it would be important to determine the
individual's established level of self-efficacy belief in relation to hiee@racademic
abilities. This knowledge could assist the educator in utilizing strategtesdbll enhance
the personal self-efficacy belief in order for the student to increase tmtiaamd therefore
experience success in his or her academic endeavors.

Summary

Understanding the attributes of the GED completer and the particular action of
choosing the community college are very important aspects of awareness faviboserk
with students as well as community college administrators. Knowing tistioa process
and how it impacts an individual, even outside of the educational setting, is important. The
college transition can be intimidating for even the most capable and knowledgeable
individual. Understanding the impact that this has on the individual who struggles in
personal self-efficacy beliefs and who has little support for higher edngatimportant.
Institutional programming which allows for increasing self-efficheliefs and personal
growth in the individual provides the advantage of creating personal and acaderegssuc

for the GED completer that chooses the community college as the path to higlaioaduc
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CHAPTER 3: METHODOLOGY

“Learn to regard the souls around you as parts of some grand instrument. It is for each of us
to know the keys and stops, that we may draw forth the harmonies that lie sleeping in the
silent octaves” ~ Anonymous

Qualitative research takes a naturalistic approach to its subject;medtarchers
who choose the qualitative approach study things in their natural settinggptatteto make
sense of, or interpret, phenomena in terms of the meanings that people bring to them (Denz
& Lincoln, 2003). The purpose of this study lends itself well to the phenomenological
research method, as the aim of this research is to provide a voice to those who have
completed their GED and transitioned into the community college succesdfi@dring the
stories of these individuals who chose to acquire their GED and pursue higher education
allowed the researcher some insight into this lived experience and helped stigatoe
form an understanding of what this moment in the students’ lives meant to them. The
researcher in this study attempted to provide from these stories a thidkesmiption and
an unbiased and accurate depiction of the process of making this transition arahitgyrte
the individuals who accomplished the task they set as their goal. Efforts agecton
extrapolate recurring themes among the participants, which led to nettsngtated to the
experience of transitioning from GED completer into the community college.

Phenomenology was chosen as the research method for this study as the goal of thi
research was to discover the lived experiences of individuals who chose to acgua&ihe
and then decided to pursue postsecondary education. The perceptions of these students
regarding the transition are tantamount to understanding the needs, desiresicjoals a

ultimate success of those who navigated the transition successfully. Understheding
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student’s experience is not only germane to the issue, but critical in undergtaheit is
needed by the student and the professional for developing programming that mast be m
effective. Postsecondary research has been conducted on retention, accesmmaadua
transfer within the community college setting; however, little inforomatias been garnered
from particular student populations. Although race, ethnicity and gender have been
increasing as the basis for research in higher education, little has bedo doderstand the
unique population of the adult learner who has acquired a GED and desires to continue in
higher education.

Since its inception in 1942, over 17 million adults have passed the GED, and although
roughly 60 percent of the candidates state that they are taking the tekidati@nal
purposes, many do not continue due to adverse life circumstances or other badigrs (A
2009; Maralani, 2006; Reder, 1999; Tyler, 2005). Gaining an understanding of their
transition process will provide insight as there is little research conductads gratticular
student population. Providing the students with an opportunity to voice and explain their
experience requires a phenomenological approach which is designed to capturegnohders
and distribute that voice. The exploration of this transition experience for the GE
completer was guided by the general questions of this study:

1). what difficulties were experienced when the GED student decides to enter

college after acquiring a GED?
2). what has allowed the GED completer to transition successfully into the
community college?
3). what are the GED completer’s own thoughts/perception of his/her level of

success at the community college?
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Phenomenology

Quialitative research is looked upon by many researchers as a preniterd that
enhances the study of behavior embedded in a larger social world as it empietsibed,
first-hand descriptions of people and settings (Trickett, 1996). Creswell (1998)
metaphorically describes qualitative research as a “...intricate feomposed of minute
threads, many colors, different textures, and various blends of material” (pQu3)itative
research inquiry is aimed at describing and clarifying people’s livesghritie human
experience, and researchers using qualitative methods gather da¢avibsias evidence for
the “distilled descriptions” of the individuals (Polkinghorne, 2005). These descriptitbns
provide both genuine and uncorrupted data with which to understand the transition process of
the GED completer into the community college.

The phenomenological approach began with the philosophical writings of Edmund
Husserl, a German philosopher (Hesse-Biber & Leavy, 2006). Husserl wasteden
understanding how an individual perceives his or her environment and, more specifically
what one thinks about the experiences within the environment. He asserts thatgach pe
lives in and is affected by a world that surrounds him or her and that most indivakeals t
for granted the experiences of the world that they live in (Aspers, 2004). As thislaohcha
attitude toward lived experiences is typically how each individual lives in his @vkeyday
life, there must be a process through the phenomenological methodology to determine how
an individual actually interpreted his or her lived experience. In ordenfiodavidual to
define what Husserl refers to as a “pure descriptive science of essemigl (béoore,

1942), there is a process that needs to be implemented by the phenomenologichlerasear
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which the researcher regards the naturalistic standpoint of the everydagpkigence in

relation to the physical content and the spatial content of the experience. Thepbl@itos

Martin Heidegger continued to expand on Husserl’s stance on phenomenology. As Husserl
valued the importance of defining the original objects within the experiencdeddgr

advocates instead for the understanding of the experience rather than tiptialescr

(Dowling, 2005).

Heidegger believes the primary phenomenon with which phenomenology is
concerned is the essence of being (Cohen & Omery, 1994). This essence f being i
considered to be the nature or meaning of that phenomenon that an individual experiences.
In phenomenology, the lived experience —and a clear understanding of this personal
experience—is essential to obtaining an accurate referral to theesqmem order to explain
it to others. Heidegger uses the term “being-in-the-world” to connote théhathuman
beings exist, act or are involved in the world they are experiencing (van Manen, 1990).
Heidegger propounds that understanding of this “being” is a reciprocal actwaty, t
comprehension of an experience lies in how one understands the experience pritngp exis
within it, and how one understands the experiaitar having had the experience.

Heidegger proposes the “hermeneutic circle” as a means to try to provitlestation for
this concept of reciprocity (Dowling, 2005). Hermeneutics, in a general vievihicesithe
science of interpretation and explanation. Hermeneutics asserts thas thénk between
the researcher and what is being interpreted and that this link must be asalykat the
researcher has a clear understanding of his or her own subjectivity thaenmagosed on
the process. Understanding this personal knowledge will allow the resetartleeable to

extract this knowledge and concentrate on the experience of the individual beind. studie
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This circular process or “hermeneutic circle” is most definitelyprecal throughout the
research (Lichtman, 2006). This philosophical foundation of hermeneutic phenomenology
can provide phenomenological research with a direction focused on the unique, lived
experience of the particular phenomenon (van Manen, 1990). According to van Manen

(1990):

From a phenomenological point of view, to do research is to always question
the way we experience the world, to want to know the world in which we live
as human beings. And sincekimowthe world is tdoein the world a certain
way, the act of researching — questioning—theorizing is the intentional act of
attaching ourselves to the world, to become more fully part of it, or better, to
becomehe world. Phenomenology calls this inseparable connection to the

world the principle of “intentionality.” (p. 5)

In regards to how research is conducted in a hermeneutic phenomenological study, then, van

Manen (1990) states that:

To do hermeneutic phenomenology is to attempt to accomplish the

impossible: To construct a full interpretive description of some aspect of the

life world, yet to remain aware that lived life is always more comgian t

any explication or meaning can reveal. (p. 18)

German philosopher Hans-Georg Gadamer followed the work of Heidegger.
Gadamer supplemented the phenomenological movement by proposing two centatsconce
of prejudgment and universality. Within the concept of prejudgment, Gadames #igtie

every individual has preconceived prejudices; prejudices that are both beneficial to our
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understanding and those that obstruct our understanding. Therefore, during
phenomenological research, understanding is extracted from the personahergasfehe
researcher as the researcher has perceived the experience to be wifludieepriacluded.
As the researcher analyzes the experience, he or she interprets trenegpsrthe
researched individual through social, cultural and gender implications including the
prejudices of the researcher (Koch, 1999). It is necessary, therefore, mgtor@adamer,
to ensure that feedback and further discussion takes place with those particithamthey
study to ensure accuracy of the individual’s experience.

Phenomenological research seeks to understand the ‘what’ of the experieace rat
than the ‘why’ (Polkinghorne, 1989). The purpose of phenomenological research is to bring
to light the phenomenological experience of an individual through careful descrigton t
depicts the experience through a combination of intuition, investigation, and caréyslsana
of the individual's statements of the experience. As described earlierirggtel
difference between Husserl’s stance and Heidegger’s stance on thehessaole of
relating the experience of the individual, Husserl relates that with hiagleand reduction
the researcher can come to an accurate deduction of the individual's expéramzes not
contain intuitive fragments on the researcher’s behalf. Husserl sudgdsges, there is
immediate intuition when interpreting knowledge; however, the individual does moh sea
deductively but derives the knowledge from its ultimate sources as seen throgghetlsd
insights of the individual (Sinha, 1963). Heidegger relates that hermeneutic phenoyenolog
suggests that interpretation by the individual researcher is unavoidable (Osborne, 1994)

Alfred Schutz, a pioneer in phenomenological research, “became increagriglg c

that an adequate solution to the basic methodological problems of the sciencesofilthan
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only be found in a precise description of the peculiar human constitution...what remained to
be done was to apply the phenomenological method to the social world, the product of
human symbolic action and material work” (Schutz & Luckmann, 1973; p. 19). This
phenomenological approach allowed attention to be focused on the individual’'s perception
and how the experience was perceived relationally to the individual. Bogdan dod Tay
(1975) credited Max Weber, a German philosopher, for much of the work done to refine
phenomenological perspective. They characterized Weber as being “conegme
understanding human behavior from the actor’s own frame of reference....[Hahegam
how the world is experienced. For him or her, the important reality is what pe@gment
to be” (p. 2). Phenomenological research differs from other descriptive andtygalita
approaches

because its focus is on the subject’s experienced meaning instead of on

description of their overt actions or behavior. Phenomenology maintains the

critical distinction between what presents itself as part of a personrsrzags

and what might exist as a reality ‘outside’ of our experience. (Polkinghorne,

1989, p. 44)

Phenomenology is “concerned with wholeness, with examining entities frogn man
sides, angles, and perspectives until a unified vision of the essences of a phenomenon or
experience is achieved” (Moustakas, 1994, p. 58). It is critical to note that betthese o
understanding that the researcher’s own stance on issues may play intergiretation of
the lived experience, there must be a variety of ways that this can be méhonitlee part of

the researcher including bracketing, reflexivity and member checking.
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Role of the Researcher

In phenomenological methodology, Husserl's teqmoches the initial step in
coming to an understanding of things, issues, ideas. The challenge of the epoche is to be
transparent to ourselves; to have no position or stance, but to view the situation from the
most essential of aspects. Epoche is a way of perceiving life in its most furidbofie
forms: looking, noticing, becoming aware without passing a judgment on what we Isiee, thi
imagine or feel (Moustakas, 1994). When we consider this essence of the egparesace
moving to a deeper level of understanding of the event or situation.

The role of the qualitative researcher is to make sense of and try to understand the
experiences of participants, to interpret their stories, and determivezafis a connection to
theory that may explain the behavioral phenomenon (Stein & Mankowski, 2004). Therefore,
the researcher possesses a unique and critical role in the process of phenaraénolog
investigation. As cited in Moustakas (1994), Idhe (1977) has stated that “evergpgpeyi
has its reference or direction towards what is experienced and, contranilyerperienced
phenomenon refers to or reflects a mode of experiencing to which it is present*4Bp.42
This refers to the understanding that in order to present the experience fronn'supoihée
of view, the researcher must have a full understanding of the textural descriptien of t
experience. In regards to this description, every aspect of the experi@nyedsscribed,
and every dimension is paid equal attention and is included. In the process of tranatendent
phenomenology, the researcher needs to bracket the phenomenon from his or her own
understanding and describe what remains of the natural experience of the phenomenon
(Moustakas, 1994). The experience is taken through this “reductions” process, gsisti

bracketing out the elements within the original naturalistic situation (phencogersd!
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reduction), as well as through bracketing out what Husserl termed “eidegaifmrical ego

of the experience, and therefore should leave only the essence of the exp&hence
bracketing is important in the sense that we are looking at the experemcthé most

“clean” or unaffected position. What must be considered are the world and its algj¢laey
are presented to the individual who has the experience. This bracketing is to be ednsider
as to how anyone would view the experience, and not necessarily how one individual
perceived the experience (Drummond, 2006).

At what stage of a study bracketing should be introduced is up for debate (Dowling,
2005). Drew (2004) presents the notion that bracketing is done properly in the analysis phas
of the research and is inappropriate during the interviewing stage, when thehioglashe
on the interviewee. Bracketing is explained by Ashworth (1999):

The procedure has the purpose of allowing the life world of the participant in

the research to emerge in clarity so as to allow a study of some specific

phenomenon within the life-world to be carried out. The researcher must

suspend presupposition in order to enter the life-world... Two main categories

of pre-suppositions should be bracketed: those to do with the temptation to

impose on the investigation of the life-world claims emanating from objective

science or other authoritative sources, and those to do with the imposition of

criteria of validity arising outside the life-world itself. (pp. 708-709)

It is crucial that this interviewer critically review her own pigsitility and have a
clear understanding of her own perspectives and biases in order to effdutacgt

her impositions and remove them from the interpretive experience.
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The researcher analyzes the experience of the individual by bringinbgaogé
information including the objects and environment as well as the empirical edresarfe
who has had the experience. This bracketing out and then evaluating from a newiperspect
is a critical component of phenomenology, as Husserl believes (Moore, 1942). lroorder t
effectively determine the most “clean” position of the experience, thetredsiprocess
requires the constant act of reviewing the process in all consciousnessihlehexperience
is looked at and described, looked at again and described, and its existing textiiras qual
are continuously examined. This becomes something of a rhythmic process mokiagdbac

forth between evaluation and description (Moustakas, 1994).

Perception in relation to how an individual experiences an event and the sensations
that are experienced within the events are key concepts of Merleau-Pstahgs on
phenomenology. He defines sensation as the way that an individual experiences and is
affected by the state of him or herself. This relationship within the selhand t
understanding of how the individual senses his or her surroundings is paramount to what the
individual perceives within an experience (Merleau-Ponty, 2002).

A qualitative researcher who chooses to use the phenomenological methodology will
be required to view the phenomenon of the individual holistically. This deepens the
experience of the individual and allows for full processing of the information by the
researcher to include all aspects of the experience in order to get a @&rdtanding of the
experience by the individual's experience. Phenomenologist’'s acknowleddkdrfe is no
“one-reality” as to how events are experienced; rather, experiencees/pdralong a

variety of dimensions including how the experience is lived in time and spatisitgll as

www.manaraa.com



50

our relationship to others within the experience (Hesse-Biber & Leavy, 2008)tyRethe
phenomenological stance is “socially constructed” (Berger & Luckmann, .1967)
Determining the reality of the experience for the individual is the goal of the
phenomenological approach. Interpretation by the researcher of the pat'scipa
information and being able to represent that participant in his or her most prexsseape
sense is important in phenomenological research; however, it is understood thatebe bia
values, and judgment of the researcher will and should become part of the res@antch r
(Creswell, 1998).

Understanding how the individual experiences the event is found by implications
intuited by the researcher and in duly noting how bracketing has occurred in orcddeto m
these intuitions as “fresh” and “clean” as possible. Subjectivity withineenrof
phenomenology is an inevitable starting point for the researcher. The problem ofigtyje
can only be solved when it is realized in relation to the problem of interpretation. The
phenomenological researcher must be sure that the data within the researlglzesl @saa
lived experience interpreted and not interpretations of interpretations (hgvefd06). The
phenomenological principle of analysis contains within itself the tracking baickthe
immediate, provided, complex experience to the simple elements of the phenomenagn (Sinha
1963). This would require analyzing the information that the study participant has grovide
with the least amount of previous information contained within the researcher. SVhat i
“bracketed” also remains available for reflection as to how this infoomatiohibits or
deters an understanding of the essential experience by the studpa@iriDrummond,

2006).
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The study of GED completers’ transition experience into the community eclled)
desiring to understand how that experience was impacted by both self andonsiituti
aspects is consistent with and will be enhanced by the phenomenological metiopdrgf i
The goal of this investigation is to deeply understand the phenomenon of accepting the
challenge of higher education and successfully reaching personal goaléothahe

individual to benefit society as well as experience personal growth.

Data Collection Procedures

Qualitative samples are designed to produce applicable research froio case,
and therefore, the selection of the samples for participation in the qualitatiyenstist
remain sufficiently open and flexible so as to permit randomness and divemsagl(L&
Guba, 1985). Coyne (1997) clarifies by stating that the underlying principle ialdotiegn
strategy common to all qualitative research is selecting “informaitbi{p. 627) cases that
are selected to fit the study specifically. In order to obtain data thdtensignificant to this
study, it must begin by determining potential candidates for interview. Aoptenological
study is best suited to purposive or purposeful sampling (Patton, 1990). Creswell (1998)
recommends criterion sampling, as this sampling would include individuals who have
experienced the same phenomenon being studied and can provide information-gsch case
Information-rich cases are those that can provide information about the phenomenon and
have the greatest potential for contributing to the central importance of pespuwf the
research and providing extensive and appropriate coverage of the phenomenon (Patton,
2002). Coverage refers to more than just the number of participants interviewkede# as

well to the relationship within the research among methodological approasdr,ctes
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guestions, data collection, and participant selection strategies (Jones & Arrasio,

2006). Richards (2002) refers to this complete and complex coverage as the “dbaepe of
study” and suggests “the scope of the study is never just a question of how marwapsit al
includes who, where and which settings will be studied; and what can be asked and
answered” (p. 68). In regards to participant selection then, qualitative resegrided by
the premise that participants be selected purposefully in regard to hovaeyelitl be able

to illuminate the phenomenon being investigated and the overarching relationshiprbetwe
the nature of the questions being asked and the overall congruency of the contextual
influences on participant selection, data collection and data analysis (Jomes, &

Arminio, 2006).

Although there is not a particular number of participants required to conduct a
phenomenological study, Creswell (2007) recommends that the number be sufiicient t
provide information saturation — a concept that suggests that additional participalis w
not be able to offer substantial additional information and that no new aspects would emerge
with additional participant input. Patton (2002) states that “[t]here are no oulssmple
size in qualitative inquiry” (p. 244), and goes on to specify that “sample size depends on
what you want to know, the purpose of the inquiry, what's at stake, what will be useful, what
will have credibility, and what can be done with available time and resoue®14). Itis
important to note that this is not giving permission to only use a small number for ease or
convenience; rather it is to ensure that the researcher be directed back tpakse ptithe
study and focus on the conclusiveness and significance for the study when detgrmini
sample size (Jones, Torres, & Arminio, 2006). For a more specific count, Dukes (1984)

recommends between 3 and 10 participants and Polkinghorne (1989) suggests that
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researchers interview between 5 and 25 individuals who have all experienced the same
phenomenon for a study. The overarching guide for the researcher is to condestaneh
with the appropriate number of participants which will provide a full and insightful
understanding of the experience. This may be accomplished very effectigalywighin a
smaller sampling size when the researcher interviews the participaréshan once or can
provide some alternative means of acquiring insight such as through participalopdeent
of collages, stories, essays and/or journaling. The researcher can dinvieisiote
ambiguity by expressing the purpose of the study in a succinct and clearestiateroviding
a framework from which to determine the utmost levels of appropriate cowdrdge
phenomenon within the study (Jones, Torres, & Arminio, 2006).

The sampling criterion for this research was specific to the followadgnissions
application information and graduation application status. Participants wecteddbased
on their admission application designation of GED completer and their graduation
application status of completing a degree in either the spring or summer of 2646 thsi
intent of this study is to gain insight into the transition process of the GED comptetthe
community college, it was judged to be a successful completion based on the faet that t
participants were filing an application for graduation after meetingetingnements for
completing a degree.

Permission was first obtained from the Institutional Review Board of thercbsea
institution of study. Participants for the study were then selected bagséeir
applicableness to the study; they were located by designation on a repate@roy the
vice-president of institutional research at a large Midwestern comnuotigge. The report

contained minimal identifying information for those who had completed a dagreeia
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the spring or summer of 2010 and who had begun their education at the college by acquiring
a GED as indicated on their admission application. There were identifiersotat af 54
individuals. A recruitment letter (Appendix A) was sent electronicallyltalad qualified
for this study. Of the 54 whose identifiers indicated possible participation giitig, nine
individuals responded. Of the nine respondents, six actually completed the study. All s
participants were individuals who had acquired a GED and had completed a delgiree wit
the spring or summer 2010 terms at the community college. Each of the padieipant
easily accessible as they had just completed the requirements fooaatassegree - an
associate of arts (1), associate of science (2), associate otlaggiince (2), or associate of
general studies (1). There was an equal distribution of gender, as thrapgrddiwere
male and three were female. The participants ranged in age from 25 — 53 yledns wi
median age being 39.5. All six participants were White, which represents the
homogeneousness of the population the sample was derived from: a predominately White
student population in a Midwestern community college.

When each participant contacted the researcher to present themselvéagsowil
participate in the study, the researcher then provided the potential particifraaihw
informed consent agreement (Appendix B). This informed consent provided the potential
participant with terms of the research study including researchemiation, an introduction
to the study, and a description of the procedures; informed them of any risks ptaghga
research study; expressed benefits of the study; any implied costspensation incurred
by the study, and expressly defined the participants’ rights and confidgragsurance by

the researcher and educational institution. Each participant was directed the informed
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consent, ask any questions for clarification and then sign the document denotmgnedt
to participate in the study.

As a qualitative study, data are gathered primarily within the form of spoken or
written word rather than in the form of numbers (Polkinghorne, 2005). As a means to
understand the lived experiences of these participants, semi-structured indntelvaews
were conducted following Seidman’s (2006) three interview series approach. r@dieel) e
semi-structured interview questions (Appendix C) were developed by thecteseas a
means to elicit rich, thick descriptions of the transition experience into the watym
college from each participant. These questions were designed to allow itipg#rto
provide a thoughtful, meaningful description of the experience, rather than a simpl
recollection of events. Polkinghorne (1989) suggests acquiring this kind of information fr
interviews so as to glean more experiential data from the participants.

The phenomenological method attempts to reach the lived world experience (Kvale,
1983), and to accommodate this, the process of phenomenological interviewing should be
informal and interactive (Moustakas, 1994). Janesick (1998) defines “intervie&” as “
meeting of two persons to exchange information and ideas through questions and responses,
resulting in the communication and joint construction of meaning about a particutdr(popi
30). Seidman (2006) states that interviewing

provides access to the context of people’s behavior and thereby provides a

way for researchers to understand the meaning of that behavior. A basic

assumption in in-depth interviewing research is that the meaning people make

of their experience affects the way they carry out that
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experience...Interviewing allows us to put behavior in context and provides

access to understanding their action. (p. 5)

Patton (1990) infers that without an understanding of context, there is less of a
possibility of exploring the meaning of the experience under investigation, aindebe
(2006) concurs and reaffirms this concept by stating that “people’s behaviorsebecom
meaningful and understandable when placed in the context of their lives and the lives of
those around them” (p. 13).

In the initial interview, participants were asked the “how” of their exper, such as
motivation and what brought them to the time in their lives when they were making the
transition into the community college. Understanding what education meant to these
individuals who decided to pursue higher education is an important defining concegattfor e
of the participants. The researcher encouraged each participant sonteitlha about him or
herself in relation to the topic as possible.

Progressing through the interview, the researcher elicits infanmidiat provides for
defining the concreteness of the situation for the individual. The participakers tas
reconstruct the details of the experience for the researcher: if¥egour admissions
experience” and “Discuss your experience including attending classegleting
homework...” These interview questions allowed the individuals to provide situational and
concrete details to lend an understanding of the transition into education experience and how
it had impacted them.

Finally, interview questions which help elicit the “meaning” of the expeei¢nthe

individual are critical for phenomenological research. Seidman (2006) states
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making sense or making meaning requires that the participants look at how the
factors in their lives interacted to bring them to their present situatiofsolt a
requires that they look at their present experience in detail and in the context
in which it occurs. The combination of exploring the past to clarify the events
that led participants to where they are now, and describing the concréte deta
of their present experience establishes conditions for reflecting upon what

they are now doing in their lives (p. 18-19).

One critical question for this phenomenological researcher is at whatgbirhg
the description process to an end (or at what number to limit the interviews) andchtthieegi
reduction process. In regard to this dilemma, it is critical to understand tinetchst
between decision and recognition. A researcher who is comfortable with phenonaaiologi
approach understands that one does not decide when the description or interview is over;
rather, the researcher recognizes that the reduction process hag ladgpaa, and therefore,
the interviews are ending (Merriam, 2002).

As this researcher interviewed the study participants, it was necessaftatne to
each participant what the interviewer heard so as to be as authentic agposkibl
understanding of the experience. Researchers who utilize the phenomenological
methodology interview subjects with the mutual understanding within the intervieessro
that subjects are to recount their experiences as they happened and not tryldte@ssto
how the researcher might be thinking or try to determine what the researchetovaedr.
Another important factor within the interview process is the rapport betweeestwrcher

and the subject. Within the phenomenological methodology, the participants can be viewed
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as co-researchers because they are subjects from within the phenomenon who aso have
personal interest in illuminating the phenomenon in question (Osborne, 1994).

All six participants completed the interviews, which were audio taped and
transcribed, submitted a personal essay and were available for fakihghea follow-up
interview after the researcher conducted a thorough review of all intetinaiegcripts and
essays. Any follow- up questions were designed to obtain depth, detail, and suibilety
clarifying answers that were vague or superficial. The review of theietetranscripts and
essays provided the landscape for robust, rich, in-depth descriptions of the phenomenon of
the transition process for each participant.

Participant Descriptions

In order to provide a background for the participants in this study, the following is a
description of each participant. Providing participant descriptions will dboa clearer
understanding of this study and provide insight into the textural description ofieézedl
this research. Each of the descriptions was developed from the data and themaas ref
through feedback from the participant. Names have been replaced with pseudonyms, and
some identifying information was omitted for the purpose of confidentiality.

Sierra

Sierra is a white female in her mid-thirties. She received her GED atet Teaiving
high school due to a pregnancy. At the age of 18, Sierra took a certified nursetadassa
at the local community college. This was her only experience with higheateuantil she
returned to college in the fall of 2007 at the age of 32. She entered college to pursue an
associate of science degree. When she returned full-time to postsecondarypediEatia

had a husband and four children ranging in age from nine to fourteen. Sierra @ymas fr
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family where her father has his master’s degree and her mother hasedatogy certificate.
Sierra and her nuclear family of a husband and four children experiencedhesdjbrcrises
before she returned to college; when her husband was diagnosed with cancer, and then her
son was diagnosed with a brain tumor. Sierra successfully completed her A8 aledjis
enrolled at a four year institution to continue her education and receive a bactiefpee.
Belinda

Belinda is a white female in her mid-twenties. She was a strongnaicastedent
and was taking advanced placement courses in high school. She left high school in tenth
grade due to a family relocation. Belinda didn’t want to continue high school in a new
school, so she decided to get her GED at the age of 18. Belinda got her LPN diploma at a
community college, which was her first experience with higher education.h&né¢gan
college full-time in the fall of 2008 to pursue an associate of applied science dBgliaela
has four young children between the ages of three and one. When Belinda was young her
parents returned to college to pursue postsecondary degrees. Belinda iy/daaleng for
employment and is taking courses at a four year institution to progressl @Wwachelor’s
degree.
Matthew

Matthew is a white male in his early fifties. Matthew was stiacaglemically in
elementary and junior high grades and “loved school”. However, he chose to leave high
school in ninth grade in order to support his nuclear family. He came from an impa¥erishe
background, and the family needed his financial support, so he went to work. He received
his GED when he was in his mid-twenties. Matthew took a couple of collegesdiasse

late thirties, as he was drawn to increasing his knowledge. Matthew worked in the
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production industry for many years, and when his company was transferregasy s
decided to go back to college. He began at a community college in 2005 part-time and
became a full-time student in 2008. Matthew completed his associate of scigrez ated
anticipates beginning coursework toward a bachelor’'s degree once he findsreamntloy
Meredith

Meredith is a white female in her mid-thirties. She dropped out of high school at the
age of 16. She is a single mother and is raising a teenage son. Meredith began colleg
immediately after acquiring her GED in her mid-twenties and has been punsuidggree
over a period of five years. Meredith’s father had some postsecondary educatig tar
technical school; her mother went to work for the government immediatelygedthrating
from high school. Meredith has a sister with whom she is close who attended @oige,
turned to her for assistance and support. Meredith has completed her assoeiaéeadf g
studies degree and is planning on enrolling at a four year university to pursuehetois
degree. Her ultimate goal is to achieve a doctorate.
Ronnie

Ronnie is a male in his mid-forties. His father’s job was relocated wheasa the
eleventh grade in high school, and Ronnie decided that he did not want to attend a new high
school. Ronnie did not struggle academically in high school or junior high but admits that he
didn’t give his best effort toward his classes; rather, he focused on extraeuraiciNities
as he played on the high school football team. When Ronnie decided not to return to
traditional high school, he opted to get his GED a year later at the age of 18. Ronnie held a
number of jobs in production and earned a good salary, but in 2001 he was in a major car

accident leaving him with a traumatic brain injury. Ronnie decided to pursue higher
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education as a direct result of his brain injury — “I'm feeding my brainialinformation to
keep my brain functioning”. He began college in 2006 to pursue an associate of arts degree.
Ronnie is the first in his immediate family to receive a high school diploma egpdyaand
the first to receive a college degree. His father was a farmer and hisrradtomemaker.
Ronnie had two grown sons when he began his college education. He is currently enrolled at
a four year institution pursuing a bachelor’s degree.
Caleb

Caleb is a white male in his mid-forties. Caleb did not complete high schoafishe w
taking classes his junior year in high school at both high school and at a technical school and
decided to drop out — “I didn’t think | needed [education], didn’t want it”. He was hurt at his
job performing manual labor and was faced with the prospect of going on disability. He
decided to pursue higher education to avoid going on disability. Caleb was not strong
academically in high school and elementary school due to his disinterest. tkddecgo
to college but needed to get his GED first. At the age of thirty-three he acquil@&biin
August 2007 and began full- time at the college immediately in the fall of 2007. Calab ha
wife and children who have supported him in his education — “they were behind me and were
proud of me and happy that | was doing it”. Caleb completed his associate of apphed sc
degree and is currently enrolled in a certificate program.

Data Analysis Procedures

In qualitative research, data analysis is the process of making meanhgyraiation
obtained from the participants; it is a creative process rather than a &dmagDenzin,
1989). Phenomenological data analysis steps are similar for most phenomenologist

(Moustakas, 1994), as the phenomenological researcher will focus on the descriptions of
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what all participants of a certain phenomenon have in common within the experienge and t
to reduce these individual descriptions to one of a more universal essence, op af‘tras

very nature of the thing” (van Manen, 1990, p. 177).

Beginning the analysis procedure starts with organizing the data then deteitige
documentation which would include transcripts and essays submitted by the study
participants. This study employed the phenomenological analysis dedayilddoustakas
(1994) as a Modification of the Stevick-Colaizzi-Keen Method. This method of organizing
and analyzing data was applied to interview transcripts and personal esgeysdividuals
in this study who had originally acquired the GED and had transitioned into the community

college.

Horizonalization

The data are studied through methods and procedures of phenomenological analysis
for significant statements or quotes that provide an understanding of how th@aatsici
experienced the phenomenon. Moustakas (1994) calls this step in the data analysss proce
horizonalization. Horizonalization requires being receptive to each stdtarade by the
participant of his or her experience and encouraging a rhythmical flow betwéethéot
researcher and the participant, which inspires comprehensive disclosure gfetieree
and greater understanding of the meaning by the researcher (Moustakas, 1994).

As a participant’s description of the phenomenon may be lengthy and complex,
especially when it involves time, multiple features, facets and procdssesséarcher must
differentiate this description by identifying meaning unitéheariant constituentghat

organize the data for later analysis. The invariant constituents are thécspeaiue
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attributes of the experience that stand out (Moustakas, 1994). The underlying aoncept i
phenomenological data analysis is to immerse oneself in the data, engageeflgbtively,
and generate a rich description that will enlighten the reader as to the eespdral
structures embedded in that particular experience for a particular indigichahe, 2000).
With the analysis of these statements, the researcher identifieschfstgeanings or
significant themes emerging from the data. This leads the researchet tiewvalopment of
a description of the meanings and essences of the phenomenon experienced by the
individuals within the study. Each horizon elicited through the research inteadigdsv
meaning and provides an increasingly clear portrayal of the experieretansition
process for these individuals who chose to pursue postsecondary education aftieigaqui
GED.

In phenomenological description and interpretation, themes are criticapindgnéd
make something of a lived experience or text by interpreting its medmoggh a process of
insightful invention, discovery or disclosure. Themes give order to research and yit
providing the framework for the experiential structures that make up the exge(van
Manen, 1990). The meanings that were derived from horizonalization were then clustered
into themes and subthemes in order to better understand and describe their iotestngat

During this process of identifying statements that held information relévahe
topic of the transition experience into the community college, coding is implechebising
some version of grounded theory to work with the data and develop meanings is one way that
researchers begin analysis (Strauss & Corbin, 1990). Using open coding, tenaalys
reading through the transcripts line by line and working intensively with thae tte

researcher can identify the initial themes and categories of interest. Codapased on
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the data based on what the researcher “sees” in the statements;essangto make sure
that the researcher understands the theme and categories, and this can béshedadmypl
reading through the transcripts several times for clarification (&stgr2002). The goal of
coding, then, is not to count things as in quantitative research; rather, it is tordtdbe
data and rearrange the information provided into categories which allows forrcsonpa
between similar things in the same category and that aid the researatnvglopthg theory
(Strauss, 1987).

Moving from more general to specific understanding of themes is known as focused
coding (Esterberg, 2002). In this stage of the analysis process, the initiakthee
understood and duly noted, and the transcripts are reviewed even more diligently to find
specific statements that reflect the voice of the participants as undergtthmdrbsearcher.
Identification of these reflective statements is critical in idemigfyunderstanding and
relaying this in the formulation of results for the research. Any reme#hd overlapping
statements or vague expressions are eliminated by the reseaawirey fehat is known as
the invariant constituents. These are statements that contain an elemenkpétienee
that is necessary for understanding the experience.

Textural Description

Those remaining invariant constituents and themes are then used to construct a
textural description of the transition experience of the GED completers intortimaunity
college for each of the participants. These descriptions presented a venifofadach
participant’s own experience and depict clear images and rich descriptionsofulkeevent
of making the transition into the community college. The participant’s descritiens

presented using his or her own words and mode(s) of expression in order to relay the
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significant and perceptual message of the participant. Moustakas (1994 atatiché
essence of the textural description:
Throughout there is an interweaving of person, conscious experience, and
phenomenon. In this process of explicating the phenomenon, qualities are
recognized and described; every perception is granted equal value,
nonrepetitive constituents of the experience are linked thematically, and a full

description is described (p. 96).

During the phase of developing the textural description through phenomenological
reduction, a conscious description in the participant’s own words of the individual’'s self-
awareness, self-reflection, and self-knowledge (Polkinghorne, 1989) ofrikéidtna
experience into the community college is produced.

Structural Description

After defining a textural description for each participant, a structiesdription is
then developed. In order to develop the structural description, the researcher imest util
what is known as imaginative variation. Moustakas (1994) defines the task of invaginat
variation as:

to seek possible meanings through the utilization of imagination,

varying the frames of reference, employing polarities and reversals,

and approaching the phenomenon from divergent perspectives,

different positions, roles or functions. (pp. 97-98)

This process includes a total immersion by the researcher into the watsemubving back

and forth from a position of imaginative variation to that of verification. Usingetkteral
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description as the foundation, the structural description attempts to provide an accoent of t
underlying essence of the experience by the GED completers into the comcolladg:
the “how” that allows the researcher to fully connect with what the particgpgeatrienced in
the essence of the transition. The concept of imaginative variation relies onithebthe
researcher to be able to remove him or herself from the fact, logic, and rearessaldh
order to assume a more reflective stance and to be able to conceptualizgthinad &
possible (Polkinghorne, 1989). Through imaginative variation, the researcher  able t
develop an enhanced and expanded version of the textural description, which allows the
opportunity to seek all possible meanings and divergent perspectives of the pdisicipa
stories. This process includes a total immersion of the researcher intottee data and
moving back and forth from a position of imaginative variation to one of verificatios. It i
important for the researcher to contemplate the fit of the imaginativéioas@f the
researcher and the structures within the participant data to provide suffeigication.
Textural-Structural Description

The next step in the analysis process requires the integration of the tartlral
structural descriptions which allow for the synthesis of the meanings and asssktiee
experience (Moustakas, 1994). This synthesis requires the incorporation of theninvaria
constituents that emerged as core themes. The fundamental synthestexititaéand
structural descriptions portrays the essences at a particular time eadrpha the unique
perspective of the researcher who is following an exhaustive imaginativeftautive
understanding of the phenomenon (Cresswell, 2007). This researcher was athédienge
blend the conscious experiences and perceptions which the participants relaybe wit

underlying structural interpretations by the researcher so as to producbeszgt
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description of the experience. Again, it was important that the researdnéatima posture
of both immersion and reflectivity in order to truly and honestly represent thengeard
essence of the phenomenon of the GED completer’s transition into the commuaigg coll
Composite Textural-Structural Description

After developing the textural-structural descriptions of the studicjpamts, review
of these descriptions allow for formulation of the composite textural-stalctescription.
The invariant themes of every participant are analyzed for an understandingeidmef
the experiences of the group as a whole. This composite focuses on the aspects of the
experience that were “transsituational” or allowing for description of thergeexperience
by all rather than the specific details of the experience as reporteficgigdy the
participants (Giorgi, 1986). Husseral, as cited in Moustakas (1994), defines thestdem
description as having “...the condition or quality without which a thing would not be what it
is.” This overall integration of the experiences of the individuals was providaoh it
thematic structure which provides a rich, thick description of the essence i@rtkigdn
experience for the GED completers who decided to pursue postsecondary education. This
structure was fabricated from multiple reviews of the transcribed ddtassays by the
researcher, conceptualizing the participant’s experiences, and cogfthmigoncepts with
the data and verification checks with the participants.

Strategies for Validating Findings

The validity of a phenomenological study is contingent upon whether the
reader of the research has confidence that the outcomes or findings ayeowetled
and well-supported. The degree of validity of the findings of the phenomenological

research depends upon the power of the presentation to convince the reader that the
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findings are accurate and therefore, valid (Pokinghorne, 1989). The researcher must
persuade the reader that the steps beginning with data collection throughadizdis a

and synthesis and presented in the findings have followed a logical thoughsproces
that can be traced and viewed as valid. Polkinghorne (1989) identifies five questions
that researchers might ask themselves in order to garner trustwortmdess a
ultimately, validity:

1. Did the interviewer influence the contents of the subjects’
descriptions in such a way that the descriptions do not truly
reflect the subjects’ actual experience?

2. Is the transcription accurate, and does it convey the meaning of
the oral presentation in the interview?

3. In the analysis of the transcriptions, were there conclusions
other than those offered by the researcher that could have been
derived? Has the researcher identified these alternatives?

4. Is it possible to go from the general structure description to the
transcriptions and account for the specific contents and
connections in the original examples of the experience?

5. Is the structural description situation-specific, or does it hold in
general for the experience in other situations? (p. 57).

Each of these questions was addressed when coding, transcribing and analyzing
transcripts to ensure the utmost in validity concerning this research study.
Validity in a research study can be determined by the level of trustwashine

what some term goodness, to indicate quality criteria in qualitative indAnmyirgio
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& Hutlgren, 2002). Gathering an understanding from each of the components of
phenomenological methodology including the bracketing, the analysis of the
interviews both texturally and structurally and continuously providing feé&dibac
verification to the participant, the phenomenological researcher can therawri
description of the experience that presents the essence of the phenomenon. The goal
of the write-up of the experience is for the reader to come away with an
understanding of the phenomenon that allows the individual to understand the full
experience of the phenomenon by those who made the transition from GED
completer into the community college.

In order to confirm an understanding of the phenomenon that the participant
experienced, along with the previously mentioned aspects of epoche and bracketing,
it is important for this researcher to check for unintended consequences. The
attachment of meaning to the unintended consequences can be critical toward the
understanding of the experience for the participant and the understanding of the
phenomenon itself. The significance of this is determined by the participdrg.otf
she sees a consequence as uninteresting and therefore not intentional caurgignific
the researcher may come to a false conclusion of the experience or phenomenon. By
recognizing the consequence and relating the understanding of the consequence to the
participant, the researcher may be able to present a picture of theppatticlife-
world and connect his or her meaningful actions with both intended and unintended
consequences. This ability to connect all aspects of the experience helps mgrelayi
the phenomenon most significantly to others (Aspers, 2004). Member checking is a

critical component of maintaining validity within the research study.
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In qualitative research, conventional standards of reliability and intanadal
external validity provide insight to varying criteria. Eisner (1998) reasoned
coherence was an appropriate standard. Coherence is the logical or natural
connection or consistency of an argument that a researcher presentsld lb&vo
imperative for researchers to effectively consider the means by vineich t
conclusions have been supported; to what extent multiple data sources have been
utilized and verified to give credence to the interpretations that they have nthide a
the observations are congruent with the wholeness of the study; and if there are
anomalies that cannot be reconciled. Erickson (1986) identified three types of
evidentiary inadequacy that have bearing on adequacy of type, amount, and variety of
data: 1) inadequate amounts of evidence, 2) inadequate variety of evidence, and 3)
faulty interpretation of evidence which can impact validity. In order for this
researcher to ensure that the above types of evidentiary inadequacy eretecatd
and addressed within the research, methodology and summarization of findings for
this research, it was critical that the researcher immerse hiertledf processes of
reviewing the transcribed materials of each research participant, ndongational
redundancy; by the sixth transcription review and analysis, consistent inforrhatl
provided distinct and describable themes that captured the meaning of the
phenomenon.

Summary

This phenomenological study was conducted as a means of understanding the

lived experience of making the transition from GED completer to a student in a

community college setting. Utilizing the phenomenological approach was inténtiona
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in that this research included understanding the role of the researchemgampl
interviewing as means of obtaining data, data analysis processesatierfiand
measures to ensure confidentiality. This process allowed the researcheuritynot
review personal biases and attributes in relation to this phenomenon, but also to
understand - through entrenching the self in the stories of these individuals - and
developing an understanding of what this lived experience of acquiring a GED and
choosing to pursue higher education meant to these unique persons. Giving voice to
these individuals’ lived moments of hesitation, fear of the unknown, doubt, self-

analysis and ultimate personal success is an invaluable experience fes¢hixher.
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CHAPTER 4. RESULTSAND DISCUSSION

Sierra
Textural Description

Education is very important to be successful in life. That refers to everythiagsasec
you have to have an education to be successful in everything that you do, to advance in your
job, but also to learn more about yourself.

| started taking classes...it’s just, well, mine stands for over like an 1$geaad
from when | first got my GED to now, but it was more because it was close andsbestl
were easier to get to. And they just worked around my schedule. | wasniafamitih
college, so | chose to go to the one | heard most about that was close and | could try to
afford.

| was...well, 17 when | got my GED, and then | was 18 when | went for my CNA
training, so | think | was 31 when | went back to school years after gettifgNAy | have
four children, so | had to wait till they were old enough to study when | studied anltwa
going to be able to be successful, so | had to wait for them to be ready. My youagest w
nine and my oldest was 14 at the time | started back. | wanted to be a leadcfoldren
because | wanted them to go to school and not have to have, you know, the suffering you
have to go through when you don’t have an education and are trying to get a job. You just
want them to be successful, and if | can do it then they can do it. | didn’t doubt mysglf or m
capabilities when | did decide to go back because before | went back to schaol | we
through a lot of...just a lot, and | figured if | can go through that then | can go through
anything, so I might as well go back to school. My husband had cancer and then soon after

that my son had brain surgery for a brain tumor, so we had gone through all that personal
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stuff and | was in the health care field and | was ready to do somethingrdiffeécel thought
if we can go through that then | can go and learn some new skills to do something els
Because | had all the health care that | had wanted. | needed a break frealtheare
area! | changed my mind on my career decision many times believe it oneshdinastill

kind of changing them now. | did the office specialist certification and then ¢beramng
certification. I've got the associate in general studies, and | jushg@tssociate of science,
and then | transferred to a university. | started in the business admiomstmatl just
recently changed it to human services. | change my mind a lot because | kimdked the
last couple years in a business, and | really miss working with people, thab fiace.
Because | spent 15 years as a nursing assistant so | thought | would liketoatioiisg
closer to what | had experienced. 1 still might change my mind. A lot of it ifojusty own
knowledge. I'll probably use it for a job, but it’s really that | want to learn thevgs.

The admissions process, finding out about college was actually pretty easy. surprised
at how easy it was. | think it was easy because | had gone there for my GEDrnamy the
nurse training, too. So | walked in and the counselors were really nice and satittowre w
Even then | didn’t know for sure what | wanted to do, but they helped me get started. And |
know that if | have any questions | can just walk in and they’ll help me. When dttrsed
back to college, at that time | wasn'’t able to take classes during theckyske | had a job
and it wasn'’t as flexible. The homework was quite a bit at first, but | got useditovis
computers; this was the thing | had to learn because | hadn’'t ever had commsitéisoi
before. But | had a computer at home, so | was a little familiar, but it wees ug learning
process. Oh, it was very easy to work through. | never had any instructors winee &

problem | couldn’t go to them and let them know | was having problems.
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And my family was behind me going to school. It made them do their homework
while 1 did mine. They kind of liked that. College is something my kids will do. My oldest
is a senior now, and we're starting to look into colleges, and he’s seen that if | can do it, he
can do it. There were some times he even tutored me! We had a good system there. My
dad has his master’s but they never pushed for college or really they didn’t &waacal
about it. And since my kids have been little I've always talked about how imporisanid
how | want them to be successful and not have to worry about different things. My mom
went to beauty school, so she had that. When | was growing up, my parents were a, lot older
so when | was growing up they didn’t work; they were retired. My dad stiadiggte work.
| have to say my parents had some problems, and he had schizophrenia so he did, he retired
from the IRS but because of the mental problems it made it tough for him to work. They
were just trying to get through life in general.

| really decided to go to college just because | wanted to learn more skidlade all
of the jobs ask for computer skills at the very least and wanted you to have corkifister s
on all the applications and | didn’t, and | knew | needed help in that department. 4dten |
near finishing my associate degree, | realized | didn’t want it to end aadtéevto continue.
That's why | enrolled in the other college, and | wanted to take classescantingunity
college that | knew would transfer over. So | knew | wanted to further my educatish
wanted to do it at a reasonable price as long as | could. So at the univeestigd with
business administration, but I've been looking through the different jobs, and it looks like
human services is in high demand right now, and I'm interested in that too, so I'm kind of
pointing towards that. | might change back, | don’t know, but at this time for me to dhange

had the same amount of credits so...
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| just realized that | have gained a lot more knowledge and that | can kedpgstudy
and keep going. I'd like to get a master,s but that's a lot of money, so | don’t know. | know
| started out just wanting to learn so much and to do something better with my lités but
kind of switched to more of a lifelong learning process...| just want to keep goinghtito
get a job that | can be at long term and maybe retire from. And when | wasingrhgfore
there was a lot of lifting, and | don’t want to do lifting for the rest of my lifeant to do
something else.

| want to do more of using my skills to help people. | kind of want to get back into
that area — helping. And with the mental health, knowing that like I've gone theologlof
that myself, I've experienced a lot in my family. It's helping me dieevhich direction |
want to go in. | have to really watch what | want to do and what will allow met #@jgé.
If they’re not hiring, they won’t hire me!
| would say it was definitely worth it, and | wish | hadn’t waited so longybutnever know
what life’s going to bring. You’re never too old to go back to school. And | saw a lot of
people older than me, and | guess it’'s a good feeling that you’re not the only one!
Structural Description

Sierra believes that education is a key to advancement in both personal and
professional aspects of life. Although Sierra tends to be very private aboutdwrgbdife
and struggles, she appears to reflect on them largely to allow the personaiogsoesie
guidance for her career choice and educational goals.

Sierra started back to college after some thought-provoking, life-changisgnal
issues impacted her life. She has experienced a lot of health crisesbatthher family of

origin and her nuclear family of husband and four children.
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Sierra grew up in a family where her mother and father were older aradlyact
retired while she was going through her elementary and high school yeaesieBcing life
with older parents who were struggling emotionally and mentally allowexdaSb gain
insight into what is important in life. Not a lot of thought was put into a careeag@&ikrra
progressed through her early educational years. She had experienced tHeofuiving in
a household where her parents would struggle due to her father’s mental health issues.
Seeing her father struggle and her mother working as a cosmetologist loetpeld basis
of her perceptions of success. The realization that success is definecdgeabbeio 1)
perform in a career with a high level of intelligence and knowledge, and 2) worlkang in
area where one has had some connection and empathy, and with additional education can
perform the job well has grown from Sierra’s perception of her parents’ cateer
modeling.

Formulating her own understanding of what she wanted to do for a career has been a
process for Sierra, and she considers many aspects as she maneuversh@meghkion-
making procedure. She began her career as a certified nurse assistyeas d&l, after
completing her GED at age 17. Sierra’s motivation to acquire her GED deovedHie
need to get on with her life and not have to deal with finishing high school. She wasready t
progress to the next step, and in order to get there quickly, she studied for and passed her
GED completion exams, allowing her to move forward to the next step. She begandérer care
as a certified nurse assistant and worked in this field for 15 years.

Her own family’s struggles provided an understanding that life is fragiteif @n
individual wanted to live a more rewarding life, then conscious direction toward planning

implementing and fulfilling life goals is required. Becoming aware ltfeats what you
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make it and decisions should be made while taking into consideration personal values and
factual considerations grew out of the course of life events that Sierrajerteaced.
Coming to terms with the prognosis of a possibly terminal illness for both her husband and
her son were life-changing experiences for Sierra. Her husband wassgidgwvith cancer
and put up a fight to get to remission with his diagnosis. Her son developed a brain tumor
that required surgery and recovery to regain his health. After experienciegvdry
difficult health crises one right after the other, Sierra decided that imethg health care
field was not what she wanted any longer. She became very determined to move dut of tha
area as it was difficult to deal with being employed in the field and hawilne through
that experience again with all the similarities to her own family’s hesdtles. She also
gained a renewed sense of accomplishment — if she could make it through theseilwo fa
health crises, she could set a goal of a hew career and achieve it becausewfdend
personal understandings of her own strength and determination. It took a lot of personal
encouragement and motivation to help both her husband and child through these health
crises, and the ability for her to find this determination and push forward througfffiddtdi
times allowed her to build a renewed sense of purpose in her life.

Living through the health crises, coupled with a sense of needing to be sudcessful
life and providing a role model for her children to be successful were guidingsan
Sierra’s choice to return to college. The life situations she had experiereetiimsand
then as a wife and mother caused her to reflect on what is important in life. sitertdesee
her children be successful in career choices that they would be motivated tognat 1o
just accept; her developed distaste for working in the health care field whsch eoamstant

reminder of what she had experienced with her husband and son; a newfound sense of
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purpose to be in a career where she was motivated by her personal value of hedps)g ot
and the desire to expand her career marketability into something other than her only
educational expertise of certified nurse assistant allowed her to begin m&yjmito higher
education.

The personal value of being a role model to her children shaped the timingrakSier
enrollment in the higher education arena. Her value of providing for her children and not
taking away from their emotional development by having a mother in college anchéhe ti
energy and mental commitment that required was of high priority. She chosgnonkén
her children were in school and ready to benefit from the role modeling provided Tiem
fact that she could study alongside her children provided the familial connectishé¢ha
didn’t necessarily have as a child; her alienation from her parents due tottthafaoey
were struggling with mental health issues and that they were much oldetsp=resed
disconnect and loneliness as well as early personal maturation due to the regyonsibil
placed upon her as Sierra proceeded through her childhood and early adolescence. The
ability to connect with her children and to provide positive and healthy role-modgling b
participating in similar activities of studying and doing homework provided anmgtand
therefore rewarding experience for Sierra and her family.

Choosing an area in higher education to pursue began with a search of what was
needed in the workforce. At the time she chose to pursue higher education atah&lage
Sierra chose the field of business as one which might have many opportunities when she
completed her education. The strong value of being productive in a job and meeting the
needs of the community was the motivating factor for her to pursue a business déwgre

reality of having a specialization so that she could be more marketabéematsvator for
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her to pursue the certifications in both accounting and office specialisa SBi@ary in tune
with her personal goals and needs, and this awareness increases as a prodlie of her
experiences which is one of Sierra’s strengths. When she began the edueaperahce
to increase her knowledge base and find a job that was different than what she had been i
for 15 years, she also increased her longing for knowledge itself. Her choicesenbased
on not only increasing her knowledge in a field, but also allowing her to look at other options
for her own interests and values. She realized after working in the busingsisdiedne of
her values is in helping others. She’s changed her major a couple of times to remain
consistent with those values and what she finds as personal strengths withfn hersel
Sierra’s level of maturity and confidence that she has gained from tiie earl
responsibilities in her life and her life circumstances have allowed3@efeel confident in
her abilities and commitments. Not only does she realize internally wheimé to develop
another goal; she is also well aware of her abilities to pursue theseugdaldat direction
to take to begin the process. She’s very comfortable with putting herself outsidenhert c
zone and asking people for assistance when needed. When she started back at the
community college as an adult learner, she felt comfortable as this wastiartion she had
become familiar with when she had acquired her GED and taken her nurse @idatoar
course. Knowing that she would get the help she needed by taking the initiative agd aski
guestions, Sierra found the ability to get back into college an easy procesa.wa@gable to
maneuver successfully and with confidence through her educational endeavors when she
realized that the community college she chose provided inexpensive wayainingpthe
information necessary to perform her job duties better and eventually findyengplothat

suited her values and interests. Difficult life circumstances as a ddilthan as a mother
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and wife provided insight into her strengths and provided a means to develop her characte
and drive. Realizing that there is a time and a place for everything, i@ndhit important
to support her family through each major health crisis and then take the newfound
information and her personal awareness and develop new goals that provided farliéebette
situation for both her and her family. What started out as an interest in chaaggagsc
became more of a lifelong interest in learning. She not only wants to continue hnoc@adva
her education and achieve a bachelor’s degree but is striving for possibly obtaining a
master’s degree. Sierra has demonstrated a commitment to not only becbeiitey a
person productively in relation to a career goal, but in providing for herself andibyrifa
such a way that she is meeting her nurturing, caring, and personal developrdsnbonee
provide in the best way she can for her family that also allows her personéh gimiv
satisfaction.
Belinda
Textural Description

Education to me means more knowledge, getting further ahead in life. | had almost
finished high school — made it through 10th grade and my dad got a job and moved. My
parents were both in college while | was growing up, so | saw how much time ivtagk a
from doing things. My motivation to continue going to school was first off, finishing high
school. So important to finish and wanted to do it. I'm very committed and never failed at
anything, so | needed to finish this. When | first went back to get my GED I ¢hank that
| couldn’t do it. When | was in high school | was in AP classes, and | was on the honor roll
and all those things, so | knew | wouldn’t have any problems. It was just tiukt &t

different route because of what | did. It wasn’t a matter of me thinking dicwlo it; it
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was just that some things came in my life at that time and | couldn’t finish. &Madned,
and | didn’t want to try to go to high school somewhere new.

When | decided to go on to college it was not very good because my parents didn’t
talk about how | was supposed to do it or what | was supposed to do or how that was all set
up. They didn’'t hold my hand when | walked through the door and tell me exactly what |
was supposed to do, so it took me a long time to say these are the classes dhat $igae
up for, financial aid and then | have to go back, and | had to go back so many times because
one department would need something and one department would need something else.
Those were...it was kind of awful. My parents...l mean they didn’'t help and not in a bad
way, not that they didn’t want to. It's just that | guess | didn’'t ask them. | dhink it was
going to be that bad. You never hear about anybody talking about that stuff | guess.

| remember getting really frustrated. | was just like...give mapepwith all the
things | need to do and what order they need to be done in because | didn’t know, and | was
getting very frustrated because | didn’t know if | was going to be abtartars the fall when
| wanted to. | had got my GED at the end of the summer, and | wanted to staali tlaaidif
so | was afraid | wouldn’t be able to start fall semester. So | wasgettlly frustrated
with all the things they needed; all the different areas, financial aidgfdut the
application, getting my classes, all of that. People weren’t connecting thieidiots.

Once | got that all straightened out and got my classes and all that.. r haeva
problem, | guess, with any of that. Because | guess that's who | am. | waoulahy work in
on time, and | would show up to class, and I'd get the work done. | mean it got harder as it
went on because | went into the nursing program, and that’s definitely a challerggts

harder and harder. But | made it through | guess.
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When | went through, | did my LPN in Texas, and | actually finished my RN up here
and when | was going through I've never failed at anything. You know | had to feel
equipped for...and I'd have to push it harder. I'd think “oh, my gosh” and I've never failed
at anything, so I'm not going to this time. And then the same thing happened in RN school.
It was really challenging, and | would study like crazy, and | though¢wkthis stuff like
the back of my hand, and then it would come to the tests and then | was like, “this is nothing
| studied,” and | could tell you a million things about the heart, and then none of the
guestions were about the heart. But then again | said I've never failedlahgngnd I'm
not going to this time. And so | put in the work and all those long hours before and after
class and staying up late at night all that and got it done. | guess | jushysed
determination. When | started my LPN | had no kids, and during my RN year | had one
child, and then | had to stop a week before classes started because | thogghtelgnant,
and then we got custody of my husband’s older kids, so | went into RN school up here
thinking with only one child | can do this, and then | got pregnant and had to wait a whole
year to be on the waiting list to start, and now | had four kids by that time. And Bkat’

“Ok, I can do this, | can do this | just had to be really organized and determined”. And |
didn’t say...until | got the final, final grade | didn’t give up. Because you gmgir all

these different classes and you're like “Ok, I've finished this one...and oh thess®'s a

little bit easier, but | didn’t give up that determination until the very, very ehaias
determined because | had four kids, and | didn’t want them to see me have to go through
school like my parents did, or how | had to see my parents. My kids are 3 and 1 and so
they’re not going to remember me going through RN school; they’re not goingéontger

me being gone all the time and the late hours and not getting to go seecitedg oe games

www.manaraa.com



83

or whatever because | finished now. Not interfering with being able to live ourllives
remember that with my parents and how they missed times in my life.

When | got closer to the end my feelings about being able to do it just got stronger |
think. I think when you’re in your twenties you are trying to find yourself & ligit, and with
the whole challenge of school | think that it just makes you find yourself harder andrquicke
So | grew stronger because | was able to find myself quicker, if tHatss@nse. Like when
you're able to step through those challenges and therefore you could build yuily fdem
that...I'm a strong person, I'm a committed person and knowing that, you find fouksel
the nursing was great. | can’t speak for everyone, but in nursing a lot of refg loalh be
challenged because of ethical stuff, and so it really makes you think aboutithatad
then you get put in a situation where you really have to do that.

| guess what I've gained most out of the experience is that | can doranttat | put
my mind to. Because nobody can believe that | have 4 kids at the ages that they a® and w
able to...I have a husband who is also in school full-time and | was able to makegtthr
that year. Because there’s people that have no kids or their kids are grown up vewhate
and they can barely make it and in particular the nursing program. Everyone wike jtis
can't believe how you did it!” | guess | get my determination from my daooklup to my
dad a lot. He chose a different career path, and that’'s why he went to cobegdlatvas a
dancer in the beginning and traveled with shows and went overseas and did shows, and then
he met my mom and decided “ok, I'm going to try to teach” and then that wasninigring
enough income for three kids, so he changed. But he was always trying to movd forwa
and eventually when | got my GED was when he was going back to school for tegsnas

degree. He was determined that he was going to get there eventuallydidnpitsivant it to
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take forever like they were. | got the determination | guess from him btitrtimg was
definitely not from them!

| want to be able to make money and work. I've already signed up for some
prerequisites for a BSN program, but right now I'm looking for a job, and the\etgypr
scarce over here. Because I've applied ever since I've gotten out and@esa many
applications | just want to go nuts, but I'm looking for...1 know a hospital where ifnak
for them they’ll pay for you to get your BSN and so yeah, I'm definitely logpkor a place
that will help pay to further my education. Um, I'm not sure if I'll do it as quiellyny
RN. Because the program that’'s with the hospital...their classes dle difierent because
they go in 11 week sessions and so you take 2 classes every 11 weeks and so with something
like that, and it’s all online, you would only meet once a month. So if it was something like
that, | think | could be fine, and it only takes a year and | could get it over whidt'sTwhat
I’'m doing right now is taking two online classes as prerequisites so thaoifltdwet hired
and they ask if | want to do it | can say yeah and go ahead and start. I'm takirgpthem
online this semester. And I've taken classes online before, so | know whanhd i
everything. | just keep going!
Structural Description

Belinda completed her GED due to the fact that she had moved in her senior year and
didn’t want to start her last year in a new place and have to integrate hremsalhew
environment for such a short time. Her decision to get her GED rather than juststot fi
high school was based on her high priority of success — she had never walked away from
completing anything in her life and therefore, not finishing high school was not an &gati

her. Her sense of confidence and awareness of her abilities was a strivagomiatr her.
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Prior to leaving high school, Belinda was involved in Advanced Placement classes, so she
had built a strong academic foundation and had already realized her intelleengths.
As failure was not an option for her high personal standards, Belinda chose to get her GED
and complete her high school education quickly so that she could move on. Beginning her
coursework to complete her Licensed Practical Nursing program in Tegsasetnas her next
step in her educational endeavors after completing her GED.

Belinda grew up in a household where attending college was not stressexhlyHer
understanding of college was formed at an early age when her father decetedtdor
college because of his awareness that teaching dance classes wascmttdafiprovide the
means to raise a family of three children. However, Belinda did not receiele guidance
regarding how to get in to college. Her frustrations with college came ablangeé part due
to the admissions process. Because she was unfamiliar with the process oficgraple
application, applying for federal financial aid and completing any enfyinements,
Belinda became frustrated with the educational process. Her drive and motivation to
complete an advanced degree beyond high school assisted her in dealing with heofsistr
and acquiring the needed information to get accepted to college rathemntipgnvsalking
away. She had already begun the process, and the high value she placed on newgr giving
in any situation allowed her to pursue her dream of getting into college. Belm@désba
decided to progress directly from completing her GED to enrolling in coléegesince it
was late in the semester, her fear was that she couldn’t accomplish thiiatehyeand she
would have to wait. Putting her dreams on hold was very frustrating for her and produced

much anxiety as she maneuvered her way through the college admissions. proces
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Once Belinda has dedicated herself to a goal or commitment, her nootigetpels
her through the tasks needed to be completed. In regards to her dream of highemgducati
once enrolled in classes, she did the work needed to be successful. As things be@ome mor
difficult, Belinda strives even harder, and the commitment becomes more infensie re-
evaluates her circumstances and the impending results, she can develop andniimpleme
strategies that allow for success. Her desire to be successful isiateasg motivator for
her, and she will not accept the alternative — failure.

Belinda’s experience of seeing her father go through college wiiale/as young and
the commitment, time and energy that it took away from her and her familg masivator
to complete her degree before her children were old enough to comprehend that she could not
be as involved with the family. Knowing how difficult it was growing up in a faminere
the father was always busy studying and unable to attend activitiebetfamily held left an
indelible mark on Belinda, and she had developed the insight and understanding of how this
would impact her family — something she had a strong desire to avoid. Planning out her
educational goals required understanding when it was best for her to returodb sc
However, life did not always cater to her desires, and due to life circumstaneesnded up
having several young children at home while she attempted to go back to school.

Belinda seemed to find more personal awareness as well as the incress®m w
and intelligence she experienced from taking classes. Committingamplcshing a degree
and all the work that entailed allowed Belinda to find and develop her own personal
strengths. She was consumed with commitment to success, and the ensuing praise and

acknowledgement that she received from friends, family and classmatey asttieed her
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pursue her goals provided personal insights which allowed for increased salenoafand
character-building.

Being a productive member of society is a very important value for Belingiag B
able to assist in providing for her family allows her to feel useful and amanhtezy to her
family’s happiness. Realizing that there are additional goals that can besdlitaprovide
even more of a substantial support for the family, Belinda is looking at furthexing h
education even more. In her quest for employment she is strongly consideplogens
who might offer potential tuition assistance so that she can take her educatioarthem f
With economic constraints and raising a family as priority, she is awdredheation comes
at a cost and currently is deliberating as to the cost and the benefits of emyappositions
in her chosen career field of nursing.

Matthew
Textural Description

Education to me is something that was taken away at a young age. | was only
allowed to go to grade 9, so it's something very important. What | want to say a&iedus
extremely important because it's so important to the understanding whaigsaygiyour
ability to cope with the world, your ability to land a job. It's about learning. Legiisi
something everybody should want to do. You don’t want to become stagnant. I've always
wanted to be a lifelong learner, even when | had gone to work at Maytag, which kind of
eliminated the possibility of going to college. When | worked the swing shiéthwdtithe
time then | couldn’t really go to college because they didn’'t have any onliseslas
anything like that so when we got to the situation where they were closipatitelown,

we were offered retraining benefits, and | ended up going into a job that totdl@ BB
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and no real background in factory work and custodial work are actually not thaamggeat
acquiring anything decent as far as wages and as far as, you know, fordethisg that |
really enjoy.

| chose to go to the community college first and foremost due to cost. It was
extremely expensive of course to go to a university, and you know | didn’t want taohave t
get into taking out a bunch of student loans. The retraining programs that wesdaibr
us had limited funds, and the community college was about the only route available that
would go up to two years of schooling and be able to pay for the college completely without
having any money come out of our own pockets. So | had funding. | can’t remember exactl
what it was. It has something to do with the NAFTA program as they more or |[em$ of
the factory was sent out of the US. We were allowed to have two years of upe@mpio
and two years of schooling. They paid for the tuition, they paid for the books, and they paid
us gas money plus we got unemployment for two years. So | ended up gettingdeftee
college and having enough income to survive anyway.

When | started college, | mean | knew | could handle anything like tivatykeody
has little doubts come to mind, but | realized probably when | was in my eahytezms |
learned a lesson from my mom which was find something you're good at, and do yair best
that, and don’t worry about the things you can’t be really good at. Well | knewultee
really good at a lot of the physical components, but | knew | wouldn’t be very gtiudgs
like art and music. So | had always thought those to be irrelevant, but | took a couple of
classes more or less to prove to myself that | could do it, and so | took a cougss althsr
my GED and got hooked and wanted to take more classes. First off, | was al8th gra

dropout; | didn’t finish 9th grade. My parents did not have the income to be able to afford to
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send me to school, pay for clothes, stuff like that. Financially we were poor. So | would
have graduated in 1975. Probably about 1981 or 1982 or maybe it was later than
that...anyway | decided many years later to take the test and see &owld on it, and the
pretest said | was fine and that | didn’'t need to study, and | went ahead anuet@GikD,
and that was, I'm guessing, about 7 years after | would have graduated. thé GED just
out of personal pride, just to prove to myself that | could do it. | had loved school. Since |
had to drop out | just really wanted to prove to myself and prove to everybody else that |
could do it. I've always had to prove myself to everybody else because you knotinsesne
people look down on those who don’t have a high school diploma, stuff like that. So |
decided when the plant closed that | wanted to go back to school.

When | decided | might try college, well, let me state that | workeld aviiunch of
engineers at Maytag, so | tend to be kind of anal retentive. | mean thatrsejugy
engineers are; it's just a statement, but it’s true. And what | did wastland gathered the
information; Maytag was having a lot of college fairs at the plant trgirget people to go to
college, and | went through and gathered all the information. Went through all the books of
all the different colleges of everyone from universities out of state theatines in state and
focused on those more, beings that | didn’t plan on going out of state for collegeeddd tr
keep it reasonably local with the furthest one away being about an 85 mile otrgowagd
| just went through all the books to see which different programs were offeredeahi tr
find one | thought would fit me, and | did all kinds of stupid things like cost-benefit aalys
Again, | work with engineers, so we kind of look at everything from all the differegles —

how long it takes, what classes or what programs have the best opportunity to develop what
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desire to get into. | worked a little with a government agency represeritatking at the
different things that were available — | did a lot of my homework.

When | did start back to school it just felt really comfortable. It felttexgbecause |
wasn’t with a bunch of..see I'm 53, so returning to school at my age back then - | was still
50... um, you know I'm older than 85 percent of the people out there. More than that- more
like 95%. In my class | think | was the oldest one. | think my biggest issue Wiag gsed
to being around the younger students. And the lack of desire some of the fresh out of high
school people showed. As far as the class work, as far as the coursework, dsefar as t
communication with teachers, | had taken a couple; | had taken actually about 5s3e6 cla
before | actually signed up full time. So | already knew what to expectyvend ¢hink my
biggest issue | had was the apathetic attitude of the people like “who dbjest, det a
passing grade” and | just can’t fathom not wanting to do your best. I've alwaydike
that. I'd have a teacher that said turn in a 2 page paper and I'd turn in 13. And it was all
about making sure everything was perfect, and you never turned in slop. Paptliglé’ s
myself; partly it's proving myself, and other people | really don’t know wihfnink that's
the main thing | don’t know how you can NOT care about something and not understand the
reason why that’s not important in their life or should be important.

As | got toward the end of my degree | had doubts. Not in capabilities. In feelings
had too much fears. One is | knew | was entering the workforce at a poor timenteniag
the workforce at a bad time. Over the last two years we all know what the ecshery
like. So I was really worried about trying to find a decent job which | still amied about.

In fact, | was going to have an interview tonight, but the guy was going to raffuse | got

delayed on that one for a week. But feelings, oddly enough was a feeling cfssaine
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feeling of | don’t want this to end. If you've ever watched Animal Houseove ko go to
college and be a professional student! | mean not the party animal but just 13 geang
to college being a full-time student and never having to go back to work. But I'm the
oddball. I'll take more courses. It's all up to what | do and my financial Btua lifelong
learner? Oh yeah. |do a lot of reading, and | still have my finite math bodkrilsiiil
playing around with. That was the only class | didn’t complete because | tereted
myself. | have too much going on at once, and | decided real fast | had to drop sgmethi
And | wasn’t about to drop my internship. | have a major in management and another in
business administration. And | had started on my bachelor’s degree, but that’s ot hold ti
can hopefully find a job that offers tuition reimbursement.

I’'m probably a better person at the social aspects of school than | was waenith.w
But the social aspects were part of the thing that bothered me not knowing what toldo. A
have learned to get along with an extremely wide diverse group of people. | thioklthat
will help me in the future but right now of course with the job market...Actually, what |
would like to do is be in some form where | am able to do some kind of training to help
people out. Whether that training be like in a corporate situation, or somethirgribeg’ to
do their job easier, or whether it be as a supervisor type thing where | helftleam how
to do their job better or whether it be in some form of giving them guidance of some sort.
That being said, | don’t want to be a social worker. One of the things | did whenaltwa
Maytag towards the end there when they were getting ready to shut the plaritrdsand a
lot of negativity out on the work floor. People are going “I can’t go back to school, blah,
blah, blah, I'm just going to take any job | can find” and I'm like, “you’ve got a chéece,

you might never again have this chance to go out there, get an education, tny to lear
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something you can”, and I'd say I'd probably got, oh, at least a half dozen peopléyto rea
consider what | told them about the possibilities, and they went out and got theisddjree
you can inspire others to become the best they can be then that’s quite atife?, iSo the
associate degree is the stepping stone.

Structural Description

Matthew values education extensively and always has. As a young chitdeMat
enjoyed going to school and learning new things, participating in new and imigrest
educational experiences. However, due to family financial constrainte@need for him
to help provide for his family, Matthew was pulled out of school in the ninth grade. The cost
of clothing, materials and supplies for school, the fact that his school did not have funding
assistance for lunches — these conditions and more contributed to the fact thatlyheafami
school as an extravagance and therefore something that was unnecessary dtiteatsMa
tenure with education came to an end.

Matthew was very reluctant and frustrated that he could not continue in education —
something he prided himself in and felt the social connection that allowed him to build his
identity at the developmental stages in his personal growth. When he was no loag¢er abl
attend school, resentment and bitterness formed toward his situation. Matthesdehgy
learning experience and the fact that education provided growth and understanagticaas
knowledge about the world he lived in and how to be successful in that world.

Matthew began work at a young age in the local factory. His interest intietuca
never subsided — he continued to read all the informational and news items he could find in
order to satisfy his interest in knowledge. His factory career alsoeallbwn to gain an

understanding of careers available to him. In his position, Matthew worked alongsge
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career types — those with business degrees, engineering degrees, mandggreesy etc.

This allowed him to gain an understanding of what areas of employment aebkeviila

variety of ways in one industry and opened his eyes to the fact that a factois/reatay

different entities working together in one setting and focused on doing what wasangd¢es
make a quality product. His association with these other “types” provided Mattikievwew
knowledge in these areas and increased his interest in learning. He forged refetiontbhi
many individuals always wanting to understand what role these individuals played in the
process of producing a product. These relationships and understandings allowed Matthew t
grow and develop as a worker committed to providing to his economic status and to his own
personal workplace and community engagement.

A few years after what would have been his designated age to graduate high school,
Matthew’s desire to get his GED became a major goal. He decided to stop in tolthe loca
GED testing site and get some information so that he could gain an understandimag ibf wh
would take to accomplish this goal. Along with accomplishing a personal goal, Wathine
acquiring the GED as a means to show both himself and others that he was notilacking
knowledge or education. Matthew closely associated his sense of personal priokners’
views of what lacking an education meant. He no longer wanted to feel as though others
looked down on him due to the fact that he hadn’t finished high school. He spoke with
individuals at the GED site who guided him in the process of taking the GED tesiokHe t
the pre-test and learned that he had quite strong learning skills and a good knowlepge bas
this very positive outcome from the pretest, along with his strong desire to@Estom
personal goal and gain pride and self-esteem, motivated Matthew to take thesgEihich

he successfully passed. This next step of completing his high school diploma equivalenc
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exam provided not only a boost in his self-esteem, but also gave him the personaassight

to what he can accomplish if he puts his mind to achieving a goal. This boost inesatf-es
allowed him to also view his co-workers as peers rather than superiors as he became
comfortable and engaged in understanding their job duties and communicating with them on
a more knowledgeable level. Matthew also began to take a college class oonoicasi
enhance his abilities and continue to cater to his educational desires.

When the factory announced that it would be closing, Matthew began to consider his
own future and the needs of his family. His employer offered many opportunities for
community organizations, colleges, and financial entities to provide informatiba to t
employees who no longer had a future at the factory due to the closing. Among those
opportunities, college tuition reimbursement from government agencies was sgnledi
Matthew considered strongly. Due to his continued strong interest in education, thatfact
he had always wanted to increase his knowledge and obtain a degree, and hignethlaat
this was an excellent opportunity that would afford him the ability to establish astdhisa
goals, he rose to the occasion and enrolled in college.

Matthew did not doubt his abilities to be successful in college — he just needed the
opportunity to be provided to him. Along with the awareness that college is a luxury and that
not everyone is afforded that opportunity — only the extremely lucky or fortunatednals
who find themselves in the position to be able to have college paid for — Matthew felt
obligated to do his best. His biggest frustrations came from observing that otheos fdiel
the same about education; in particular the newly graduated high school studentgevho we
just expected to go on to college and were afforded the privilege due to their parents’

economic status. Matthew chose his college courses after acquiring hjidb&#end on the
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fact that he knew he might struggle in some areas. He realized that hishstieegt in the
more “mechanical” or “physical” areas — he had proven himself in thossiarke job

duties within his employment. So when he decided that if college would ever beabteal
goal, he knew that there were some areas such as fine arts in whiclewedde¢ would not
be so sufficient. Therefore, in order to beat those demons, he attempted andudlyccessf
completed initial college courses in those areas. The achievement of thidayeed &im to
gain additional levels of self-esteem and the personal understanding that vherhise
mind to something, he could be successful. When the factory closed and he decided to
commit himself full-time to a college degree, Matthew chose areas im\Wwhibad believed
he had developed strength by observing and working alongside individuals who hagl colleg
degrees of which he had become familiar. Matthew was well aware of the jeb oiutihese
professional coworkers and what degrees were required for these positionsoniiized
knowledge provided Matthew with a firm belief that he could achieve his college gdael
decided to pursue a degree in management and business administration.

Matthew worked hard on his degrees but also had the understanding that
incorporating college requirements and expectations into life can be diffilcah one has a
family and outside responsibilities. He had to drop a class in finite math due to being
overextended by needing to provide for his family and go to college full-time. However, he
didn’t view dropping the class as a failure; he realized that rather than ttnthe
exorbitant amount of time studying for the class and knowing that some of théiaiihte
be delegated elsewhere in order to be successful in the other courses and prowsde for hi
family, he needed to drop the class in order to maintain his level of success. Hh&nlegv

would focus on the math class at another time when he didn’t have such a full schedule.
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Matthew has successfully completed his associate’s degree and sees ia fioial
achievement; rather, it is a stepping stone to his next achievement. He is lookiugl fior
finding a job that will allow him to meet the needs of his family in a work environment
where he feels productive, knowledgeable and where he can utilize his skaits)glgy and
work ethic to better the work environment he will join. His hopes also include finding
employment with an employer who values education and may offer tuition assista
allow him to reach his next goal of an advanced degree in higher education. Education has
enhanced Matthew’s self-esteem and guided him through many years of genkpiace
knowledge and experience and using that knowledge, personal insight and growth to reac
his life-long goals of gaining self-knowledge, establishing his identitypamehoting his own
understanding of how he contributes fully to his social, work and personal environments.
Meredith
Textural Description

Education is a sense of security for me; job placement. | have a better ggssibili
getting a good job if | have an education. My son was my motivation. He’s 13. | dropped
out of high school when | was 16, and I've always worked. It wasn’t a matteoofdnct
find a job, but rather | could have done better. And then | had my son, and | wanted him to
be proud of me instead of me being at a job that was not going to get me anywtiere in li
So | decided one day, | went in signed up for my GED, took the test, and before | knew it, |
was in college. | was 26 at the time. Being responsible for him, | wamtetb hook up to
me and be proud of me, so maybe his birth even encouraged that. I'm a single mom, and |

wanted him to be able to count on me.
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There was a difference of a month between the time | got my GED and stdi¢ge c
- amonth. | got my GED in July, and | started college in August. | signed up thedf fltdy
and said | was going to have it so that | could start school in August, and | dabit’t |
know. Just something came over me that said | needed to do this. And I just went down
there with no hesitation and did it. It wasn’t due to loss of a job or anything like that. No...I
have a good job, | had a good job. But I could have had a better job.

As for going on to college...l was scared. | was scared to death. | actealiyas
far as taking my sister with me because | was scared. My first dagd her go with me. |
really honestly thought | was going to fail at it because I'd been out of sarc fong that
| thought | was going to fail. | had anxiety, | didn’t know if | could do it, you know/ lgot
to campus and she walked me in; she let me know, which sounds really bad because being as
old as | was...she, you know we got there, and | got to the front and had no idea where | was
going, and everybody there was so calming and helpful, and | went back into theiacadem
achievement center, and | had seen one of the counselors that had helped me with my GED
and she sat me down and just talked to me and it made me feel good. 1told her | was so
nervous. Yes, | did. And she told me | would be fine and that she would always be lthere if
needed any help. It was very calming and helped a lot. She was actuallyhibark
graduated with my degree. | had no idea whether | could do this or not. | always knew wha
| wanted to do with my life, but I just didn’t know how to do it. Ever since | was young |
knew what | wanted to do - | want to work with kids in the juvenile justice systém. |
majoring in criminal justice. | graduated with my associate’s @eigreriminal justice, but
now I’'m going back for human services and chemical dependency. | justl slagses

again today, actually!
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When | first started back to school right after getting my GED, | reladly’'t know
what to do. It was...exhausting, in a word. | mean, | really had no idea whatdove;
the application, what to take, nothing. No, | had no clue. | had my sister there to help me
through it all. She also graduated from the community college. She was the onlgane
helped me as far as outside sources. The community college people werepfaty hel
because | originally started at the downtown campus. The academic advisor dowrathere
wonderful. | had no idea or no clue on how | was going to pay for anything. Even though
my sister had gone through the process, | wasn’t familiar with it, and sbdl lod of
guestions and a lot of concerns. As | said, not knowing how to pay for things and how to
process the application, that kind of thing.

| did get some comfort — | saw the counselor on the first day and gained some
comfort, and that was encouraging, and the people were welcoming. When | got into
attending the classes, that experience was nerve-racking. | thougltinevesas staring at
me the first couple of days because | was older than most of the people, andlthat real
bugged me, and | experienced lots of anxiety again. But you know everyone turned out to be
really nice and like in my speech class, | related to a lot of the people. We’'dhbmaghta
lot of the same things in our past. Even though they were younger than me they'd been
through some of the same stuff that | had. There were a lot of single mattresse. There
were others from abusive relationships in there. | don’'t know. Even though | was so much
older, we could still relate. So finding some commonalities with others in claaseso
big.

The homework was a lot easier to pick up on once | got started. It was juséa mat

of balancing my work life, my home life and my school life after | hadn’t done ioftorsy.
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That was the worst part; | couldn’t seem to get a balance on anythingk firetty much
the whole semester to try to get it. | struggled with that and finally hadno depattern of
doing that. And I had to learn that | didn’t have to do everything all at once. | thouight if
did everything at once | could stay caught up and I'd never fall behind, so | exhauste
myself. | went through everything at one time versus spanning it out like myassendien
we have weeks of assignments. | tried to do them all at one time so | didn’olave t
anything for the rest of the semester. | found out this doesn’t work. It was ver
overwhelming.

It took me a while to get a routine down so | wasn’t so overwhelmed. | struggled
with it. | can’t say | didn’'t because | did. I'm one of those people we don't rasityor
help, so | kind of do it on my own. | didn’t want anyone to judge me, so | did basically find
the balance on my own. | thought about my sister; she’s very judgmental, andchvess s
of disappointing her. Even though | know she wouldn't be, it was just something | always
thought. We’'re very close, and | just didn’t want to disappoint her. As | got ctogetting
my degree...once | figured out how to learn and how to do it, and can manage to balance
everything a lot better and still have quality time with my son things gutleetter. It was
just a matter of getting that balance. And everybody was always vefulhEl needed
anything.

| had a tough time regarding my family when | first started back at eolldghought
| was taking away time from my son by doing it. | almost stopped because | thioaig) ot
in the long run | knew it was the best thing and that he would understand why | was doing
what | was doing. He was seven when | started school. He was young but old enough to

understand | wasn’t there. It was tough. He really learned to enjoy leanoumght He still
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does. He used to help me with my psychology books. He loves to read them. Oh, he’s
great. “Mom, I'll help you study”.

I’'m not really a first generation student. My dad did go to college, but it was more
like a tech school — technical college. My mom never did; she went straight to wdr& for t
government out of high school. | have two other sisters. Neither one of them went to
college. My oldest sister graduated high school. I'd have to say that wanting torplease
sister impacted my education, definitely. | wanted her to be proud. When | sgav her
through it | felt that maybe that was something | could do. It took me a lot longerhdvh
always said don't force me to do it, I'll do it on my own time. I'm very stubborn. 'tdon
give up that easily. I'm persistent.

| really never brought attention to myself by talking with instructorssidadly,
because | didn’t want anyone to judge me, | really just paid more attenti@sstican
talking. A lot of the younger kids would ask the questions because they were fresh out of
high school, and as an older one, | didn’t want anyone to think | didn’t know what | was
doing. | opened up to the counselor on the first day because she made me feelldemiorta
didn’t want my instructors to know | couldn’t do this. The counselor...she made me feel
comfortable...from the first day | walked in there a nervous wreck. | justnéerethe day
| walked in there to get my GED, and she made me feel welcome. Sbddslt talk to
her when | went on to college and saw her there.

Now, since I've finished my degree, | feel | can accomplish anythingrdatty a lot
stronger than | thought | was. And now I’'m able to pursue the next degree. Issé my
working with children. | plan on furthering my education; | want to go all the a&far as |

can. | would like to get my doctorate eventually. | don’t see getting aklarhindrance. |
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think age is just a matter of I'm more responsible now that I'm older aawl handle it

better. | work a full-time job and a part-time job and am taking nine creditsnsamost
full-time. And | know | can do it. You just don’t give up. It might take you six or seven

tries to go back and do it. Just don’t give up. That’s why | never took any breaks away and
when | thought about it when | was so worried about my son; because | knew if | did |
wouldn’t go back.

Structural Description

Meredith dropped out of high school at the age of 16. She didn’t complete high
school because she didn’t see the value of education at the time. Going to school was
keeping her from doing other things that she thought were more important and keeping her
from enjoying life more fully. At the age of 19, Meredith became a mother to a son. This
son afforded her the ability to become more other-focused. She fell in love with the
responsibility of taking care of her son as a single mom and providing for himbeshevay
that she could.

Throughout Meredith’s adolescence after dropping out of high school, she
experienced working in the workforce through a couple of different jobs. What shd gaine
from this employment were skills, training, and personal insight into what lnegrown
strengths and abilities. She worked her way up in the workforce to a comfortabtapos
that allowed her to provide for her son by meeting the necessities. As her spn grew
Meredith was motivated by the fact that not only can she provide for her son, but hlso wit
additional training, she could work in a position for which she had some interest atyan earl
age to pursue and the ability to gain an increase in pay in a field that required rareddva

degree beyond high school.
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Meredith understood at an early age what her interest was in regardingra Saee
knew that her interest in juvenile delinquents and in the justice system for thesduiaidi
was where her interests lie. Her desire to provide more for her son, coupled waitimgeg
insight into what her own personal career goals had been for quite some time, allowed
Meredith to consider pursuing a college degree. She was well aware that this goal of
acquiring a degree required completion of her high school equivalency diploma. In order to
reach her goal, Meredith studied for, took and passed her GED. When she had sktsher sig
on a college degree, she had made her mind up so quickly that the realization that she would
now have to get her GED propelled her to jump into this process without hesitation.
However, her fear and uncertainty about her abilities, how others would judge her and
whether or not she could get into college caused much trepidation for her initially.

College was not something Meredith had longed for and always had in her mind to
accomplish. Rather, the motivation of having her son and wanting him to be proud of her
and to provide for him in the best way possible was the crux of the inspiration that guided
her forward in her pursuit of a degree in higher education. Realizing that in order teprovi
for her son, to have her son be proud of her, and to get into the area of interest she had
desired for quite some time required getting a degree which prompted Meredkh the
steps to achieve this goal.

Another motivator for Meredith was her sister. She was very connected tether si
who had also decided to acquire a college education. She had two other sisters who did not
complete high school as well, but the ability to see one sister pursue her goalgaiog
college and her desire to please this sister propelled Meredith to an understanding,tha

too, can do what she puts her mind to and that she would have the support of the sister who
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had attempted college as well. This realization moved Meredith to jump intetedido
getting her GED accomplished and moving forward in a very short time toggettiolled in
college.

This time crunch provided much anxiety towards Meredith getting into college.
Realizing that she had made a decision to get her GED and begin college withirskach a
time span was very nerve-wracking for Meredith, and she relied hugely osteets
provide the insight into how to maneuver through the admissions process and the financial
aid procedures.

What was helpful during this time was the response, assistance, and feedback tha
Meredith received from the individuals who were connected to the GED center and to the
community college. When Meredith presented the college individuals with hesfgoal
getting her degree and the fear that encompassed her regarding thisieosleel was met
with empathy, understanding and information that allowed Meredith to relax and get
comfortable with the unknown. One counselor in particular whom she had met when she
was working on her GED was there when Meredith’s sister brought her to the cogpnmunit
college campus to get admitted to the institution. This empathy and understang@tba
relationship between Meredith and the counselor that allowed her to feel conmected a
supported - critical needs when beginning a process that is unknown and uncomfortable to an
individual. What Meredith learned from this relationship is that she is never alone, @nd the
are people who will assist her if she asks.

Due to the fact that Meredith had dropped out of high school, her positive self-esteem
was lacking when she began the college process. She was very fearfukiand as she

had never really proven her academic potential due to dropping out of school. Because she
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did not allow herself to be challenged in the academic arena, she had difficultytamdiecs
her abilities and her motivation to be successful. After having her son and esipeyide,
her motivation to be there for her son and provide for him allowed her to build her self-
esteem and develop her identity. Education, however, was a fearful avenue in whiels she w
neither comfortable nor sure of her abilities. This fear initially provided the foasher
anxiety and lack of self-esteem in regards to her success. Howevetpaftecting with the
counselor and the academic achievement staff where she had acquired her GED gnd havin
the support of her sister, Meredith began to believe that she could accomplishl.her goa

Meredith began the pursuit of her college degree at the age of 26. Although not “old”
in relation to her position in the world, Meredith saw it as “old” in regard to collegeSiye
was very uncomfortable with what others would think of her making an attempt to get a
college degree at her age. She did not want attention to be focused on her in the classroom
What she soon found out was that even though her peers may have been younger, she
connected with them through some similar life experiences. Again, this connaavided
a sense of support and motivators to not only inspire others to reach their goalsytaurtcas
that they could assist her in reaching hers.

As Meredith began her educational experience, other fears were realmetdads
such a need to be there and support her son that she began to fear that she was cheating him
of time spent with her and her ability to be there for her son. This was a cdmarathder
value of being supportive and responsible for another human being. It was difficult for he
get past those negative conceptual beliefs that she was letting him dowevetoshe was
able to look at her situation in relation to what it could afford both her and her son in the

future — a better income and more of a possibility to reach future goalsalsShrationalized
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that her son was able to view her as a positive role model in his life — someondsvho se
goals and works hard to accomplish them.

Due to her lack of understanding of education and how the process would work,
Meredith became very overwhelmed early on in her educational pursuits. Her persona
intuition was to do as much work as possible up front, and then she would have time to sit
back and not have to expend as much time and energy on college work. Instead she could
extend that time and energy to her son so that he would not feel deprived of her time and
attention. However, this became very exhausting for her, and she was not only ugable to
the work completed, but she was also not able to relax and enjoy time with her son due to the
exhaustion and mental energies required of the college coursework. She made sge®e chan
in both her understanding and expectations and in how she set out to accomplish the
coursework. She found balance by working for a designated time on her studies, and then
when she had met the required work for the week, she was able to set it aside and spend tim
with her son. Finding this balance was difficult because she learned throughdreaitar
what needed to be done rather than asking for advice from others. Her fear ofucliiecs |
her, believing she’s not capable of doing the work or simply not smart enough to dokhe wor
did not allow her to ask questions of instructors or staff. Therefore, she had toestviiggl
coming to terms with how to find a means of developing effective study seatmul time
management skills on her own. Once she established this balance in her routine, she found
the college expectations and requirements much more manageable.

Getting a degree has provided Meredith with an increased sense of essti-esid
self-identity. She believes that she can accomplish anything she puts her nmdd to a

encourages her son to do the same. Her fears that she felt initially regdutiaga have

www.manaraa.com



106

completely dissipated, and she is now focused on acquiring her next degreeargier fe
regarding her age and how others look at her are dispelled as well. She thalizaue in
being older; bringing life experience and development of personal values intagsi®om
provides for a better learning experience, and students can gain insight inte other’
experiences for themselves. That age provides the ability to handle sitbatindecause
the individual has had some experience with difficulties and developed determination.
Identity development has been a major outcome of the educational experiencesfditier
above and beyond her gained knowledge in her chosen career path. She has also expanded
her goals to acquire the highest degree in her area of interest; heraufjmahts to acquire
her PhD.
Ronnie
Textural Description

Education is critical to me. We are always learning something new eagrand
you can'’t really put a price on education. It's really that important, and éslucabasically
the best thing out there right now, especially in this economy.

My motivation for going back to school was to help my memory, and as | got better at
school with my memory issues | thought, “Hey, | can do this”. My graddsdtgetting
better and better, and | got more comfortable with it. You have to realize, | worked at
Hormel Foods for over 10 years, and it’s like | was already making over $50y@a0. al
really didn’t need a college education, but after the car wreck it mada@mke“Hey, I'm
going to need something” so | wanted something to help me with my memory too, and so
that's why | decided to go back. The community college was a lot closer to wivewe |

and that had a lot to do with me choosing the college. But then yet | wanted to see: If |
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couldn’t make it at the community college level there was no way | was gobegable to
do a four-year.

When | first came in to college, when | first started it was — | mieaas good in
high school. | played football up until my junior year my dad decided to move, so that's why
| decided, “You know I'm just going to go ahead and get my GED”. | mean, §o@s$in
high school, and | played football so | was kind of cocky, so | really didn’t put my whole
brain power if you want to say into it, my thought process, but | kept going, and | tHought
better kick myself in the butt because I'm going to need this, and | enjoyedlenge, and |
enjoy being busy because I've always been busy my whole life. But my maerconas
my brain injury | got from my car wreck. | had a severe brain injury, anghltdvant to be
say 20 years from now, 25 years from now, where I'm in my 60’s, | didn’t want tctibg sit
there and, you know, basically going goo goo gaga because | didn’t use my brain. And that
was one of the main goals in going back to school was to keep my mind working because as
long as my mind’s working, | should be ok. Oh, I can tell you right now with my brain
injury, 1 was awful sluggish, but even when | was older | can remember an appoiatment
year from now, what time it was. | never had any memory issues with toymgrnorize
after school, | mean, | could just glance at the pages and | pretty much kneevetyshing
was. But now | have to read chapters two, three or four times over before eventhaifi of i
stick, if even half. You know it’s like the professors | had; | came straigtdrautold them
| have a few things running against me and one is | had a severe brain injurgan wngck
and the fact that my short term and some of my long term memory aren’t good. And another
thing is | am getting older, and as we get older our memory is not as agangas when

we were younger. Basically, school to me right now is what | call canagyfdarain. I'm

www.manaraa.com



108

feeding my brain all this information to keep my brain functioning. And it’s likeve it. |
thrive upon it. If something doesn’t work out right | keep going till | get urigl out.
Actually, | have two things against me — when I'm all done with my school, and byniné t
get my master’s I'm probably going to be about 49 years old. So right th@ve bhe thing
against me and that's age because we all know that a lot of people out there, therd#'s a lot
companies that want younger people. Two, | have had a brain injury. So is somebody going
to take a chance on me? That's why | strive so much to keep my GPA up, and they see how
hard | work and how many programs | volunteer for at the community college. You know, |
volunteered for student activities council, for anything they needed | did gt bkgy, and |
didn’t have any issues so you know helping out, doing what they needed like the book fair,
helping and even participating in Phi Theta Kappa for when they raise money sarthe
send their students to competitions and stuff. So | didn’t have no problem volunteering for
stuff like that, and it kept me busy.

This is basically how I got started on the college process: | had a brain sgurizad
to deal with state people. So basically | got hold of what they call a providdr twlgs me
out when | need help and so forth. So I got to talking to her and said, “You know | don’t
want to be like this forever,” so | think | needed to start thinking about collelgecasl
something to do other than sit around with my head on my chin. So it's like that started the
ball rolling. | got on my computer at home, got on line, checked out the collegeitewebs
and searched through the information, and I got an email back from an advisor, and then |
came in for a meeting, and one thing led to another and the next thing | know |rzaingtte

the community college in the fall of 2006. That was 4 years, so | was 40, 41 whéed. star
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Actually, | was 40 when | first started out. The community collegéyrbalped make the
process smooth.

Basically, all my classes went great except for trying to releath again. And | got
frustrated because | was so good at math in high school, in junior high or however you want
to say it. So I got frustrated and my math professor, bless his soul, understood noy situat
There were times when | would do a test and | would get so flustered — adtaally i
happened once, and | told myself it would never happen again. |turned in my test and
walked out the door. It was like my brain was telling me one thing and then | wags doin
something else. So it was like | was not focusing my brain power on everythings like
| knew the problems, but yet the doubt in my mind that was telling me that | cannot do this
was overpowering. Basically, | gave in to my second thought process whenllydataa
the problems, and when | got home | sent him an email and | told him | balked and it will
never happen again, and | went back and said listen | know I'm not going todjetherel
want you to know I'm still thinking about it, and that helped a lot, and | gave him a promise
that | would never do it again, and that's how that went. | think basically the doodt ca
from a little mixture of both worry about being older and having the brain injury. {Bedrd
from my family from the beginning of my journey through the community coll&ge you
sure you want to do this at your age? Are you sure you want to be in debt at yiike age
this?” And it’s like | told my dad before he passed away | said, “Dad, can you po¢ apr
education? Can you put a price on knowledge?” | said “no, you can’'t”. | said weige goi
to be deep in debt until the day we die anyways. Maybe not deep in debt but we’re going to
be in debt to somebody until the day we die, regardless. And | can’t see a mucthingtter

to be in debt with than school.

www.manaraa.com



110

In my immediate family | am actually the first diploma holder for highosth And
I’'m the first college graduate in my immediate family. See, my psrent grandparents,
they were farmers. My mom was Blackfoot Indian. | think to be honest with yen, ev
though my dad was highly intelligent, my dad dropped out of high school his senior year. He
got bored with it. My dad was very, very smart — stupid for dropping out so soon, but
anyway he ended up being a master mechanic for 50 years. My mom | would hawve to sa
was probably smart in her own right, but she did not have that knowledge desire | don’t
think. She was not driven that way. She was driven in other ways. But my problem is | get
started on something, | don’t stop. Even at my age, I've still got a lot of drive.

To be honest, | have to say that education was not my high priority in high school. 1
hate to say it, but football was my high priority. | was very good at it; pi#sigood at — |
mean | worked even when | was younger, you know, and | worked plus | had school plus |
had football. | was constantly doing this and | think that helped me become driven. When |
got older and went into the workforce it was like | had to constantly be better tHaodgirat
their job. Whatever | did | had to be better than everybody else. When | fitstidtack to
college | took a composition class. So basically after my first composiéies cthought
OK, and this was basically the only time that | had really serious, seripassp&o | got a
C+ out of that class or C-, | can’t remember what it was, but that's whydetkbey, I've
really got to bust my butt or there’s no use in me even doing this. So | asked a lot of
guestions; | went into the library, | practiced and | did this, | did that anddegtar at it. In
our composition class we were guided to the library, so | already knew hAbdilotrary and
how to go about asking what | needed to ask because we had that library orienpation ty

thing in our class, and we had the librarian explain everything to us and so forth but
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basically, though, for writing my papers and setting them up | would ask one ohéne ot
students or people in the library you know, that was behind the desk and took some initiative
and got help.

| mean, I'm elated at all I've accomplished. Especially dealing witatwhad to go
through. Walking through the graduation ceremony in itself was amazing béezase
supposed to have been a paraplegic when | had my car wreck because | busted lgdC4 s
But anyways, that alone, just walking through that ceremony, it’s like tarst describe the
joy I felt. And then knowing that | was going to further my education. See, | cowd ha
graduated the community college probably not needing 16 credits — see | needed only 64 or
68 and | have 79 credits; so part of me at that time | did not think | was ready-yeaa 4
school but yet, you know, the community college became family. | mean, it wavéke
when | was in school | was probably the third or fourth oldest person in the student body, and
everybody there | was basically everybody'’s friend, and if they needatktto somebody
they always came up and talked to me if they had a question or they didn’t feeftabtafo
talking to the teacher. So | basically did not want to let go of the commuriggeol
experience. Because | mean it was like all my instructors, all my ashasdrall the
students | felt like was my family. Students who are fresh out of high schagiaggeto
have doubts come in their mind, and I'm pretty good at reading other people’s faalihgs
all that kind of stuff, so it’s like a lot of stress. We had one gentleman who wastga
university in the fall term, and | knew he was going to have an issue with one GEdbescd
was in — my psychology class. | said, “Dude, if you need help, or if you need someone t
study with, hey, I'm available, so don't hesitate to ask”. And that's when dekei you

know, let’s just form some study groups and go for it there. We kind of did that a couple of

www.manaraa.com



112

times in my earlier math classes. But all the people at differens taae odd hours, you
know they either had to be at work or doing this or doing that so that kind of made it a little
bit harder, plus you know a lot of the students would say just you know, I'll get by and just
left it at that. You know, | can honestly tell you that | got a lot of the mewgtquiocess from
the academic achievement center. One teacher was excellent, avdaharether
gentleman in there, and it was like | knew that if | needed help all | néediedwvas go there
and | would get the help | needed. They would not just show me how, no, they would not
just give me the answer; they broke it down for me to figure out how to do itikét’sknew
| had that structure there and they knew my first and second terms | was iootheiantly,
and | got comfortable, and then | wasn’t in there as much.

| got connected to the achievement center when one of the students just said, “Hey, i
you have questions just go on in and talk to somebody in the academic achievement center”.
Plus, | think a little bit of all the bulletin boards up, you know and advertising about it.

I'll be honest with you. That first year of school | struggled with my iss&@®n
though | passed the classes | still struggled because | was having fdso@sone instructor
had a different view than another, and | wasn't used to how all the professors did things.
When | was in high school, it was pretty much the same for every class. Iht&ildatning
curve of coming back to school at first was basically like a curve ballabhstiea straight
fast ball, it threw a curve at me. Because | figured since | was so geaudasm’t going to be
a problem and just because | had a brain injury but then once | started goingdinggsOh
crap, this is tougher than | thought it would be”. So it was good because it kept my brain
focused, you know, and it put me back in that enjoyment mode. | lost that mode for basically

four years because | started believing basically what my doctorgellerg me and what
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my family were saying that you should be just lucky enough that you'réhbrgand
walking because there for a while | could read a book five times and stillaligtremember
everything, and now it’s like, granted, I still may have to read a chapterenhaghtimes, but
it's better than what it was. My neurologist told me that the best thing thadl Wwelg my
brain and memory issues would be constantly reading and reading so then | took that
initiative on myself to go back to school.

My beliefs that | hold for myself is that | can accomplish anythinglteat my mind
to. I'm a very highly driven person, almost to the fact that | am OCD aboutsitiké
education actually means more to me now than it did my first year back at schodl when
came to the community college and that helped me. I'm not saying that in a batiweesy.
driven then, but I'm more driven now because the college and all the professors and all the
instructors, they didn’t give up on me. And it’s like in my best classes even in high school
and in junior high and everything was always science and history, and it’s likestogyhi
professor seen it. She would say “Ronnie, are you sure you've had a brain injurg®; “Y
why?” “Because you remember more stuff than | do!” | said, “You don’t uratedstit's
more my short term memory. What I'm learning now in this book | got to read twoear t
times over again just so I'll remember for the test”. You know, the knowledgetoifyhis
don’t have a problem with, and if there’s certain areas of history thaty ckdti’'t pay no
attention to then | could care less at that time, but she helped me getthettarcashe never
gave up on me basically. | got better at it because she didn’t give up on me so...

My first term at the community college, | thought about quitting really Haehlly
did. But then | thought I've never been a quitter. I’'m not going to quit. | meanbdelt

enough that | had my GED when | could have had my diploma, no problem. My main factor
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was that after my mom and dad got divorced, it was like we were moving back and forth,
back and forth, and when I hurt both my knees playing football, | needed that.t liteeno

I’'m a genius, but back in high school football was the most important thing to me. And | was
very, very good and it, and when | blew both my knees out it was like depression set in if you
want to say it that way. Even though | wasn’t on any medication, | know that's wies.it

You know, that poor pitiful me stuff. Well, then my dad decided we’re going to move, and |
thought | don’t want to go to another school because | went through this in junior high, and
my only really stable lifetime was in high school and | thought, “Dad, I'm jusiggm get

my GED because I'm not going to go to another high school”. And that’'s when | sit down
and started studying and taking all my GED courses. | was 18 when {y@eEB+ when |

took all my tests | was 17. As a matter of fact, 1982 was my last yeagto$thool, and that

was my junior year, and that's when | started my GED so | was probably 18 fuished.
Because then | was married at 19. But going back to thinking of quitting: thafiurssrthat

first term, | knew | knew it. | knew | could do it, but yet some of my firstyeladts were

telling me, “Oh my God you’re an idiot”, you know, in my mind. It was like | satetlaed

then | talked to a couple of my professors, and they said, “Ronnie, don’t give up”, and “Y
can do this” — and it helped. And of course the spring of 2007 when | found out my mom
had pancreatic cancer | almost left and — to go down to Texas — and | needediticteit
summer to go down. Because my one professor, he goes, “Ronnie, you're doing so good.
Wait until summer to go down and see your mom then” and it was like | told the proféssor
don’t know if my mom’s going to be around until summer”. Yes, granted she was but | did
not know and | said now | don’t know how | can handle school on top of my mom dying, you

know, and actually I finished, and then | went down to Texas to be with my mom but that
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was probably about the only time that in that first term and even in the second term. The
second term was different. It wasn’t because | was frustrated wilolsdt was because of
personal reasons with my mom. | ended up dealing with all of that with my mom. Of course
it was all that a son or daughter would go through with a parent, so | took thatfyeaa of
then | refocused and went back to school, and | actually did better.

| didn’t stop going to school because | couldn’t handle it. It wasn’t because of the
college or anything like that it was my own personal process that | knew ¢@ng to go
back but | had to get all these — | don’t want to say demons because it wasn’t ddmioits
was more like | needed to get rid of all the depression ...plus you've got &erkalas still
on a lot of medications back then, you know because of my brain injury and my neck as |
ended up breaking my neck and all that, and it’s like to give you more of an example, you
might not want to use it but anyways you know how like a baby can get shaken baby
syndrome? That's how my brain was from my car wreck. It wasn’t just deeoimy brain
that was injured; it was my whole brain. So | had a lot of things to deal with plas trying
to get off all my medications. So yeah, | had a lot of things to work on with me before |
decided to go back and really try this school. And | accomplished that. I think to ks hone
with you that no matter how good you are you still have a little doubt becausemnsemgbiu
just do, but | got better at pushing that doubt out. | had a history professor who had difficult
tests; she had things on the test that were totally different than even the boidledesdt
was how she described it. So that made me be aware that, “Hey, | can get this at al
directions, at all levels, so | better not be cocky anymore,” and | nevesedlib again. This
community college helped me become a better individual and also helped make me becom

aware that | can achieve anything that | set my mind to. And it goes woghtHe provost all
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the way down. Without all the instructors there, without all the certain professda| the
students that | was with | don’t think | could have achieved everything thae ldchieved.
Other than my kids being born, going to the community college is one of the best decisions
I've ever made in my life. It's like | told my advisor if there were momtate classes that |
wanted, I'd still be at the community college getting them.

My main goal is that | want to deal with children and adults that had brain injuries
want to help them realize that you’re not stuck where you're at during thisutErmoment
in time. It may take a little more time to get out of that phase in your lifgjdoutan help
yourself become better by being educated and pushing yourself. Yes, grameedrehe
people out there that have suffered major brain injuries like | have thatamwmerout of it —
that | totally understand. But there are people out there that just bakizdligjuries to their
brain but that I think lose focus and have doubt in themselves that they can do something,
and | think with that extra push they can achieve whatever they want to achieve.

Four and a half years ago that would never have come out of my mouth. I'm being
honest with you. The community college and all that it has to offer - all thesgs, all
the instructors and the student body itself — | couldn’t have achieved anythinogitall
their help as well. | had that backbone to me. It pushed me and they kept me going,. forwa
They're the ones that even though | had a smile on my face all the timeettieybnes who
helped put that smile on my face.

When | started school my kids were grown adults on their own and their own
individuals. My youngest is now 20, and my oldest will be 23 in March. But | was on my
own. | was taking care of my dad because my dad was going through some rasdesal i

himself, but other than that, | was pretty much on my own.
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| think to be honest with you that my boys — because | was so driven they knew |
would do my best, so | had no doubt that they believed in their dad. | think a lot of my
family members had doubts. As a matter of fact, I'd probably say 80% of them; asibyre
why is because they doubt themselves. | don’t want to say | have a laly farhiet | do.
Other than my dad; my dad was very driven. I'm driven in all aspects of my lifeh@rhe
it's going to the gym or going fishing or whatever I'm attemptings ot like | need to out
catch everyone. If I don’t out catch everyone, I’'m not bothered but we’re only here for
short period of time if you really want to think about it. So | want to grasp it, ergogli
love life.

A high quality life is very important. | don’t thrive on drama. | know we all have
drama in our lives, but | don't let it consume me. | don’t like taking charity. | di&a’'t
sitting there and having someone talk down about people or whatever. | don’t care how old
you are. You'’re going to have doubts come into your mind on certain subjects. And my only
doubt I had in my mind with all my short term was all the different formulas imati
classes. But yet I did not avoid taking math classes. It challenged rhgramdwith it. |
took my math classes and thought about taking calculus, so | asked my math téather w
thought. He said, “You know there are a lot of formulas in it,” but he said, “You know what,
try it”. School challenges I'm fine with. Sometimes life challergyeswhat throw me a lot
of curveballs. The community college experience was the best experiengdifef. My
math instructor really allowed me to be a part of his life and introduced me torhiig.f We
had a lot of things in common other than school. It was totally amazing. And it’s titat rig
there that makes me take all the classes | can take. In general patifdssors at the college

are unbelievable. The ones that | took classes with. And even the ones that | dieln’t hav
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classes with...they're always polite and nice. Overall, in general, the commakhége

opens their arms to every student out there. They do not care who you are meaningrno matte
what color you are or what country you're from, they want to teach you, theyyouad

grasp everything that they lay out on the table for you. And if you have issuegatieyou

to come either to the professors themselves or to the academic achievertesrdraake the
initiative to sign up for a tutor or a fellow student or be in a study group. So thece are s

many variables out there that can help you be a better student that iwakdéai you want

it bad enough.

Structural Description

Ronnie has always felt adept at education. His high school academic success was
based on the fact that he enjoyed playing football and knew he would have to keep his grades
up in order to participate. He stresses the fact that he had a great meimghyschool and
didn’t need to do much to be able to memorize something and retrieve it in the classroom or
for a testing situation.

Ronnie received his GED at the age of 18. His parents had divorced, and he was
moved around quite a bit when he was younger. His most stable years were his high school
years until his junior year when his father decided to move again. Ronnie decided that he di
not want to endure reorienting himself to another location, another group of friends, etc., so
he decided to get his GED instead. Knowing that he wasn’t a quitter and wouldn’t leave
high school unfinished, Ronnie tested for and successfully completed his GED.

However, later in life, Ronnie lived through a car accident which left him with a
traumatic brain injury. After talking with doctors about his abilities afteraccident — both

long-term and short-term abilities — Ronnie became fearful that unless he usedcdis
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actively, he would not be able to function in his later years. The doctors stressesiripat

his mind in the form of reading and learning new information would be the most beneficial

thing he could do to keep his brain functioning optimally. This desire to remain intelligent

and keep his brain functioning at the most optimal level was his motivator to return ¢@colle
at the age of 40.

Ronnie’s family was not the most supportive when he returned to school. He was
guestioned as to reasoning for wanting to go to college. He had a good paying job, and he
was 40 years old. When Ronnie introduced this goal to his family, they were resistisnt t
endeavor as they were concerned that he would not be successful and that he would only
experience frustration and possibly failure at this point in his life. Thisism toward his
new venture actually increased Ronnie’s desire to attend college. Not enhewaanting to
prove to himself that he could be successful at something he put his mind to, but he would
also prove to those negative naysayers in his family that he was goingriptattel be
successful at his next goal! Ronnie was a first generation college studgrdrents were
both farmers and came from a long line of farmers. Therefore, there wasoh lac
understanding in the family as to the importance and value of a college educatidactThe
that Ronnie was making good money at his current job and would have to go into debt to
achieve his college education was another aspect of his goal that his fdieugd& be a
negative. Why go into debt at his age when he can continue to build his financial future at a
good paying job? It didn’'t make sense to the family. However, for Ronnie, the
understanding that he would always be in debt for something (house, kids’ education, bills,
etc.) allowed him to prioritize his debt issue. He would rather be in debt and “aacrue”

better mind than to accrue more income and have his mind deteriorate. Ronnie’s own
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children were grown when he attempted to go back to college. He wanted to be a role model
to them to demonstrate that no matter what happens in life, when you put your minglto it a
are determined, you can reach any goal you set out to pursue. Ronnie’s drive and
determination has always been evident to his family members, and seeing him pcinsaie s

goal with integrity and desire allowed his sons to see their dad as they lagd aten him

even before the accident — as someone who accomplishes what he desires.

Ronnie approached college with the same fervor as he approached football in high
school: he would give his best effort in every way to be successful. Football provided his
motivation in high school to show others he was something — not just a product of a divorced
family. A college education provided the motivation for Ronnie to be the successful adult
just because he had experienced a major setback in his health, he would not allow anyone to
suggest to him that he wasn’t going to overcome this obstacle in his life andtaxhat e
put his mind to.

Ronnie chose the community college due to its proximity — it was close to home for
him. Another reason he chose the community college was because of his uncestenty
whether or not he had the skills initially to be successful in college. Aftacbident, he
was doubtful of his capabilities. He believed that if he struggled at the comgroaiétge he
would not be able to be successful at the four-year university. He needed to “prowaf hims
first at a location that was convenient, affordable, and, for him, suitable as provumglg
to his academic success.

Ronnie’s acclimation to college did not come easy. It was difficult for him tambegi
to learn to “train” his brain to think along certain paths once again. His short-termargne

was compromised with the accident, and he had lost some of his long-term memory. He
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began college by taking a composition class and found that doing the minimum, as he had
done in high school, was not going to work in college. He would need to perform as a
college student. He would need to seek out resources for assistance and listened to and
recruited assistance from his peers in his classes to be successfuumplssition class
instructor introduced the library and its resources to him in the class. Hedistbaa other
students mentioned resources such as the academic achievement casistaasa
measures. Gradually, Ronnie became aware of and sought out the resources naaded bec
he realized that with his self-professed deficits of a brain injury and beiotder student he
would need to increase his efforts to supplement his abilities in order to be successful

Once acclimated to college, however, Ronnie proceeded to integrate many methods t
assist him on his academic path. He formed study groups with others so that he pould rea
the benefit of others’ insight and intelligence. He utilized the academ#&vaahent center
to review his papers before turning them in. He consulted with instructors on optimal
methods of completing homework and taking tests. These strategies paichofi forhis
good grades as well as building his repertoire of support. His classmatestarudars
librarians and staff all became like family to Ronnie to provide the support thatkied la
within his own family of origin. Because Ronnie interacted with his instruataigurned to
them for guidance, he constantly found motivation and inspiration from them (“Ronnie, don’t
give up”). This connection and sense of family also provided the foundation for ingreasin
his self-esteem and his identity. He became very involved in organizations on @dpus
provided leadership within these roles. College had become Ronnie’s means of developing
himself as a confident, supportive and self-aware adult at a time in his life veh@ochors

and family were increasing his negativity and self-doubt.
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During Ronnie’s educational tenure, he had some critical life issues whicht@dpac
his determination and motivation. His mother was diagnosed with a terminal,ihnelsisis
focus turned from college coursework to concerns and fears for his mother and whether or
not he would be able to see her before she died because she lived out of state. He also had
some major depression issues as a result of his accident, and he struggled wititythe abi
stay on task with his educational requirements. The intensity of these persaggiest
culminated with Ronnie taking a year off to conquer some issues he had going onfén his li
at the time. He spent some quality time with his mother prior to her death. Hedvea
himself off of some of his medications so that he could acquire better focus and become
clearer in his mind as to his desires and ultimate goals. He then returned towihdye
goal of completing his degree in the forefront and with clear focus.

Ronnie gained insight throughout his educational process regarding both himself and
his career goals. He will profess the fact that he has always had driveotwation but that
he lost some of that when he had his accident and experienced the traumatic brain injury
The community college instructors and staff inspired him and motivated him to push onward
and commit to himself and his goals because “they didn’t give up on me”. He desiris to he
those much like himself — individuals who have experienced a traumatic brain injury and to
be to those what others in his educational experience were to him: a motivator, a source of
inspiration and a cheerleader to someone who needs the inspiration and example to push

themselves forward through difficult life circumstances.
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Caleb
Textural Description

Education, right now, means more than anything. Twenty four years ago it didn’t
mean anything — it was just a piece of paper. | didn’t think | needed it, didn’t waniti
now I've seen what it does for me, and it's a completely different atmosphere npw. M
motivation for going back to school was so | didn’t have to go on disability. When | hurt
myself three years ago, they were ready to put me on disability. Andli&agdill got a
brain. That was my cue to go back to school and better myself. | didn’t even have my GED
at that time. So it was get over it and get on with it. Here | was without eveh schigol
education because | had dropped out of school and didn’t think | needed that until | got hurt
and then couldn’t even do the manual labor that wouldn’t need an education. So | thought
well, | better find something to do. And that's when | decided that | had to go badiow s
and get my GED and then community college. Back then, | didn’t think | had it in me. |
didn’t think | had the drive or the smarts or whatever to do it. But | proved mysel§wion
proved a lot of people wrong.

| chose to go back to the community college because...well, it was just one of those
things where | knew | couldn’t go to the university. | knew | wasn’t going to diotire
years. |just needed an education to get me started was the only reason | chose the
community college. It wasn’t necessarily that it was closer or moresogey; it just had
what | needed. See, twenty-four years ago when | was at high school amdawasgram
out there, they sent me to the community college technical program to get rag theam,
while | was going to high school. And I didn’t, you know, at that time | didn’t waythang

and thought “why do | want this?” And | dropped out of the community college technical
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school, too. So twenty-four years ago | was enrolled at the college in mecliaaitag.
At that time it was known as mechanical drafting which is now computer aidedhgrafiil
design. So at the time | was getting that degree anyway, but at the timé i@idt to. So
that was my one term at the community college. So | dropped out of school and went to
work. My thought, when | started thinking about going back was, “Am | smart enoulgh t
this?” You know, | couldn’t do it the first time. What made me think | was going to be able
to do it the second time. So | thought am | going to be able to do it? Is this just @fwaste
time? Do | need this, and why do | want to do this? And | didn’t know then how | was even
able to do it. | had lots of doubts, lot of self doubts. A lot of fear of, ‘How do | think I can
do this now if I didn’t do it before?”

So | decided to go back to school because | didn’t want to go on disability — never.
So my wife had been through college, so she knew how to do a lot of that. A lot of it was just
setting down and doing it. Some of the girls that were over at the campus helpadl me a
walked me through it. They took care of me and showed me how to do it and that kind of
thing. So that’'s what a lot of it was - just trying to find my way through it, you knowe Onc
| made up my mind | needed to do something, | did it.

| just came up with it on my own. | was going to drive a school bus, and then | was
like, “Why do | want to drive a school bus?”; “Why do | want to just find a job?” That’
when | realized | wanted to better myself, and that’s when | went to the ctlege about
getting into school and getting my GED, and | sat down and took the test, and they said,
“You know what, all you have to do is just sit down and take the GED test,” and then | took

them, and | thought, “You know what? That isn’t that hard.” And that's when | decided to
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enroll and see what | can do. At that time | thought let’s just try it, whagtsing to hurt? |
had to get over that fear - fear of failing.

When | realized | could probably do school I still wasn’t prepared for whait wa
expected. My philosophy on homework was I'll get to it whenever. So | had to learo how t
do it. That was my biggest thing, getting back into the swing of things; wanting to do the
homework, wanting to be on top of it. Otherwise it was, “Whatever, I'll come home and do
it whenever”. That was my biggest fear was doing the homework and getting to where I’
have time to do everything and want to do it. The fact that | didn’t want to go on disability
forced me to do it. | didn’t want to fight them. Do | really want to fight to geldiity or
did I just want to continue on? | wanted to give myself a chance to make rogtliée in
more ways than one. Do | want to stay at home and not do anything for half mydiifé,or
want to go out and better myself? I've still got a brain, and | don’t need tdatiwas the
biggest thing. It wasn'’t like | was just thriving for education - nothing sjhedihere wasn’t
anything there; | just didn’t want to be on disability. Even though the homework was
something | had to get a hold on, the teachers were ok. That wasn't an issue. Thersistruc
were great. None of the instructors looked at me like, “You're older than mostVe thea
work experience. | have the drive; I'm not going to sit around and let someone elge do m
work for me like these kids who expect someone to hand them everything. I'm not going to
do that, and that's the way | work. | earn my living for a reason; | go out and do kadhad |
to do. I've always been that kind of person; | earn what | get. And it was the sgme w
when | had to train new drivers. You know, it was like just go out and sit in the truck and
teach them how to do their job but I don’t want you teaching them any more about itt | don’

want you to do anything, but if I went out to a job site and there was stuff to de goivey
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to doit. 1don’t care if it was my job or not; my job was to go out and get your job done, and
come back and you don’t make that person go and sit in the truck and make him run out in
the heat or in the cold busting your ass and doing what I'm supposed to be teaching you?
No, I'm going to go out and I'm going to help you, and then we’ll get the job done aetter

a little bit quicker. And they didn’t like that. They didn’t like the fact that $ walling to do

that. They wanted me to just sit there in that truck and not do anything. | couldn'tide it
always been motivated to do my best at whatever job | have. | really needed to do
something, and setting on my ass wasting company money wasn’t working fojuse.

can’t do that. Itry to have good strong morals and values, but | would work with people now
that don’t have any, you know. They'll sit there for 8 hours a day and not do anything and
then complain because someone said something to them, you know, when they had to answer
the phone. Well, your job is to answer the phone.

When | went back to school then, and took my first classes, well, | realized | could do
it. Ijust needed to set my mind to it, you know. | am one of those people that if | set my
mind to it | am going to do it. Don’t tell me that | can’t, I'm going to show tlwat | can.

And that’'s what | had to do was get to that point in my mind where | can do this. This isn’'t
too hard, just buck up and do it. So that’s what | had to do. There were some things that
were difficult. I'm not one of those who find math easy. It was something | had koowor

It was just a matter of | needed to buck up and do it. When | did make myself do it, | found
out that | was able to do it. Twenty-four years ago | didn’t think | was alle it. You

know, didn’t want to do it, and didn’t have the drive, so it taught me that there is a drive
there, that | am smart enough to do it, and | have the ability to do it if | wantégust need

to put my mind to it because I'm already motivated. That was the biggest nautivaiot
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wanting to be on disability for the rest of my life. | was never one to sihdrand not do
anything or want a free handout. I'm not that type. | want to work for my liviwgnt to
do it myself. You know, I've got a family to support. | want to do what | have to im tode
make my family happy. My family was a big motivator. They were telliegimat | could
do it; they were behind me - they were proud of me. They were happy that | wgstdoi
because | had preached to my kids that education was important, and here | had no education
and was preaching to them! It was like walking the talk; | had to step up to tieaaphaell.
If you say you're going to do something, you follow through and you give the best shot that
you can. Give them 100%. | will always give 100%. | didn’t do that in school at alebefor
In high school | was all for the party, and it's not that | couldn’t do it. I've adwmeen the
type that if you want me to show you what | can do then I'll show you. You know, I'll show
you what | can do, and I'm pretty good at it, but you've got to give me that chaighat
was the biggest thing. Once | show you, | don’t need that piece of paper. If someone had
challenged me back in the day, maybe I...back then it was do whatever you want to do,
you'll live. That was my philosophy — whatever. | didn't really have a care tewéra I'll
do it later. Because | didn’t have the charge in me, | didn’'t have that reason hdidathat
desire.

Now I'm a first generation college student. My sister is a beautician, Hert tban
that nobody in my immediate family other than her has got a college degreegeGeésn’t
necessarily spoken about, and when | went to elementary school and high school ith@asn’t
main plan that you were going to go to college. That wasn't there at all. Wdlue

collar, and you work in the factory. That was what | was going to do. Nowwéat
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completed my degree, I'm glad | did it. Kind of glad | stepped up to the plate andivtante
do it. And | know now that put a challenge in front of me, and I'll do it.

It's increased my belief about me and my self-confidence. I'm hoping | canyuse m
degree! 1just need to get to that point to get out and working and hopefully I can design the
houses and remodel jobs that are out there, whatever. | graduated in May and thesh enroll
again in May. Got my degree in graphic technology and now I'm going for artcingkec
Once | get done with this, I'm done. Once | get out of this one, | don’t think I'll continue on.
| need to get back in the workforce. I've been that high school and college student long
enough. It's been three years!

Structural Description

School was not a high priority for Caleb in high school. He enjoyed the social aspect
of high school but did little in trying to excel at the high school level. Displayhmgf some
would determine to be the “typical adolescent mind-set” regarding high schéel, didn’t
see importance in an education; he would rather be working and bringing in an income to
support his interest of cars and other things young adolescents deem to be thenemefst
life. Unfortunately, Caleb experienced an accident later in his life tihdine with a brain
injury and the prospect of living on disability for the rest of his life. One of treopality
aspects that Caleb did possess is determination — a mindset that “I canhalogathyt | put
my mind to”. After the accident, when Caleb was faced with not being able to even
accomplish manual labor tasks, he was faced with a future that was not what inedhfegi
himself. Caleb is a driven, determined, and passionate individual who takes liferagst c
generally. As a young man he was a free-spirited, easygoing individuahyadyee the

social aspects of life and living life to its fullest. At the same time, heedéhimself as
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moderately intelligent, mainly due to the fact that he didn’t have an interestanlsand had
therefore never put forth the effort it may have required for him to be a stidcgadent.

Caleb had dually registered as a high school student with the local technicafaente
drafting classes when he dropped out of high school. Although he would have received a
chance for learning a trade skill free of charge through his high school coop agteeen
didn’t have any interest and could not see the long-term impact and benefits of this
education. When faced with a future in which he may have to rely on assistance fr
government agency to provide him disability pensions, Caleb began to consider the options
he might have available to him. He began to consider getting an education in a tralde or fi
that would interest him rather than just settle for the next job available witimftesd
abilities due to his injuries. Considering his options caused him to reflect on his previous
educational experience. A lot of self doubt arose. He began to reflect on hissahdit
student when he was in high school. Due to his previous mindset regarding education and
the lack of a desire to commit to it, Caleb had serious doubts about his ability to be
successful in gaining his GED or even beginning or completing college. é¥iops
educational experiences had not been the most rewarding, and his grades didohbiigef
true knowledge due to his lack of motivation and desire to complete high school. Serious
doubts crept into his considerations — was he going to be able to do this? Was he smart
enough? These questions lingered as he decided to first attempt his GED and détermine
that course of action was even an option.

After taking the initial GED pre-test, Caleb realized that he had pdtentize
educational arena. He decided to take the official GED exam and passed. Thaned t

increase in his self-esteem and in his personal belief that he could possibpt atibkege
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and be successful. Fortunately, Caleb also had the support of his family.fddmd/been
a college student, and due to his maturity gained through life experienceljzezireaw
important education really was in regard to finding a position in life that affardsdavidual
personal satisfaction and happiness. He was constantly relating to his chiédrgetting an
education would provide options in life and lead to happiness. When he realized after his
accident that he would have to consider education — as he had always “preached” to his
children — the fear of not being successful in his children’s eyes was veryndgtontiim.
He had to find the courage to take the step and deliver some actions that would coincide with
his own expressed beliefs and demonstrate to his family that he could follow through on hi
own advice.

When Caleb enrolled in college, he found it to be very rewarding in the sense that he
was setting out to conquer a goal and at the same time be a positive role modknihis
and be able to provide for them once again in the future. What he didn’t expect was the
responsibility, accountability, and commitment level that it took to learn tbemiation in
the coursework. He initially began to tackle his homework as he had in high school. He saw
it as something that needed to be completed but that he would complete it on his own terms
when he found the time to fit it in to his schedule. He soon learned that this method of
addressing the issues to be successful was not going to work. He stdtesstiiadlid not
see education as this exciting, interesting area. What he saw educatiorattbs way out
of living on disability for the rest of his life and as a means of proving himself —dboth t
himself and to others. With this personal understanding of what education could provide for

him, he attached more value to the experience. With this realization, he saw the ogportunit
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to not only conquer a personal fear of failure but also to comprehend a more proutisiag f
for himself and his family.

One reason for Caleb’s choice of the community college was directlgdétathe
fact that he struggled with the idea that he could be successful. He didn’t waasté¢ows
money at a more expensive four-year institution if he was not able to do the requiked wo
and pass the classes. The other reason for choosing the community college was due to the
fact that Caleb knew what occupation he wanted to attempt to work in, and it did not require
a four-year bachelor’'s degree. He didn’t see any value in attemptingyefouwhen he
could reach his new goal of getting a job in the development and construction of new houses
and remodeling jobs with a two-year associate’s degree. Caleb clearigwotved in the
decision-making process of defining his own future after the injury that did not faithowo
continue in his former job. He seriously and consciously reviewed his situation and his
thoughts concerning his predicament and conducted a holistic consideration ef &tisHe
time. He took into consideration his desires, his future earnings prospects, his needs
regarding providing for his family while he completed his college edutadind above all,
his personal identity needs. Who did he want to be when this was all over? A man of his
word who accomplishes what he sets out to do? Was he up to the challenge? These questions
and more were very serious considerations for Caleb as he began the processofgedefi
himself personally and professionally.

Caleb’s educational transformation in relation to relearhowgto study began with
his receptiveness to the instructors at the community college. A majot af@aleb’s
identity is his determination to prove to others that no matter what they may think about hi

negatively, he can show them that he can handle whatever challenge he may bedoresent
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with. When he began college, he approached it with this same determination. In the
community college environment, he realized that he was a respected individual antl di
feel intimidated by the staff and faculty in regards to his age or contpetéte felt very
welcomed and was able to ask for assistance and not feel embarrassed. ®lashegbr
increase in his motivation and desire to be successful.

His motivation and drive to accept the challenge and go on to college afteg détti
GED were not only increased by his interactions and support from the staftatig & the
community college, but also largely by his family support. Caleb’s wife haddaitl college
and was familiar with the process and the expectations; his children werednsypi
watching Caleb as he began college as he provided a reinforcement of thernogofta
education through his own actions. Caleb has very strong ethical consideratiotisgegar
doing the best that he can and accepting any challenge that comes along, and he
demonstrated this value through his perseverance toward enrolling in calegding his
courses and completing his college degree.

Caleb’s willingness, desire, and drive to move past his GED and complete & colleg
degree have provided him with additional growth and insight into his own character and
personality. When he first began even the GED attempt, he wasn’t sure ofrvanetbehe
could be successful; he had never challenged himself academically in his patibadlic
experiences. When he realized that he would either need to remain on disabiiéyriestt
of his life or attempt to find another career in which he could gain employment anchenjoy
duration as an employee in a field that he found interesting, he knew that he would have to
make some changes and face some challenges. These challenges and ahotemplgave

him insight into just how motivated, inspired and diligent he could be about achieving his
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goals. The process of gaining a higher education degree afforded him the@b#ity self-
confidence and newfound respect in his abilities. He has become increasiongiy disat he

will be able to be a productive member of society — providing expertise relatnogise

design and remodel and enjoying the benefit of helping others while he spends tibe dura

of his life in employment that he is proud of and through which he can provide for and meet
the financial needs of his family.

Although Caleb has gained monumentally from his educational experience, te also i
strongly aware that he needs to be gainfully employed and can’t continue on hisoedlica
adventure indefinitely. His goal is to finish a final certificate afterd@igree and begin
looking for employment. The rewards and benefits of education to him are that lencan n
be employed in a field he enjoys rather than settle for a job to minimallyedoyiis. Now
that he has realized and nearly achieved his educational goals, he has no furth&y desi
continue in the educational arena for the sake of education. His next dream of becoming
employed in his chosen field is now his motivator; once he completes his finatatatihe
is hoping to move into employment and satisfaction from completing a job for which he is
well educated and where he knows he can gain personal and financial success.

Composite Textural-Structural Synthesis. Essential Themesand Invariant Structures

The process of initiating, proceeding through and completing an education #ff®rds
potential for a tremendous amount of growth; it is nearly impossible for an individual to
experience the decision making procedure and process of transitioning through an unknown
occurrence without the result of ultimate and intimate change. The purpose of this stud
was to define the essence of the experience of the participants of thishrestedy who had

completed a GED and gone on to accomplish a college degree. The transitiomeggderie
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each participant in this research study was one that allowed for tremendatls gfbese

areas of growth included aspects relating to both personal and socio-economic
understandings. Their individual views on the varying aspects of the transitioreagper
allowed for both congruence and difference on the individual themes which emerged within
this research. An analysis of the participant’s descriptions of theirtioansxperiences

revealed the interactions as a thematic structure composed of unique insigidiintiual
personal growth. The personal insights into the area of growth through tnanggtie

impacted by substructures that were comprised of unique characteristtbsoahiributed to

the experience’s overall understanding of both personal and professional development.
Analysis of the participant’s narrated experiences defined the followbsjraatures as

those which contributed to the transition experience: (a) regard for educatiorrs()gbe

levels of motivation, (c) persistence and self-efficacy stance, and (@i quality of life.
Regard for educationThe importance that each participant placed on acquiring a college
education directly impacted the desire for each of these participants tdhmgirollege
experience after completing their GED. Although many individuals who coerbieir

GED believe that they have reached their highest educational aspirationshattecesdesire

to go on and achieve a college degree due to their beliefs that a colleg@éedywzrts more
doors and provides the potential for greater economic status and stability.clirof dsese
participants, the belief that a college education would provide a better Iifetfor

themselves and their family was a significant motivator to decide to tcangito the

community college. Each of these who had high regard for education had an understanding
that knowledge is power and that with an increase in knowledge, there would be better pay

and that they in turn could provide better for their families and be working in an area of
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expertise of which they were comfortable and enjoyed their career aechBarticipants
described their thoughts concerning education and how it impacted their detmsaites
their lives and begin a college education.

Sierra: Education is very important to be successful in life. That refers to
everything, because you have to have an education to be successful in
everything that you do, to advance in your job, but also to learn more about
yourself.

Belinda: Education to me means more knowledge, getting further ahead in
life. 1 want to be able to make money and work.

Matthew: Education to me is something that was taken away at a young age.
| was only allowed to go to grade 9 so it's something very important. What |
want to say is that education is extremely important because it's so important
to the understanding what's going on, your ability to cope with the world,

your ability to land a job. It's about learning. Learning is something
everybody should want to do. You don’t want to become stagnant. I've
always wanted to be a lifelong learner...

Meredith: Education is a sense of security for me; job placement. | have a
better possibility of getting a good job if | have an education. | plan on
furthering my education; | want to go all the way, as far as | can. | would
like to get my doctorate eventually.

Ronnie: Education is critical to me. We are always learning something new
every day and you can't really put a price on education. It's really that
important and education is basically the best thing out there right now,
especially in the economy.
Caleb: Education, right now, means more than anything. Twenty four years
ago it didn’t mean anything — it was just a piece of paper. | didn’t think |
needed it; didn’t want it. But now I've seen what it does for me and it's a
completely different atmosphere now.

Each of the participants placed a high value on education based on what their

life experiences had led them to believe. An increased level of motivationydirect

correlated with the high value placed on acquiring a college degree. Even though

most of them did not receive their degree until their later adult years, theythlthe
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exception of one, had the desire when they completed their GED to make an
immediate transition into the community college setting. Those who had some major
life altercations stressed how important the college degree was to not angethe
esteem but to their value as an employee or future contributor to societyeditey
had an understanding that the college degree would place them at a higher earning
status and that they would not need to struggle as much financially once they
complete their degree. For some it was truly a matter of seeing thervakeiag
employed in a field that you enjoyed and experiencing a career rathgughan
meeting basic needs for themselves and for their families. For mostef thes
participants, once they received their GED, they were immediately aengltiae
avenue by which they would pursue higher education. For the majority of the
participants, gaining their college degree by choosing the community coléege
simply due to proximity, cost and goals.
Sierra: ...it was more because it was close and the classes wergeasie
get to. And they just worked around my schedule. | wasn’t familiar
with college, so | chose to go to the one | heard the most about that was
close and | could try to afford.
Matthew: | chose to go to the community college first and foremost due
to cost. It was extremely expensive of course to go to a university, and
you know | didn’t want to have to get into taking out a bunch of student
loans. The retraining programs that were allowed for us had limited
funds, and the community college was about the only route available
that would go up to two years of schooling and be able to pay for the
college completely without having any money come out of our own
pockets. So | had funding. We were allowed to have two years of
unemployment and two years of schooling. They paid for the tuition,
they paid for the books, and they paid us gas money. Plus we got

unemployment for two years. So | ended up getting a free ride to
college and having enough income to survive anyway.
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Ronnie: This is basically how I got started on the college process: | had
a brain injury, so | had to deal with state people. So basically | got hold
of what they call a provider which helps me out when | need help and so
forth. So I got to talking to her and said, “You know, | don’t want to be
like this forever, so | need to start thinking about college as | need
something to do other than sit around with my head on my chin.” So

it's like that started the ball rolling. | got on the computer at home, got
on line, checked out the college’s website, and searched through the
information, and | got an email back from an advisor, and then | came in
for a meeting, and one thing led to another, and the next thing | know |
am attending the community college in the fall of 2006. The

community college really helped make the process smooth.

Caleb: I chose to go to the community college because...well, it was

just one of those things where | knew | couldn’t go on to the university.

| knew | wasn’t going to do the four years, | just needed an education to

get me started was the only reason | chose the community college. It

wasn’t necessarily that it was closer or more convenient; it was just

what | needed.

The patrticipants each had a reason for selecting the community college elsdice
for beginning their education — whether it was out of fear that they would not besfucaées
a four- year, or that they just needed the two-year degree to meet theitlgatthe
community college provided the least expensive means of gaining a caigge dr that it
was the closest to accommodate family and job; each of these participdineirthat the
community college offered them the possibility of the realization of a dream.

Personal levels of motivatiorRarticipants described their levels of motivation in regard to
even being able to attempt or begin the college process. Each of the partstigsstd the
fact that they were very motivated once they had decided to attempt collegevdfimty of
reasons, each of the participants knew that with the understanding that education was

important, they were at a time in their lives where they needed to maleagec and that

time was now. The motivation factor came from several areas, both intemdll
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externally. For some, their family was their motivator; for others, their owined® better
themselves or to provide an avenue for enrichment of their minds was the centratonot

Sierra: | wanted to be a leader for my children because | wanted them
to go to school and not have to have, you know, the suffering you have
to go through when you don’t have an education and are trying to get a
job. You just want them to be successful, and if | can do it then they
can do it. My husband had cancer and then soon after that my son had
brain surgery, a brain tumor, so we had gone through all that personal
stuff, and | was in the health care field and was ready to do something
different. So I thought if | can go through that then | can go and learn
some new skills to do something else.

Belinda: | was determined because | had four kids and didn’t want
them to see me have to go through school like my parents did or how |
had to see my parents. My kids are three and one, and so they’re not
going to remember me going through RN school; they’re not going to
remember me being gone all the time and the late hours and not
getting to go see their recitals or games or whatever because | finished
now. Not interfering with being able to live our lives. | remember that
with my parents and how they missed times in my life.

Matthew: Since | had to drop out, I just really wanted to prove to
myself that | could do it. | have always had to prove myself to
everybody because, you know, sometimes people look down on those
who don’t have a high school diploma, stuff like that. So | decided
when the plant closed that | wanted to go back to school.

Meredith: There was a difference of about a month between the time
| got my GED and started college. Just something came over me that
said | needed to do this. And I just went down there with no hesitation
and did it. It wasn’t due to a loss of job or anything like that. No...I
have a good job, | had a good job. But | could have a better job.

Ronnie: My motivation for going back to school was to help my
memory, and as | got better at school with my memory issues, |
thought, “Hey, | can do this”.

Caleb: My motivation for going back to school was so | didn’t have to
go on disability. When | hurt myself three years ago, they were ready
to put me on disability, and | said, “I've still got a brain”. That was

my cue to go back to school and better myself.
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These associate degree completers decided that getting a collegeeducald
allow them to reach their prospective dreams. The meaning behind gaindegtke was
very unique for each individual, as is true of most college graduates. For mangpiied@
gain a college degree, it is a natural flow after high school. However, forGiid3e
graduates who decided to further pursue higher education, the acquisition of @ detiege
meant a deep influence of growth within them that allowed them — in their own personal
beliefs — to be better individuals and provide better for those significant individiutalksi
lives.

Persistence.lt is important to identify goals in order to determine the necessary
requirements for achieving those goals. When individuals have a high level atefioc
acquiring the things they deem important in their lives, they believe thatther nvhat they
face or what difficulties cross their paths, they are going to overcomeuggles and move
forward toward their much desired goal. Persistence is a key tool for movireydomith
their high levels of self-efficacy and achieving the goals they have fatesul For most of
the GED completers who decided to continue on for a college degree, persisteadewas
factor in their success. The ability to persist through difficult situatidrenvhey added a
course load and commitment to attending classes, homework, and study time was @vident f
each of the participants interviewed in this study. Each had overcome ddfragigles in
their lives prior to attending college, and quite possibly these struggles hadegrey@am for
the rigor and responsibility that is necessary to pursue a college degrese. pa@heipants
had proceeded through the college experience with commitment, accountabdity strong
desire to be successful — in other words, high levels of self-efficacy. ThHehaadco find

within themselves something that would push them forward — to persevere.
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Sierra: |1 didn’'t doubt myself or my capabilities when | did decide to go
back because before | went back to school | went through a lot of...just
a lot, and | figured if I can go through that, then | can go through
anything so | might as well go back to school. My husband had cancer
and then soon after that my son had brain surgery, a brain tumor, so we
had gone through personal stuff, and | was in the health care field, and |
was ready to do something different. So | thought if we can go through
that then | can go and learn some new skills to do something else.

Belinda: When | went through [college] | actually finished my RN up
here, and when | was going through [l thought] I've never failed at
anything. You know, | had to feel equipped for...and I'd have to push it
harder. I'd think, “Oh, my gosh,” and I've never failed at anything so
I’'m not going to this time. It was really challenging, and | would study
like crazy. As | said, I've never failed at anything, and I’'m not gaing t
this time. And so | put in the work and all those long hours before and
after class and staying up late at night all that and got it done. | guess |
just used my determination.

Matthew: When | started college, | mean, | knew | could handle
anything like that — everybody has little doubts come to mind...Well, |
knew | would be really good at the physical components, but | knew |
wouldn’t be very good at things like art and music. So...l took a couple
classes after my GED and got hooked and wanted to take more classes.
| had loved school. Since | had to drop out, | just really wanted to prove
to myself and prove to everybody else that | could do it.

Meredith: | had no idea whether | could do this or not. | always knew
what | wanted to do with my life, but | just didn’t know how to do it. |
had a tough time regarding my family when I first started back at
college. |thought | was taking time away from my son by doing it. |
almost stopped because | thought that, but in the long run, | knew it was
the best thing and that he would understand why | was doing what | was
doing. I'd have to say that wanting to please my sister impacted my
education. Definitely, | wanted her to be proud. When | saw her go
through it, | felt that maybe that was something | could do. I'm very
stubborn. | don’t give up easily. I'm persistent.

Ronnie: My first term at the community college, | thought about
quitting really hard. | really did. But then | thought I've never been a
quitter I'm not going to quit; | mean, | felt bad enough | only had my
GED when | could have had my diploma.

Caleb: My philosophy on homework was, “I'll get to it whenever”,
That was my biggest fear was doing the homework and getting to where
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I'd have time to do everything and want to do it. The fact that | didn’t

want to go on disability forced me to do it. | didn’t want to fight them —

do I really want to fight to get disability, or did | just want to continue

on? | wanted to give myself a chance to make my life better in more

ways than one. Do | want to stay at home and not do anything half my

life? Or do | want to go out and better myself? I've still got a brain,

and | don’'t need to ruin that was the biggest thing. This isn’t too hard;

just buck up and do it.

These participants found it within themselves to persevere — whetherdueas
previous struggle that had given them some experience with how to deal with di$icatti
a sense of beating failure when staring it in the face. Each of the @artggemonstrated a
strong desire to begin the process, and an even stronger desire, once placediatitredit
achieving their educational goals, to come out on the other side successfully.oMiae
participants realized their own strength and ability to commit and persekierethey found
themselves meeting deadlines, taking exams, and finding resources on cafmnwosltha
allow them to reach their goals. The high levels of self-efficacy and ttomant to
persevere within these individuals were so elevated when they began that it hemwed t
through the process and on to reaching their goal of acquiring a degredéroommunity
college. Motivation and desire along with an understanding of each individualéeffssdty
levels and persistence commitments were key elements that helped toeaspid these
individuals to decide to pursue college. They each personally had to come to an
understanding of these traits within themselves to allow them to make that ooenitrtio
education and ultimately, a better quality of life. For some, the understanding had bee

inherent for a length of time; for others, it was acquired through life exppas that left

them pondering their futures and their personal characteristics. For alybesthe
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integral components required for changing their lives for their ultimas®opal gratification
and satisfaction.
Perceived quality of lifeEach of the individuals within this study came to the realization
and understanding at some point when considering higher education that a college degree
would provide a better quality of life for themselves and their families. &aely had an
expressed awareness that if they could continue their education, they would lbebalde t
positive role model for their families and that, in turn, their families woudtize=that
education is important and a key to a life with less struggles and bettey.qiialiv of the
participants were working in jobs that they considered to be average and providing for
meeting the needs of their families; however, both of these participantzeddimat if they
would pursue higher education, they would be able to provide an even higher quality of life
for themselves and/or their families.

Ronnie: You have to realize, | worked at Hormel Foods for over ten years

and it's like | was already making over $50,000 a year. | really didn’t need

a college education, but after the car wreck it made me think, “Hey, I'm

going to need something,” so | wanted something to help me with my

memory too, and so that’'s why | decided to go back.

Meredith: [Going to college] wasn’'t a matter of | couldn’t find a job, but

rather | could have done better. And then | had my son, and | wanted him

to be proud of me instead of me being at a job that was not going to get me

anywhere in life. So | decided one day, | went in and signed up for my

GED, took the test and before | knew it, | was in college. | don’'t know,

something just came over me that said | needed to do this. And I just went

down there and did it. It wasn’t due to loss of a job or anything like that.

No...I have a good job; | had a good job. But I could have had a better job.

Other participants came to the realization that college was importanghhacuajor

life crisis or job loss. However, as discussed previously, these individuals hadveigholie

self-efficacy and perseverance that allowed them to even consider takingobalteege of
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higher education. Major health crises of two individuals challenged theaatbaand
integrity and provoked them to face the health challenges and make a mammdibeit
would impact the future of themselves and their families. Each of thesepaantscarrived
at the understanding of their own personal integrity and challenged themseeaivestithe
requirements and rigor of attempting college and acquiring a degree. @opaatreven
experienced some resistance from family members as he evaluated hisrragedducation
and for what it could provide for himself in his future. However, his need to feel more
confident and gain more from life had overridden the negative ideation that hHig fami
provided, and he decided to commit to a future of living rather than just settling.

Ronnie: [Going to college] was good because it kept my brain focused, you
know, and it put me back in that enjoyment mode. | lost that mode for
basically four years because | started to believe basically whdootgrs

were telling me and what my family were saying that, “You should just be
lucky that you're breathing and walking,” because there for a while | could
read a book five times and still not remember everything...My neurologist
told me the that the best thing that would help my brain and my memory
issues would be constantly reading and reading, so then | took the initiative
to go back to school.

Another participant, Caleb, decided to pursue college after a major health isgelbaaxl
had the full support of his family to encourage him to meet the challenges and pursue his
educational goals for a higher quality of life.

Caleb: When | hurt myself three years ago, they were ready to put me on
disability, and | said, “I've still got a brain.” That was my cue to gkbac

to school and better myself. | didn’t even have a GED at the time. So it
was get over it and get on with it. Here | was without even a high school
education. Because | had dropped out of school and didn’t think | needed
that until | got hurt and then couldn’t even do the manual labor that didn’t
need an education. So | thought well, I better find something to do. Once |
made up my mind | needed to do something, | did it. | just came up with it
on my own. | was going to drive a school bus, and then | was like, “Why
do | want to drive a school bus? Why do | just want to find a job?” That’s
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when | realized | wanted to better myself, and that's when | went to the
college to see about getting into school and getting my GED.

For several of the participants, education was something they had valued from an
early age, but for a variety of reasons they each had believed that they couldmpt att
commit to college after what would have been the completion of their high schaol year
because of their life situations at the time. These individuals had kept the notiahtwit s
was important and would gain them both economic and personal sustenance. Only once they
had come to the realization that now was the time that they could commit did thiy final
take the steps to make their goals a reality.

Matthew: What | want to say is education is extremely important because
it's so important to the understanding what’s going on, your ability to cope
with the world, your ability to land a job. It's about learning. Learning is
something everybody should want to do. You don’t want to become
stagnant. I've always wanted to be a lifelong learner, even when | had
gone to work at Maytag which kind of eliminated the possibility of going

to college. When | worked the swing-shift which at the time then |
couldn’t really go to college because they didn’t have online classes or
anything like that. So when we got to the situation where they were
closing the plant down, we were offered retraining benefits, and | ended up
going into a job that totally paid GED, and no real background in factory
work and custodial work are actually not that great and acquiring anything
decent as far as wages and as far as, you know, finding something that |
really enjoy. So | decided when the plant closed that | wanted to go back
to school.

Sierra: | really decided to go to college just because | wanted to learn more
skills because all the jobs ask for computer skills at the very least and
wanted you to have computer skills on all the applications, and | didn't,

and | knew | needed help in that department. | know | started out just
wanting to learn so much and to do something better with my life, but it's
kind of switched to more of a lifelong learning process...l want to keep
going! | want to get a job that | can be at long-term and maybe nmetire f

And when | was in nursing before there was a lot of lifting, and | didn’t

want to do lifting for the rest of my life. | wanted to do something else.
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Realizing that education would provide a better life for the participantglaasv
their families, they chose to take the time at the moment in their lives whewehewt a
crossroads and take the leap of courage that is necessary to commit to soraetgorgus
as college.

Invariant Structures

The assumption that an essence, or invariant constituents, exists withindhe live
experiences of those who have progressed through a similar situationosrttiation of
phenomenological research. Although each of the individual participants had sormernvaria
with their experiences when considered in relation to all, their narrationde@weanmon
themes throughout the structure of their transition experience. These themespeated
in the substructures and were viewed in terms of personal growth and developtmientei
transition experience. The themes were: (a) participant’s desirerfomnpégrowth, (b)
participant’s ability to feel engaged, (c) participant’s feamdtife and disappointing family
and society, and (d) participant’s increase in levels of self-efficacys résearcher analyzed
each of these interrelated themes and gleaned from them the essenegamtistructures of
the transition experience. The invariant structures that emerged froragbach study and
the analysis of the narratives was the interrelationship among the resmastituents of the
desire for personal growth, feeling engaged and valued at the institution,rtbéfeehure,
and an ultimate increase in their own professed levels of self-efficacy.
Personal growth.Life experiences provide an excellent venue for individual personal
growth. For many, working through difficult life transitions can be a platformbuilding
self-esteem levels and increasing understanding of individual human pot@imgabasis for

positive psychology stresses that it is vitally important to focus on our $tseaigtl positive
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outcomes of difficult life situations and transitions, allowing us to reach dfimetioning
and increase our quality of life (Seligman & Csikszentmihalyi, 2000). R#sshows that
many individuals demonstrate tenacious resilience in the aftermath ofiad\aerd the

result of this is tremendous personal growth (Schaefer & Moos, 1992; TedesclnauiGa
1995). Growth enhances both personal resources, such as increased self-esteem, more
connectedness with social resources and development of new coping skills,as well
changes in life philosophies including deeper levels of spirituality, redigfinerities and a
greater appreciation of life (Tedeschi & Calhoun, 2004). For the participants neskarch
study, going to college after acquiring a GED was a perceived diffieuttansition
experience. These participants had little guidance from others as moseohtheiduals
were first-generation college students in their families. With the erocepit one whose
parent attended a technical school and another whose parents went on to collegleewhile
was a child, the majority of these participants had neither experienced naxpd&ined to
the process or expectations of the higher education environment. Therefordjdikeydff
this transition experience created some adverse issues that they had to ever@ater to
complete their degrees. For many of the participants, learning how to study, rmwmpliete
homework, how to manage time effectively and efficiently and how to interdctivat
educational environment were very critical learning curves for whichrthdyo adjust. As
they maneuvered through the educational environment, each of the participargsetisc
how this process had uniquely changed them. This is not an uncommon experience, as most
who proceed through a transition where they are challenged and must re-evaiugt¢ighe
purposes to accommodate the process often feel that these difficulties cliathenge

individual, and ultimately, they experienced growth, improvement of self, and simply
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becoming “better individuals” through these life experiences (King, 200hpQa &
Tedeschi, 2006). Recently, in psychological literature, maturity has been sagaest
positive approach to handling difficult life transitions (King & Hicks, 2007). For mibst
these participants, maturity might certainly be a critical aspecfimmtetheir goals and
developing the stamina, strength and courage to place higher education in theirdncks i
for them to acquire a better sense of self and experience personal growth.

Ryff and Keyes (1995) theorize that personal growth is a key requisitdetinats
optimal thriving, along with self-acceptance and positive interactions widrgtan increase
in autonomy, mastery of an individual’s own environment and a foundation for a purposeful
life. Ryff (1989) conceptualizes that personal growth reflects speefiekgagement in
continual development, an openness towards new or novel events and people, and an
effortful expansion within individual improvement, with a goal of reaching and acguirin
one’s highest potential. Each of the participants in this study had fullgedgathin their
educational environment; this had to also extend into their personal lives andatitersel
with their families and other supportive individuals. When they were faced with the
challenges of the new, unique educational experience, they had to experiertbargrow
maturation in the immediate areas of coping, critical thinking, and evaluatibaiofife
circumstances at those integral points. Learning to turn to others for supkarttiaal
guestions and gain new understanding of how to accomplish tasks within a determined
amount of time permitted the implementation and adaptation of new copingisesditeg
these individuals that allowed for growth and expansion in their previous thought processing

lending, to new areas of maturation and intellectual development of persondi.grow
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EngagementThe ability to feel connected to an institution and therefore valued within an
individual’'s environment can increase the potential for personal growth and cutigate
desire for success. Mclnnis and James (1995) expanded this notion of ‘connectedness’ to
formulate into an understanding of engagement which they see as a vital component to
overcoming obstacles hindering transition and integration. Student engagementisredns
to be one of the more significant indicators of learning and personal development. In 2001,
Kuh coined the most widely used definition of student engagement:
Student engagement represents both the time and energy students invest in
educationally purposeful activities and the effort institutions devote to using
effective educational practices. (Kuh et al., 2008, 542)
Zhao and Kuh (2004) emphasize this notion with the awareness that generation of knowledge
is actively constructing and assimilating content understanding througleesprthat is
reciprocal among the student, teacher and peers and that “as a resaltriimglis deeper,
more personally relevant and becomes a part of who the student is, not somethundgtite st
has” (Zhao & Kuh, 2004, 116).
Corno and Mandinach (1983) were among the first to define and provide an
example for cognitive student engagement. These researchers proposdaithat w
student maintained prolonged attention to a difficult task that was mentally
challenging and this intense attention resulted in authentic learning andettrea
levels of higher order thinking, the student was considered engaged in the process.
Conrad and Donaldson (2004) maintain that a result of high levels of student
engagement is critical thinking, which allows the student to learn effectwvely

maintain high levels of cognition. Students who get involved with the information
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and manipulate the information in such a way that it is integrated into their cogniti
through their personal learning style will be able to recall the informatisitye The
participants in this study talked extensively about the methods which they had to
employ in order to retain the information they were learning in their courkewde
more engaged they were the better their grades and, ultimately, tiseinge
development due to an increase in knowledge. Richardson and Newby (2006)
defined cognitive engagement as integrating and utilizing students’ motsand
personal learning strategies throughout the course of their learning. Aststude
become more involved in the process of learning, whether it is through independent
study skills or through interactions with instructors who demonstrate empathy and
effective teaching strategies, the students gain more knowledge and rdtain tha
knowledge extensively. Many of the participants related that they had purposeful
sought out instructors who were more student-friendly and had comfortable
mannerisms that demonstrated empathy and caring. The students also wanted to do
the best they could in those classes to clearly show the instructors that teey we
intelligent and capable individuals. When these students perceived that the
instructors believed in them and that they believed their abilities were high, the
tended to excel in their educational pursuits. Hidi and Renninger (2006) state that
initial interest in learning is thought to be triggered by the individual student’s
personal relevance he or she places on the learning, and that continued interest is
sustained by personal involvement and the meaning the student places on the task. If
students find the task meaningful and purposeful, they are inclined to maintain

interest and develop their intelligence. It appears that these signifieastae the
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two critical aspects that maintain engagement of the student over time (Mitche
1993). Students who are more involved in the educational process - seeking out
specific instruction from teachers and manipulating the information accdaithgir
learning style — develop more understanding and knowledge. The more students
receive feedback and recognition from instructors on their educational development,
the more adept they will become (Kuh, 2003). With the exception of one, each of the
participants in this study relayed that they consistently interactadnstiructors

during their time in the higher education environment. This reinforcement dllowe
them to believe that they had the abilities, the determination necessatiyatticky

were proceeding on the right track to their success. The instructors arat giaff
community college had provided these participants with valuable feedback that
impacted their understanding of what was required and allowed them to feel both
engaged and valued in their educational endeavors. When summarizing their
experiences at the community college, each of the participants relayédukethat
instructors and staff at the community college had become like family. For most
ending their time at the community college and graduating with their degiea w

very melancholy occasion for them as they had fully integrated theasthff

instructors and the learning experience into their lives. Knowing that thaiseluals
who had supported them and connected with them on a profound level as they
transitioned through a major life experience would no longer be a part of their daily
lives was disheartening and brought about a sense of sadness and loss — opposing
sentiments to the feelings of excitement and accomplishment they wereeging

as they were graduating with a college degree.
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Fear of failure. Realizing that the opposite of success is failure is many times a
responsiveness that keeps individuals from pursuing and reaching their goadsciRese
supports the suggestion that the intense fear of failure leads an individual to adopt avoidanc
achievement goals (Conroy & Elliot, 2004). Avoidance-achievement goals haverikeen |
to an array of undesirable consequences which include increased negative physical
symptoms, inferior performance, and overall negative or nonexistent engagemtaskin a
(Elliot & McGregor, 2001). Murray (1938) initially coined the teimfavoidanceand
defined it as a need for college-aged individuals to avoid failure. Classavewstant
motivation researchers expanded on this approach and defined the fear of faloeta®
(Elliot, 1997).

Inauguration of a new adventure that is foreign in many avenues caracause
individual to question his or her abilities and simply establish a separation frammitnei
identity. Goffman (1952) states that becoming disengaged from the familiarriticalpa
social situation or identity can occur in several ways. Within this variety afsné is the
involuntary loss that critically damages the self-esteem, and from tkianasdividual may
experience an ultimate and “profound embarrassment” (p. 461). In relation to an irldividua
deciding to expand his or her current life situation and begin to devise a future imtkdic
individual can achieve goals and experience success, Gottman (1952) states that:

acquiring a new social status or commitment requires commitment to a new

self-concept. New transitions such as these compose a common social story:

A person moves into a new social position and redefines him or herself as

worthy of that role. A person may desire to relinquish the position and

therefore “lose” the associated identity. But it is the involuntary loss that
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poses the greatest risk. Once a person makes a commitment to a self-concept
then proves to be unqualified, he has defined himself as possessing a certain
set of qualities and then proven to himself that he is miserably lacking in

them. This is a process of self-destruction of the self. (p. 452)

Failure is deemed by many to be the ultimate painful vulnerability that one ca
expose to another. Many individuals may experience failure in their lifetandghe result
of these experiences is lowered self-esteem, decrease in their owndfededfavorth and
may lead - many times — ultimately to catastrophic thought processingrasal@aion to
relinquish goals or pursuits. The participants in this study unanimously exdltiatehe
fear of failure was both a potential hindrance and a motivator when deciding to pursue a
college degree after obtaining their GED. This fear of failure may have lhe¢mntially
kept some of the participants from both completing their high school education and pursuing
a college degree. All of the participants proclaimed that the word “faiha®’an extremely
negative connotation to each of them personally. Each of the participants in this study
expressed a quintessential fear of failure, and many articulatedibinag ¥eas something
they simply would not accept. These proclamations of the negative efféaiisia in
regard to the participants can be understood to be a major motivator for each af beem t
successful. For them, failure was simply not an option and they pursued higher education
with such a vengeance that there was little room for self-reservationggaiivity. When
these negative thoughts crept into their cognitions, the participants reliedsongler
strengths and newly developed insights into the college expectations tolgundehtough

the difficult experiences. When they struggled with coursework or acquisethbes
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adequate results on a test, these individuals consulted with staff and facusiuedesl
their study strategies and worked with others to strengthen this area, avadalitirevised
their methods in order to achieve the desired results. Experiencing these ‘fathurtes”
motivated them to alter their performances in a more positive direction andtelyrmavoid
overall failure.

Self-efficacy: Research shows that when individuals set specific, challenging, and achievable
goals and have high levels of self-efficacy, they can expect to have highdesatxess
within their tasks. After completing such tasks, individuals will evaluate pleeiormance
against the initially set goal to determine the level of success of the_tadle(& Latham,
1990). For many, the achievement of a goal or performance of a task is dekddy to
their previous levels of success and performance. When an individual has eitrargbyevi
experienced a negative result, or has had no experience with the impending taskather
be doubt and fear of failure as a result, which can impede the success of the ¢tadk or g
Goals that are specific and challenging and in which the individual believasssuzan be
attained may contribute to higher levels of task performance if the commiisreustained
(Locke & Latham, 2002). Self-efficacy — or one’s beliefs in their own aslib
successfully perform a necessary task for a specific purpose - has hagtofdirectly
relate to task performance (Stajkovic & Luthans, 1998). Research shows thaellod le
persistence and amount of effort that an individual is willing to invest in asakiectly
related to the level of self-efficacy an individual possesses; theréfose with increased
levels of self-efficacy perform tasks with a higher level of taskedlperformance success
(Eccles & Widfield, 2002). Early research performed by Bandura (1982) feeffsehcy

revealed that individuals who reported higher levels of self-efficacy led toagdeton of
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more successful task performance outcomes. Individuals develop their personal belief
regarding their abilities based on past experiences and responses to tgscHituations.
Those who have had positive experiences in the past tend to be reassured of tresraatulliti
possess high self-efficacy in regard to believed task outcomes. Hall and(E9%#®
propose that individuals who have experienced success in previous goal attaiemaorear
likely to achieve success in their future goals. Conversely, those who haviemosgr
failure when attempting to reach particular goals may be predisposeddmeuative
beliefs about their abilities and less confident about task performance afdrienay lack
commitment to any similar future goals.

With the exception of one, the participants in this study had each proclaimdtkthat t
had negative experiences with education in regard to getting their GEDheFmve
exception, school had been a very exciting, interesting and motivational experience.
However, due to his family financial situation, he was forced to drop out of school and help
support his family of origin. This was very devastating for him as the love for extuead
knowledge was perpetually instilled in him. For some, the secondary educatiahaionst
was threatening in regards to their feelings of inclusion. For these indsjidual families
chose to relocate for one reason or another and the participant believed thabthéree
minimal connection with others at such a point in life. Two of these participants dinbt w
to get involved in the effort it would take to make new friends and maneuver through the
process of fitting in with a new group of individuals. One participant found hersgliqre
and had no desire to continue her education in the familiar high school setting when she
believed she would be unable to conform simply due to her situation. For another perticipa

in the study, high school was simply “too immature” for the individual. Life wag moout
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earning an income and supporting himself rather than trying to continue with otlaers i
educational environment that was, to him, immature and demeaning. Only one of the
individuals in the study had concerns with his educatiabdities. He was more concerned
with life in general than with completing his high school education, and therefdradhe

opted to not continue to pursue his high school diploma. Because of this, he had no interest
in school and did not perform to his ultimate abilities. He decided to drop out of high school
and begin his employment as an adult. After a life threatening acdde¢id not allow

him to continue in his previous career field, he decided to again pursue his GED and then
college. His thoughts, based on his previous experience with education, were negative in
regards to his ability to succeed. He realized, after thoughtful reflediatrhe really had

not employed the effort and considerations needed in order to be successful whenrhe wa
high school. In his employment as an adult, he continuously stressed throughout the
interview that he was good at what he did and that he knew that when he put his mind to it,
he could accomplish his goals successfully. Without exception, this was the thougbksproc
that permeated throughout the interviews. Whether it was based on previous educational
experience (“I knew | could do well because | had done well in high school. It'baiste
moved that | didn’t want to continue at a new school”) or life experience (“I hdd ma
through some very difficult health situations in my family, and | knew thatotuld do that,

| could do anything”), each participant had currently high levels of seliaeffibeliefs in

that they could accomplish whatever they set their minds to. Ultimatelyadbrcg the
participants, the beliefs in themselves and their abilities after goioggihrthe post-

secondary experience and completing a college degree led to an overwhelmingtsal

belief that they could accomplish anything. Each participant professed that iydméve
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they could set goals and ultimately achieve them and that they would contiretigdals in
life; education opened that door for them occupationally and the educational expesignce h
provided boundless opportunities for them in their increasingly developed positefs beli
their own self-efficacy.

Discussion

The invariant structures of the transition experience of the GED congpieterthe
community college was an interrelated, inseparable experience am@uagtthpants in the
constituents of personal growth, college engagement, fear of failure and gnseth i
efficacy. These elements permeated all of the participants’ revelatioggard to their
transition experiences from the GED through the community college experienc
Participants defined their levels of personal growth in conjunction with theiasedeself-
efficacy. Because they had grown so much throughout the experience, these indivitiuals ha
a new-found belief that they could accomplish whatever they put their minds to. Due to their
commitments to broadening their horizons, whether it was due to a health crisissjob los
personal commitment, or a combination of these, all participants totally irmdndemselves
into the community college experience and committed themselves to engagirig in the
present in order to develop their future.

For these patrticipants, who were familiar with failures’ defects arstriictural
diminishment of hope, their individual committed goals of implementing positive clmange
their lives afforded them the ability to overcome their fear of failure 4eanemnt that each
had overcome in a variety of ways in their lives. As a result of prevailing throug

overwhelming odds and defeating the construct of failure, the participahtsheagorated
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increased awareness in themselves and their abilities and positively exhtizgic own self-

efficacy beliefs.
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CHAPTER 5: CONCLUSIONS
Summary of the Study

This phenomenological study of the transition experience of GED completersanto t
community college was conducted to allow some insight into the experience of theuadi
who obtained a GED and who chose to pursue higher education at the community college
and to provide future direction by gaining valuable insight in determining the negds a
expectations of individuals who chose to enter into postsecondary education. Through semi-
structured interviews and open-ended questioning techniques, the participardbled¢oe
present information which the researcher analyzed to determine the camgerstandings
that these participants had about their transition experiences into the coneollegg once
they had obtained a GED. Through analysis of the themes and substructures ofdatak rese
study, conclusive evidence may support the need to establish future prograhahimy t
provide GED completers the necessary tools to enable them to self-evdlaatbe
educational process means to them and therefore, provide the individual with tigeabilit
make the educational experience a valuable tool toward self-development andl gerdona
occupational success.

Findings

The findings of this research study supported the assertion that internatenmclex
factors affect the adult learner who decides to pursue higher education ahérhair¢ a
number of challenges that adults must overcome in negotiating the transitiorgheo hi
education (Bamber & Tett, 2000). This includes the tenet that for many adults, the highe
education arena is viewed as a method of maximizing and fulfilling an individual’s ful

potential (Reay, 2002). If students can maneuver through their own personal barriers to
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higher education, they may successfully reach their goal of attaimoliege degree. These
barriers may be negative ideations created from a lack of previous educaticeaksuc
(Ramsay, 2004) construed from personal learning identities which are cotatngdrolatile
and fragile (Gallacher & Merrill, 2003). This research study reveaeeral substructures
which had a significant impact on how the participants experienced the transition and
ultimately their own evaluation of the experience. These substructuresaesistent
aspects of each participant’s framework or structure and were refatfeglcgomposite
textural-structural analysis as the individual’s (a) regard for educatiomtifinjsic or
personal levels of motivation, (c) persistence and self-efficacy stance, gretdeived
quality of life. Each structure both enabled and supported the individual’s transition
experience and abilities to pursue higher education and experience sudwesssénce of
the phenomenon of the holistic transition experience of the GED completers into the
community college is comprised of four invariant structures: (1) parti¢godesire for
personal growth, (2) participant’s ability to feel engaged in the educhpimeess,

(3) participant’s fear of failure and disappointing family and socaeaty (4) participant’s
increase in levels of self-efficacy.

Participants in this study began the transition experience into the comnuall@gec
based on the firm belief that education is integral to personal and professionakatiainc
Each of the participants identified education as the next step (or missing linkieto be
opportunities in both educational and personal growth. This substructure is a notion that
coincides with the findings of labor market studies which indicate thaihgaan advanced
credential provides a substantial earnings boost for adults (Bailey,| K&eklarcotte, in

press: Grubb, 2002; Kienzl, 2004). The participants in this study had either experenced t
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negative job or occupational consequence of a health crisis or had decided that #air curr
occupational environment was not meeting their personal needs and they desirezhs@incr
their earning potential in order to afford a more highly valued life styley @aeh spoke of
their misgivings with the economy and with their own personal educational backigrthat

did not afford them the ability to pursue jobs with a more lucrative salary. Edobnof t
expressed their own personal understandings that without an education, there would be no
advancement into a more beneficial career position. Their frustrations vidaten that

they had to make a major life change and personal commitment to increaseniieyment
value and enter into a higher socioeconomic status.

In order to commit to pursuing higher education, each of the participants had to
determine their level of motivation. Ormrod (2008) defines motivation in relation to the
student as an internal state that arouses learners, steering them ungpatitiections and
allowing for engagement in their educational pursuits. Motivation is typittedlyndicator
of whether and to what extent a student will complete an educational taskakgjfeshat
is required for learning is under a student’s own control and is voluntary. Motivation is
largely responsible if a student continues to perform the task successfullgahieeng
success initially (Ormrod, 2008). The participants in this study revealed im¢eptseof
motivation which were both internal and external. They each relayed personadtorsti
that allowed them to find small successes within their ventures and to retaiarttentam
from these small successes to initiate and propel them through more majosesidogs
each participant the ultimate goal was completing a college degheesmall successes they
fostered included passing tests, completing homework successfully, and getsgirg

grade in a course. For some, the successes that fostered their ingressiation were
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realizing that they could juggle a variety of obligations while working on a moreimental
goal. These extrinsic motivators allowed participants the ability to firebpal or intrinsic
motivation. In all instances with these participants, success bred success.

The motivation acknowledged by each of these participants seemed to be fed by the
basic personality trait of persistence or their own understanding op#vswmnal self-efficacy
— the faith one has in his or her abilities. Pajares (2001) conveys the motivatinsiaict of
self-efficacy:

Self-efficacy beliefs help determine how much effort individuals witlesxd

on an activity, how long they will persevere when confronting obstacles and

how resilient they will be in the face of adverse situations. The higher the

sense of self-efficacy, the greater the effort, persistence, ahemesi (p. 6)

Each of these patrticipants began their educational pursuits with varyitgydéself-
efficacy. Self-efficacy has been found to directly impact levels of ntativand influence
task performance (Stajkovic & Luthans, 1998). When an individual has a high belief that he
or she will be successful in a task, the chances of that task being perforratptetion
and at a high level of performance is highly likely. Each of the participantsiewed
relayed that once they completed one step successfully, they gained lyasitikieir self-
efficacy beliefs. For those who were fearful of the educational arena, onceathey h
completed the initial process, they had gained an increase in motivation to pursue the next
step. Several of the participants mentioned that the admissions, financial aeljiatrdtron
processes at the community college were very difficult and frugirafihese individuals
asked for assistance from someone, either a family member who waarfantii the

educational process or from a staff member at the community college. Ebheh of t
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participants stated that once they had maneuvered through the difficult situétienaried
or unaided, they learned that they could conquer their fears and frustrations and move on
toward their ultimate goal. These increases in self-efficacy providexbtheedness they
needed to be successful with the next goal or process. Once an individual detegoales a
to be possible, the motivation and persistence levels increase to propel this indovidual t
success.
Delimitations and Limitations

In order to obtain an understanding of the transition experience, the semi-structure
guestions were developed as a means of defining this lived experience. Th& wasudy
of a particular institution, specific programming or curriculum or acaclémciplines. The
interest and motivation for this researcher was to understand the adult GED eowanpudet
his or her perceptions of the experience of making a transition in their lives — bnetié
impact every facet of life — adding education to already burgeoning life rdlee findings
of this study were based on each individual’s recollections of the transitiorollggecand
therefore, all the limitations of any self-reported data are comingledsinethearch study.
There were six respondents to this study — an equal representation of malesaesl. fe
This equality in gender did not render any interesting data regardingtsisen persistence
or value in education. All respondents were very similar in these areas. Regarding
limitations, this study was conducted at only one institution — a large Midwestenmunity
college. It may be possible that if similar research were conductesiralker institution,
the individuals may relay their experiences quite differently. Evaluatipgriences from

other geographical regions and smaller community colleges would continue talatarthe
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research. There also may be major differences when examining thedna@sperience of
GED completers into the four-year university or college rather than themaaity college.

The lack of literature regarding self-efficacy estimates in those Wéiedacollege, in
particular the community college, demonstrates the overall deficienciesstuthes of areas
such as these that provide insight into retention strategies and positive edlaationa
personal development. There is very little research on the success of the GE&t@om
who decides to continue into higher education. The community college knows little about
the needs of the GED completer and what is required to be in place for the cotopleter
become successful. A higher number of participants who could have relayed their storie
regarding their educational process from GED completer to successiniwsuoty college
graduate would have benefitted this study. As stated eatrlier, it takes a nmb@lume
commitment of time and staffing to commit to determining the needs of indivighals
walk through the doors of the community college and then to cater to those needs with
programming and assistive developmental strategies. Time, however, is not on tfe side
the community college. The mission and philosophy of the community college isttthmee
needs of the many diverse learners who choose this avenue to pursue higher education.
Although this diversity is honored at the community college, striving to be all-inelaad
to determine each and every individual need is impossible to meet as an institiien;ir
is left on the shoulders of the committed staff and faculty who place a high valueu@malt
and guiding others to their ultimate potential. Due to the limitations of this,shely
information garnered here should serve as an impetus to explore more areas of personal
development that are required for individuals to fathom the concept of the value of@ducati

and its importance toward overall societal enhancement.
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Implications and Recommendations

The insights and understandings gained from this research have tremendous
educational value for institutions of higher education and the overall educational extal soc
arenas. Specifically, this study indicates the following outcomes and atigiis:
1). Establishing the “value” of education with each individual or potential studenoh dta
the participants in this study indicated that they had come to value education, begn if t
had not held the same value in the past. This self-declared value for the educattenal sy
and what it could afford each individual was a critical motivator. Many studéets at
college immediately after high school because it is “expected” of them stlident gains
this understanding from parents or from society. If the desire to attend collageas |
natural progression after graduation from high school, the value of educatom tivée
individual may not intrinsically exist. It would be a beneficial aspect to bothuberstand
the post-secondary educational institution if there was some literature or ethres of
getting the knowledge to the potential student regarding the statistics tohnveducation
can provide in respect to socioeconomic factors, personal factors, and individual
contributions to society. At times, this may be evident to the incoming, tradiigedl-
college student; however, many times — as these GED graduates who decidelietat
was important indicate — it may take some life to be lived for individuals to egaluat
themselves and their lives and place a high value on education.

Gottlieb and Fogarty (2003) state that individuals who successfully pamricipat
higher education generate many benefits; among them an increase in income and
improvement to quality of life. In this current era of rising costs in higthecaion and high

unemployment rates, it is vital that individuals, including high school students ansl adult
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alike, realize the monetary and nonmonetary benefits of higher education ¥aauats and
society as a whole. Literature that expresses these benefits can bedhroGdeD
completers once they have met their goal in achieving the GED to encourage them to
continue to college to pursue a higher credential.
2). Understanding and establishing the importance of motivation in academic asieve
Banks (1988) declares that motivation is related to how individuals perceivedii@ir &nd
its consequences. The substructures of motivation and self-efficacy atly dalated and
allowed for the participants to remain persistent with their goals and tdtnzchieve
success. This seemed to be a prevalent construct within each individual. Theaability
develop a goal and then to determine the motivation necessary to achieve thasgoal w
essential. Participants had to define their own motivators: wanting allbetter
themselves and/or their children/families. The discernment of their own plevatires
directly connected them to their motivators. For some participants, theiricedraalth was
their motivator. Two of the participants believed that they needed to keep theiraciives
and therefore chose to pursue higher education. Both of the participants madenthle cla
still have a brain” and that no one could take that away, but they did have to decide that they
wanted to cultivate their minds and expand their knowledge base in order to motivate them t
pursue a college degree. For three of the participants, it was essentiaifdothe able to
be a better role model for their children and to ultimately provide for them in thevées
possible. Family was a strong motivator for these individuals, and this high value they
placed on family propelled them to achieve their ultimate goal of a collggeade

How does an institution discern what motivates the individual so that there can be

programming implemented to enhance this motivation and propel a student toward an
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educationally obtainable goal? This would be an important aspect to consider. Biagermi
what personally motivates each individual takes time and trained individuals. Couaselors
educationally trained to understand student development and help individuals determine this
through personal evaluations and professional assessments. Focusing on thenabtivati
aspect of student learning would be a critical piece in higher education and letidrto be
retention statistics as well as producing an educational and developmeniatig hol
individual. A personal survey or assessment instrument could be implemented into the
orientation process at the community college to determine the motivators oinithesfuals
upon initiation of the college experience, and to use this information in ways that would
allow the individual to constantly be cognizant of their motivators.

3). Increasing levels of self-efficacy in college students. Many ithaials who attempt
college are unaware of their own potential and abilities. It is increaguglgnt in the
college student population that critical thinking and independent learning are qualitie
lacking in many incoming college adult learners. Many students complétedhigol with
minimal awareness of what it takes to be a successful college student. Eawxllodsad
difficulties in high school, believing that they can be successful in collegeety @ifficult
notion to grasp. Developing a student-centered curriculum that assists studensifiying
their strengths and developing their abilities would be beneficial to implemariirst-year
experience/orientation course. For the community college, this can be difficodt. M
community college students, like those who participated in this research studitleave
time outside of getting their required coursework for their degree completey.caineot
justify taking courses that do not meet program requirements, either for heaimmitment

or the expense involved. Furthermore, being such a transient student population and living
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and working off campus, it can be difficult to find the time for any extraauar
programming that might be developed to assist an individual in the aspect of student
development. Therefore, it may mean implementing student development content into
traditional coursework. The conflict for this notion comes from the faculty edxchtthe
coursework; they already have a burgeoning syllabus with their content alonemkngihg
additional student development content into a traditional course such as history would be
extremely difficult and would certainly raise opposition. College counseloosane

proficient in student development needs and the psychological understandings of individual
human growth would be ideal candidates for developing, initiating and implementiegecol
campus programming that speaks to the student’'s developmental needs regarding self-
efficacy and life transitions. Helping the adult learner navigate the categenment and
work alongside the individual who is experiencing growth through transitions is one role of
the college counselor. However, the college counselor has many rolesnmggaudents
including educational advising, providing an understanding of financial aid, workihg wi
academic struggles and difficulties, assisting with guiding the stuttentferral resources
and providing career counseling; the sheer multitude of these roles as \welhasgnitude

of the student to counselor ratio on a community college campus leaves little tiime for
community college counselor to meet with each individual student to provide individual
growth and development assistance and knowledge expertise. The communigywo i)
benefit from hiring additional advisors to do the advising currently delegatedlége
counselors allowing the community college counselor to plan an educationalgetire

directly to establishing goals, increasing awareness and developmentaffisatfy, and
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assisting the student in the transition experience initially and throughozdrtiraunity

college experience.

4). Establish opportunities to increase the potential for student engagemeniattinendy
college. Each of the participants in this research study indicated that oneezdbiesrthey
were successful in the community college was due to finding those individualbeyho t
could ask questions of and with whom they made a connection. For most of them, it was
connecting with faculty of the classes they had or staff in the academsveament centers
where they studied when they found the time. One participant expressed tinaiadhefelt
older than most of the students and felt as though she was an outsider and therefore
disconnected until she learned from other students that she shared some coms)amalitie
this provided her the connection to engagement. None of the participants claimed to have
gone through the experience totally alone. Each of the individuals expressed building
relationships with students and instructors, and ultimately, all of the parteigtated that
they were a little melancholy when they thought of nearing graduation amagédeehind the
community college staff, faculty and environment. They had all benefittédlpgngaging
with the experience. These results speak volumes to the benefit of the conuuolleds

and its student-centered environment. Small classroom sizes where the studeatody
connect with each other but also interact with faculty are highly berefigaudent
development and establishment of identity for the community college student. Knbating t
someone can relate to the student — be it staff or another student — providesa hasis f
relationship that may assist in increasing the individual's self-wodreanpathetic
awareness. The community college has expanded on this by adding learning caanmunit

its curriculum to help establish this engagement and foundation for individual growth.
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Learning communities provide opportunities for students to become connected to individuals
who are experiencing some of the same growth and development issues amimgtt

college. Instructors teach across the curriculum, making it a much moréeledistational
experience.

All of the participants related that their non-traditional age was not a hindrathse
community college setting. In fact, those who were older than the traditicethbaglent
expressed that they held value in that they could role model to the younger studentsson iss
relating to time management, study techniques, test-taking stratégie$we of the
participants stated that even though they initially were frustratédseine of the methods
and behaviors the more traditional aged students were exhibiting, the non-traditideat st
felt the need to “take the young students under their wings” and provide guidance to those
who were struggling. Implementing study groups, providing the younger studient wit
advising tips the older student had learned through experience, and offering wisddifefrom
experiences were some ways that the participants expressed eagbgémothers at the
community college. A couple of the participants stated that they had becomenathot
connected to faculty and were invited to their homes to visit with them and theiefararl
that they would meet the faculty between classes and have insightful andegxtrem
rewarding conversations with them because they could relate to sinalar fdmily
experience. This engagement with others along with the education gainedlyas tr
holistic growth experience for the participant in educational, psycholagdaspiritual
avenues.

This research study provided some very critical insights regardingtisatiton

experience of those who chose to get a GED to complete their high school expanénc
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then decided to attend the community college to further their education. Theseauatici
relegated important information through their interviews to this researcbet their
experience and what they had garnered from choosing to participate in higher education.
Each had experienced tremendous amounts of growth, not only educationally but also in their
own individual personas. These individuals had quite possibly benefitted more from
education than any other experience in their adult lives. They each had gathemdaadhe,
established the commitment and value to education and pursued their degrees with a
vengeance. Their persistence, coupled with their elevated levels of asgaretieeir own
self-efficacy and their abilities to reach out and connect to others who couldssfstance
and to whom they could reciprocate were extremely critical attrilvutesh catered to their
success. The insight garnered regarding this experience provides wreay lanowledge

that can be utilized to develop educational as well as holistic developmentally sound
programming at the community college that can assist both the individual and tge aolle

reaching their civic potentials.
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APPENDIX A: Sample Recruitment Email

Christina Carpenter

Email to prospective participants:

Hello and congratulations! It is my understanding that you have completed your
program at DMACC and are ready to graduate this May or Summer 2010. As a
doctoral student at lowa State University in the Educational Leadership and Policy
Studies program, | am developing a study of graduating students who began
DMACC with a GED certificate. | would like to interview an average of 8 students for
this study and would appreciate your input! This study is being developed to
determine the transition experience for the GED completer into the community
college. Your participation is completely voluntary and the ethics of confidentiality
will be adhered to in the strictest means possible.

Please let me know by responding to this email or giving me a call at 515-964-6436
as to your willingness to participate in this study. Thanks so much for your
consideration. Please let me know by June 10 of your availability.

Congratulations again and thanks for your consideration!

Tina Carpenter

Des Moines Area Community College
2006 S. Ankeny Blvd.

Ankeny, 1A 50023

515-964-6436
cmcarpenterl@dmacc.edu
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APPENDI X B: Informed Consent Document
INFORMED CONSENT DOCUMENT

Title of Study: Under standing the Transition Experience from GED completer to
Community College Graduate

Investigators: Christina “Tina” Carpenter

This is a research study. Please take your time in deciding if you woultd liticipate.
Please feel free to ask questions at any time.

INTRODUCTION

The purpose of this study is to learn more of an understanding of factors thataefeue
GED completer to be successful throughout his/her community college educational
experience while seeking a degree. You are being invited to participate itutlyjidecause
you successfully completed your GED and are now ready to graduate wiAGO
degree.

DESCRIPTION OF PROCEDURES

If you agree to participate, you will be asked to be willing to be interviewed on your
experience with the transition from the GED completion to the community college
completion and asked to complete an essay asking you to personally interpret tienespe
The interview will include open ended questions that are asked to determine waunaper
reflection of the transition process for you. You will be interviewed and recordaadim
tapes. This will require approximately 2 interviews at a length of up to two howadbr
You will also be asked for permission to obtain your DMACC transcripts for usesafoda
this study. This signed consent form will provide permission for this reseaochletain this
data.

RISKS

While participating in this study, the goal is to potentially experience ke. ridowever, if
your experience was negative or you had some negative personal expehemgethis
time, it may bring those issues into the present again causing some emotmorafalis As
a counselor who is experienced in interviewing and listening skills, | will ylatmost to
keep this at an extreme minimum.

BENEFITS
Participants will not directly benefit from this experience.

COSTSAND COMPENSATION
You will not have any costs from participating in this study.
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PARTICIPANT RIGHTS

Your participation in thisstudy is completely voluntary and you may refuse to participate or
leave the study at any time. If you decideto not participatein the study or leave the study early,
it will not result in any penalty or loss of benefitsto which you are otherwise entitled.

CONFIDENTIALITY

Records identifying participants will be kept confidential to the extent pedrity
applicable laws and regulations and will not be made publicly available. Hoviederal
government regulatory agencies, auditing departments of lowa State dityivand the
Institutional Review Board (a committee that reviews and approves humant sabgsrch
studies) may inspect and/or copy your records for quality assurance andalgsésaThese
records may contain private information.

To ensure confidentiality to the extent permitted by law, the following messull be

taken: ldentifiers will be kept separate from the data, names will lIngetian the report to
maintain confidentiality. During the study, records and documentation willgierke
locked file cabinet at the research developer’'s home address. Audio tages defitroyed
after completion of the study or no later than December 30, 2010. If the results &lequl)bl
your identity will remain confidential.

QUESTIONSOR PROBLEMS
You are encouraged to ask questions at any time during this study.

e For further information about the studgntact Christina Carpenter at 515-964-6436
or email:cmcarpenterl@dmacc.eduDr. Larry Ebbers at 515-294-8067 or email:
lebbers@iastate.edu.

e If you have any questions about the rights of research subjects or re staieth-r
injury, please contact the IRB Administrator, (515) 294-4H8B@iastate.eduor
Director, (515) 294-3115, Office for Responsible Research, lowa State &ltyiver
Ames, lowa 50011.

kkkkkkkkkkkkkkkkkkkhkkhkkhkkkhkkkhkkkkkkkkkkkkkkkhkkkkkkkkkkkkkkhkkkhkkhkkkkkkkkkkkkhkkkhkkkx

PARTICIPANT SIGNATURE

Your signature indicates that you voluntarily agree to participate in thig, shad the study

has been explained to you, that you have been given the time to read the document, and that
your questions have been satisfactorily answered. You will receive attpywritten

informed consent prior to your participation in the study.

Participant’s Name (printed)

(Participant’s Signature) (Date)
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APPENDIX C: Interview Questions
Essay Question:

Please submit a short essay on your personal feelings toward the trangBoence
you completed from GED completer into the community college. Think back to when you
first began the process of becoming a college student. What were your thoughtsisgonce
ideas, goals, etc. When you were going through the process of attendieg, dabsitting
homework, working with instructors what was your experience? As you ataignigour
degree what are your thoughts concerning the experience?

I nterview Questions:
1. What does education mean to you?

2. What was your motivation to continue your education at the community college?

3. What beliefs did you hold about yourself at the beginning of your transition
experience?

4. Describe your admissions experience.

5. Discuss your experience including attending classes, completing homework,
communicating with faculty, etc.

6. Describe your feelings as you processed through your education and upon your
nearing completion of your degree.

7. What beliefs do you hold about yourself as you complete your degree?
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